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Ozet

Aragtirmanin amaci, sinif yonetimi alaninda yapilmig ilkokul kademesini iceren lisansiistii egitim tezlerini
incelemektir. Arastirmadaki tezleri belirlerken Yok Ulusal Tez Veri Tabani’nda izinli ve tam metin olarak

ulagilabilen ilkokul kademesini igeren tezler ¢alismaya alinmig, calisma 2016-2024 yillar1 arast ile
siirlandirilmigtir. Bundan dolay1 aragtirmanin veri kaynagini, 2016-2024 yillar1 arasinda Tiirkiye’de, ilkokul

egitim kademesini igeren tezler olusturmaktadir. Aragtirmada betimsel analiz yontemi kullanilmigtir. Smif
yonetimiyle ilgili olarak ilkokul kademesini konu alan ve dl¢iit 6rnekleme yontemiyle belirlenen toplamda altmis

dokuz lisansiistii tez arastirmada analize tabi tutulmustur. Arastirma bulgularina gore; 2016-2024 yillar1 arasinda

smif yonetimi alaninda ilkokul egitim kademesini iceren lisansiistii tezlerin en fazla 2019 yilinda yapildigi, en ,
fazla yiiksek lisans diizeyinde oldugu goriilmektedir. En ¢ok tezin ana bilim dali olarak Egitim Bilimleri Ana ‘
Bilim Dali’nda yapildig1 goriilmektedir. Tezlerin daha ¢ok smif yonetimi anlayisi, sinif yonetimi becerisi ve

yeterliligi ile teknoloji kullanimi1 konularini inceledigi goriilmektedir. Veri toplama araci olarak ise dlgek ve

kisisel bilgi formunun daha fazla kullanildig1 goriilmektedir. Tezlerin daha ¢ok nicel yontemlerle hazirlandigi,

buna bagl olarak iliskisel tarama ve betimsel taramanin daha fazla kullanildig; 6rnekleme yontemi olarak da en

fazla basit tesadiifi 6rneklemenin ardindan 6lgiit, kolay ulasilabilir durum ve maksimum g¢esitlilik yontemlerinin

kullanildig1 goériilmektedir. Tezlerde en fazla ilkokul 6gretmenleriyle calisildigl ve veri analiz teknigi olarak da

daha ¢ok nicel analiz tekniklerinin kullanildig1 sonucuna vartlmaistir.

Anahtar Sozciikler: Sinif yonetimi, ilkokul, lisansiistii tez, dokiiman inceleme.

In the field of classroom management an analysis of postgraduate theses

involving primary school level
Abstract

The aim of the study is to examine the postgraduate theses in the field of classroom management including
primary school level. While determining the theses in the study, the theses including the primary school level,
which were permitted and available in full text in the Yok National Thesis Database, were included in the study,
and the study was limited to the years between 2016-2024. Therefore, the data source of the study consists of
theses covering the primary school education level in Turkey between the years 2016-2024. Descriptive analysis
method was used in the study. A total of sixty-nine postgraduate theses on classroom management at the primary
school level, which were determined by criterion sampling method, were analyzed in the study. According to the
research findings; it is seen that between 2016 and 2024, the highest number of postgraduate theses in the field
of classroom management involving primary school education level was in 2019, and the highest number was at
the master's level. It is seen that most of the theses were conducted in the Department of Educational Sciences as
the main discipline. It is seen that the theses mostly examine the issues of classroom management
understanding, classroom management skills and competence, and the use of technology. It is seen that scale and
personal information form are used more as data collection tools. It is seen that the theses are mostly prepared
with quantitative methods; accordingly, relational survey and descriptive survey are used more; and as sampling
method, simple random sampling is the most common sampling method, followed by criterion, easily accessible
case and maximum diversity methods. It was concluded that most of the theses were conducted with primary
school teachers and quantitative analysis techniques were mostly used as data analysis techniques.

Keywords: Classroom management, primary school, postgraduate thesis, document analysis.
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Giris

‘Smif Yonetimi’nin kaynaklarda bir¢ok farkli tanimi1 yer almaktadir. Agaoglu’na (2012)
gore sinif yonetimi, dgretime ayrilan vaktin verimli kullanilmasi, 6grencilerin 6gretimde aktif
olarak yer almasi, Ogretmen ve Ogrencileri derste olumsuz etkileyecek faktorlerin
azaltilmasidir. Demirbolat’a (2018) gore ise sinif yonetimi, 6gretmenlerin egitimin saglanmasi
ve amaglanan davraniglarin olusabilmesi i¢in 68rencileri ve onlarin davranis sekillerini,
egitim-0gretim ortaminit idare edebilmesi, pozitif hale getirebilmesi ve farkliliklar
olusturabilmesidir. Basar (2002) ise, smifin orkestraya benzer bicimde yonetilmesini siif
yonetimi olarak gormektedir. Bu tanimlardan yola c¢ikarsak benzer olarak hepsinin ifade
etmek istedigi; Goktas, Titilincli ve Bilgin’e (2021) gore de sinif yonetiminin, egitim-ogretim
ortamini faydali olacak sekilde hazirlamasi, siiftaki gecen siireyi dogru sekilde kullanmak,
smif {lizerinde etkisi olan faktdrlerin pozitif olmasimi saglamak, Ogrencilere kazandirmak
istedigimiz davraniglarin kazandirilabilmesi igin gerekli ortami saglamak ve siifta pozitif bir
ortam olusturmak, smifi toplumsal, fiziksel ve ruhsal ydnden ilerletmek ve sinifin
verimliligini ¢ogaltarak egitim-Ogretim igin sistem olusturmak noktalarina yogunlasildigini
anlamaktayiz.

Demirel (2005)’e gore; dgretmenin, O6gretim faaliyetlerini hedeflerine uygun sekilde
gerceklestirmede etkisi ¢ok fazladir. Ogretimde, geleneksel anlayistan ¢ikip cagdas egitim
anlayisa gidilmesiyle beraber; ogretim 6gretmen merkezli degil dgrenci merkezli olmustur.
Ogrenci merkezli yaklasimda, 6grenci 6grenmede daha aktif ve 6gretimin her noktasinda
stirece katilmaktadir. Tiirntiklii (2000) ise, cagdas egitim anlayisindaki 6gretmenin; dgretim
slirecini organize eden, dgrencileri 6gretimin amaclar ¢ercevesinde yonlendiren kisi olarak
yer aldigim1 sdylemekte ve 6grenci merkezli egitimde; sinifta etkilesim ve iletisimin daha
yogun yasanmastyla beraber “sinif yonetimi” kavrami daha ¢ok dnemli hale geldigini, bu
ylizden 6gretmenin siif yonetimi konusunda yeterli bilgi ve beceriye sahip olmasinin énem
kazandigini, fakat Tiirkiye’de oOgretmenlerin biiylik bir kisminin, kendi tecriibelerinden
edindikleri bilgilerle sinif yonetimi konusunda beceri kazanmakta olduklarini ifade etmistir.
Basar (1999), 6gretmenlerin goreve basladiklarinda sinifta zamanlarinin ve giiglerinin biiyiik
bir kismin1 smifi kontrol etmeye verdiklerini sOylemektedir. Bilir (2014), bu yiizden
ilkemizde egitim fakiiltelerinde 1997-1998 o6gretim yilindan baslanarak ‘Siif YOnetimi’®
derslerinin 6gretmen yetistiren boliimlerde zorunlu olarak yer aldigini belirtmektedir.

Sinif yonetimindeki temel amag; 6grenme-6gretme ortamini kaliteli, zevkli, samimi,
emniyetli hale getirerek 6grencilerin hareketlerini dersin hedefleriyle birlestirmektir. Bu hedef
yoniinde, 0&grencilerin  kendilerini  kontrol edebilmeleri ve kendi davraniglarin
degerlendirebilmeleri, 6grencilerin  sorumluluk almalarmi saglamak, sinifin diizenini
saglayarak 0grenme-0gretme siirecini etkili ve verimli olacak hale getirmek de yer almaktadir
(Goktas vd., 2021). Bu temel amag¢ kapsaminda Tiirkiye’de gerceklestirilen arastirmalara
bakildiginda Cubuk¢u ve Girmen (2008) arastirmalarinda, Ogretmenin simif yoOnetimi
boyutundaki tecriibesi fazlalastik¢a, 6grencilerin egitsel gayretlerini yonetebilme ve onlara
rehberlik edebilmesinin kolaylasacagi; Cakmak, Kayabasi ve Ercan (2008)’in yaptiklar
arastirmada ise sinif yonetimi stratejilerinin fazlaca 6nemli oldugunu ve 6gretmenlerin bunlar
kesinlikle sinifta uygulamalar1 gerektigi sonucuna ulagmislaridir. Bununla beraber Topal
(2007)’in  yaptig1 arastirma bulgularinda; 68renci ve Ogretmenlerin goriislerine gore
Ogretmenlerin sinif yOnetimi davraniglar1 ile O0grenci basarisi arasinda anlamli bir iliski
olmazken, gozlemcilerin gorlislerine gore Ogretmenlerin sinif yonetimi davranislar ile
Ogrenci basarisi arasinda anlamli bir iliski oldugu gézlemlenmektedir. Kili¢ ve Aydin (2016)
ise yaptiklar1 arastirmanin sonucunda; siif ogretmenlerinin sinif yonetimi hakkinda geregi
kadar bilgiye sahip olduklarini sdyleyerek, sinif 6gretmenlerinin ara ara sinif yonetimi egitim
kurslarina katilmalarin1 6nermistir. Fakat Soysal (2021)’1n yaptig1 aragtirmada; 6gretmen ve
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ogretmen adaylarinin sinif yonetimi hakkinda geregi kadar bilgi ve yetenege sahip olmadiklar
sonucuna ulasmis ve oOgretmenlerin sif yonetimi konusunda ilerlemelerini saglayacak
kurslar ve egitimlerle yapilandirmis siif yonetimi yaklagimi verilmesini tavsiye etmistir.
Yine Soysal (2021)’1n yaptig1 arastirmanin sonucunda; inceledigi tezlerde daha ¢ok siuf
yonetimi yaklasimlari, boyutlar1 , modelleri ve siif yonetimini etkileyen faktorlerin ve
istenmeyen davraniglarla bas etme stratejilerinin neler oldugu konularmin ele alindigini
gormustur.

Geter vd. (2022)’ in yaptiklart ¢aligmada; sinif yonetimiyle ilgili sadece belirli agidan
yogunlasildigr goriilmiistiir. Ayrica bu ¢alismalarin ¢ogunlukla durum belirlemeye yonelik
oldugu ve yapilan aragtirmalarin lisansiistii ¢aligmalardan ziyade farkli dergilerde yayinlanan
makaleler i¢in yapildig1 anlagilmistir. Bu sebeplerden dolay1 alandaki onemli bilgi kaynag
olan lisansiistii arastirmalarin incelenmesi alana farkli bir bakis acis1 getirebilecegi
disiiniilmektedir. Bununla beraber yasanilan deneyimler, gelismeler ve sorunlar zaman
icerisinde degisebilmektedir. Sinif Ogretmenlerinin Tiirkiye’de ozellikle smif yonetimi
konusunda yasadiklar1 deneyimler, gelismeler ve sorunlar da farklilasabilmektedir. Bu
calismada; bu nedenden dolay1r bu konuyla ilgili arastirmalar incelenerek, ozellikle son
yillarda siif yonetiminde ne gibi deneyimler, gelismeler ve sorunlarla karsilasildigini ortaya
koymak amaglanmistir. Buradan yola c¢ikarak smif yonetimi alaninda gergeklestirilen
lisansiistli arastirmalarin konu, yontem ve istatistiksel teknikler agisindan arastirilmasi
alandaki var olan yonelimlerin fark edilmesi noktasinda da 6nem tasimaktadir.

Burcoglu vd. (2023) yaptiklar ¢alismada; dokiiman analiziyle belirli bir ¢ercevedeki
bilimsel aragtirmalarin konu alanlarini, yontemsel bilgilerini, ¢alisma sinirliliklarini, ¢alisilan
konularin arastirma bulgularinin siniflanmasi gibi ¢ok sayida unsur bakimindan incelenerek
yaygin yonelimlerin bulunmasinin miimkiin oldugundan s6z etmislerdir. Bu bilgiden yola
cikarak bu dokiiman calismasinin son yillarda Tiirkiye’de ilkokul diizeyinde yapilmis simif
yonetimi  caligmalarimin  egilimlerini  ortaya koymak acisindan faydali olacagi
diistiniilmektedir.

Bu kapsamda calismanin amaci; Tiirkiye’de 2016-2024 yillar1 arasinda sinif yonetimi
alaninda yapilmis ve ilkokul egitim kademesini iceren lisansiistii tezlerin farkli degiskenler
acisindan nasil bir egilime sahip oldugunu belirlemektir. Calisma kapsamina bu yillarin
alimmasinin sebebi; arastirma konusunu tez olarak genis ¢apli ele almak ve daha giincel
calismalar aragtirmaya dahil etmektir. Bu amag¢ kapsaminda su sorulara cevap aranmaistir;

Tiirkiye’de 2016-2024 yillan1 arasinda sinif yonetimi alaninda yapilmis ve ilkokul
egitim kademesini igeren lisansiistii tezlerin;

1. Bigimsel Ozellikleri (tiirleri, yayin yili, anabilim/bilim dali, tiniversite) dagilimi
nasildir?

2. Konu alanlarma gore dagilimi nasildir?

3. Yontemsel dagilimi  (arastirma  tiirli, arastrma yontemi, Vveri toplama
teknikleri/araglari, drnekleme yontemleri, 6rneklem/¢aligma grubu sayisi, veri toplama
araclari ile veri analizi yontemleri) nasildir?

Yontem
Arastirmanin Deseni

Bu calismada, nitel arastirma yontemlerinden ‘dokiiman inceleme yoOntemi’
kullanilmistir. Dokiiman incelemesi yontemi, Seyidoglu (2016)’nun tanimina gore; arastirma
konusunu i¢eren baska birey veya kuruluslarca yazilmis, hazirlanmis ya da iiretilmis birgok
belge, yazi ve liretimin derlenmesi ve arastirilmasi dokiiman analizidir. Bu c¢alismada, simf
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yonetimi konusuyla ilgili lisansiistii tezler dokiiman olarak bulunup bilgilerin incelenmesi i¢in
arastirict olusturdugu 11 maddelik “tez inceleme formu” nu kullanmistir. S6z konusu formda;
simif yonetimi ile ilgili ilkokul egitim kademesini iceren tezler say1 verilerek, arastirma
sorular1 kapsaminda ulasilan bilgiler forma kaydedilmistir.

Veri Kaynag

Aragtirma kapsaminda sinif yonetimi alanindaki ilkokul kademesini igeren 2016- 2024
yillart arasinda Tiirkiye’de yapilmis toplamda 69 lisansiistli tez 6rneklem olarak alinmigtir.
Bu yillarin segilmesinin sebebi, alanda son yillarda yapilmis lisansiistii arastirmalarin
yonelimlerini ortaya koymaktir. Calisma grubunu belirlemede amacsal 6rneklem ¢esitlerinden
biri olan dlgiit 6rnekleme yontemi ile ¢alisilmistir.

Olgiit drnekleme yonteminin ana diisiincesi baslangigta belirlenen bir sira 6lgiitii
saglayan tiim hususlarin calisilmasidir. Buradaki Olgiit ya da Olgiitlere arastirmaci karar
verebilir (Yildinm ve Simsek 2003:112). Bu aragtirmada sinif yonetimi alaninda ilkokul
egitim kademesini igeren ¢aligsmalar ol¢iit olarak kararlastirilmistir.

Verilerin Toplanmasi

Arastirmanin verileri, Yok Ulusal Tez Veri Tabani’nda izinli ve tam metin olarak
ulagilabilen, 2016- 2024 yillar1 arasinda Tiirkiye’de ilkokul egitim kademesini iceren
lisansiistii tezler analiz edilerek olusturulmustur. Tezler, 2024 yilinin ekim ayinda, Y6k Ulusal
Tez Veri Tabani’na ‘simif yonetimi’ anahtar kelimesi yazilarak, aranacak alan i¢in ‘tez adr’,
izin durumu i¢in ‘izinli’, tez tlirii i¢in ‘tiimii’ yazip arama yaptiktan sonra ¢ikan sayfada yili
biiylikten kii¢iige dogru siralatarak toplam =347 kayith teze ulagilmistir. Tezleri; 2016-2024
yillar arasinda olacak sekilde sinirlandirdiktan sonra bu sinirlamaya gore listelenen tezlerin
orneklem gruplan tek tek incelenerek, drneklemi ilkokul egitim kademesini olmayan tezler
Olciit dist oldugundan veri havuzundan cikarilmistir (f=278). Listelenen tezlerin 6rneklem
grubu ilkokul egitim kademesini igeriyorsa veri setine alinmistir. Buna uygun olarak da
arastirmanin veri setini =69 tez olusturmaktadir.

Arastirmada bilgilerin toparlanmasi i¢in arastirmaci tarafindan olusturulan 11 maddelik
“tez inceleme formu” kullanilmistir (Ek 1). Bu formda sinif yonetimi alaninda ilkokul egitim
kademesini iceren ve erisilebilen tezler say1 verilerek, arastirma sorularina yonelik olarak
edinilen bilgiler maddeler seklinde forma islenmistir. ‘Tez Inceleme Formu’na gére calisma
kapsamina alinan tezlerin kiinyesi, yontemi, veri toplama araclari, 6rneklemi, veri analiz
yontemleri ve konular1 siniflandirilmigtir. Betimsel analizlere gore diizenlenmistir. Frekans ve
ylizdeler buradan yola ¢ikarak hesaplanmistir. Arastirma sorularina gore elde edilen veriler,
frekans ve kategori analizi tekniklerine gore analiz edilmistir. Daha sonra, sayisal veriler
tablolarla gosterilmistir.

Verilerin Analizi

Aragtirma kapsamina ele alinan tezler, farkli degiskenler acisindan incelenmek
istediginden betimsel analiz teknigi ile analiz edilmistir. Bu teknikte arastirmaci tarafindan
hedefi kapsaminda ulasilan dokiimanlar; yontem, konu alani, 6rneklem ve analiz yontemi gibi
¢ok fazla degisken bakimindan incelenmesi hedeflenmektedir (Burgoglu vd., 2023). Incelenen
tezlerden ulasilan veriler, arastirma sorular1 kapsaminda bigimsel ozellikler, yontemsel
dagilim, degiskenler ve egilimler yoniinde birlestirilerek tablo haline getirilmis ve
yorumlanmustir.
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Bulgular

‘Tez Inceleme Formu’ kullamilarak frekans ve yiizde analiziyle analiz edilen tezlerden
elde edilen bulgular, ii¢ tema ¢ergevesinde ele alinmistir. Bu temalar; (1) bicimsel 6zellikler,
(2) konu alanlart ve (3) yontemsel dagilimdir. Bu temalar alt problemlere gore sunularak
bulgulara iliskin agiklamalar yapilmistir.

Bigimsel Ozellikleri

Smif yonetimi alaninda ilkokul egitim kademesini igeren lisansiistii tezler bi¢imsel
ozellikleri agisindan; (1) tezlerin tiirti, (2) yayimn yili dagilimi, (3) anabilim/bilim dali dagilimi
ile (4) tiniversite dagilimi seklinde dort kategori ¢ercevesinde ele alinmistir. Bu kategorilere
ait elde edilen bulgular asagida tablo 1 ve 2’de sunulmustur.

Tablo 1. Lisansﬁstii Tezlerin Tiirleri, Yayin Yillart ve Anabilim/Bilim Dalina Gore
Dagilimina Iliskin Sonuglar

Tez Tiirii f %

Yiiksek lisans 60 87

Doktora 9 13

Yayin Yil Dagilhimi F % Tez Tiirleri
Yiiksek Lisans Doktora

2016 7 10.1 4 3
2017 4 5.8 4
2018 8 11.6 6 2
2019 16 23.2 16
2020 3 4.3 3
2021 6 8.7 4 2
2022 8 11.6 8
2023 13 18.8 11 2
2024 4 5.8 4

Anabilim/Bilim Dah f %

Egitim Bilimleri 33 47.8

Egitim Yonetimi, Teftisi 6 8.7

Planlamas1 ve Ekonomisi

Ozel Egitim 3 4.3

Sinif Ogretmenligi 23 33.3

Bilgisayar ve Ogretim 2 2.9

Teknolojileri Egitimi

Cocuk Gelisimi 1 14

Isletme 1 14

Tablo 1 incelendiginde, ¢alisma grubunda yer alan 69 lisansiistii tez caligmasinin 60’11
(%87) yiiksek lisans, 9’unu (%13) ise doktora tezleri olusturmaktadir. Calisma grubunda yer
alan lisansiistii tez ¢alismalarinin en ¢ok yiiksek lisans tiirtinde yapildigi goriilmiistiir.

Tablo 1 incelendiginde, aragtirmaya dahil edilen 69 calismanin yillara gére dagilimina
baktigimizda en fazla %23.2 ile 2019 yilinda yapilan 16 adet; en az %4.3 ile 2020 yilinda 3
calisma oldugu goriilmektedir. Ayrica ¢alisma kapsaminda; 2016 yilinda 7 tez (10.1), 2017
yilinda 4 tez (%5.8), 2018 yilinda 8 tez (%11.6), 2021 yilinda 6 tez (%8.7), 2022 yilinda 8 tez
(%11.6), 2023 yilinda 13 tez (%18.8), 2024 yilinda 4 tez ile (%5.8) yazildig1 goriilmektedir.
Calisma kapsaminda tez tiirlerinin y1l dagilimina baktigimizda ise; 2019 yilinda yiiksek lisans
tezlerinin arttig1 goriilmektedir.
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Tablo 1 incelendiginde, ¢calisma grubunda yer alan tezler iiniversitelerin en ¢ok 33 tez
(%47.8) ile egitim bilimleri ana bilim dalinda, ardindan 23 tez ile (%33.3) siif 6gretmenligi
ana bilim dalinda yapildig1 goriilmektedir. En az ise 1’er tez (%1.4) ile ¢ocuk gelisimi ve
isletme ana bilim dallarinda yapildig1 goriilmektedir. Bunlarin yaninda egitim yonetimi teftisi
planlamasi ve ekonomisi (=6, %8.7), ozel egitim (=3, %#4.3), bilgisayar ve Ogretim
teknolojileri egitimi (=2, %2.9) ana bilim dallarinda da tez yazilmstir.

Tablo 2. Lisansiistii Tezlerin Yapildigi Universitelere Gore Dagilimina Iliskin Sonuclar

Universite f Universite f Universite f

Cukurova Univ. 5 Sabahattin Zaim Univ. 4 Dumlupinar Univ. 1

Atatiirk Univ. 3 Marmara Univ. 1 inonii Univ. 1

Canakkale On Seckiz 3 Akdeniz Univ. 1 Burdur  Mehmet  Akif 1

Mart Univ. Ersoy Univ.

Yeditepe Univ. 4 Ankara Univ. 1 Sakarya Univ. 1

Amasya Univ. 3 Yildiz Teknik Univ. 1 Afyon Kocatepe Univ.

Istanbul Aydin Univ. 4 Gaziantep Univ. 1 KTO Karatay Univ. 1

Gazi Univ. 2 Istanbul Univ. 1 Fatih  Sultan Mehmet 1
Vakif Univ.

Firat Univ. 3 Erciyes Univ. 1 Kirsehir Ahi Evran Univ. 1

Mersin Univ. 3 On Dokuz Mayis Univ. 1 Yozgat Bozok Univ. 2

Kastamonu Univ. 2 Selguk Univ. 1 Recep Tayyip Erdogan 1
Univ.

Okan Univ. 2 Bayburt Univ. 1 Karamanoglu Mehmet Bey
Univ. 1

Marmara  Univ. ve 2 Aydin Adnan Menderes 1 Eskisehir Osmangazi Univ. 2

Sabahattin Zaim Univ. Univ.

(ortak) K. Siit¢ii imam Univ. 2 Diizce Univ. 1
Hacettepe Univ. 1

Not: Univ. = Universite

Tablo 2 incelendiginde, ¢alisma grubunda yer alan 69 lisansiistii tezin 38 farkli
iiniversitede yapildig1 sdylenebilir. Calisma grubunda yer alan lisansiistii tezlerin yapildigi
{iniversitelere baktigimizda en ¢ok 5 tez (%7.2) ile Cukurova Universitesi’nde , ardindan 4’er
(%5.8) tez ile Yeditepe, Istanbul Aydin ve Sabahattin Zaim iiniversitelerinin oldugu
goriilmektedir. Bu tniversitelerden sonra 3’er (%4.3) tez ile Atatiirk, Canakkale On Sekiz
Mart, Amasya, Firat, Mersin liniversiteleri yer almaktadir. 2’ser (%2.9) tez ile de Gazi,
Kastamonu, Okan, Marmara ve Sabahattin Zaim (ortak), Kahramanmaras Siitcii Imam,
Yozgat Bozok ve Eskisehir Osmangazi iiniversiteleri yer almaktadir. En sonda 1’er (%1.4) tez
ile 23 tiniversite yer almaktadir.

Konu Alanlar

Siif yonetimi alaninda ilkokul egitim kademesini igeren lisansiistii tezlerin konu
alanlarina gore dagilimina ait bilgiler ele alinmistir. Bu bilgiler tablo 3’te sunulmustur.
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Tablo 3. Lisansiistii Tezlerin Konu Alanlarina Gére Dagilimina Iliskin Sonuglar

Konu Alanlar1 f %
Sinif Yonetiminin Boyutlari 1 14
Sinif Yonetimi Becerisi ve Yeterliligi 14 20.3
Sinif Yoénetimi Anlayist 16 23.2
Teknoloji Kullanimi 10 145
Ogretmen Tutumu ve Inanci 5 7.2
Ogretmenin Kisisel Ozellikleri 7 10.1
Cok Kiiltiirliiliik 4 5.8
Istenmeyen Davranislar 3 4.3
Ogretmen Egitimi 2 2.9
Ogrenciyle Yapilmis Arastirmalar 1 14
Okul Kiiltiird 1 14
Aileyle Ilgili Ozellikler 2 2.9
Cocuk Haklar1 1 1.4
Yaratici Okuma 1 14
Ogretim Uygulamalari 1 14
Toplam 69 100

Tablo 3 incelendiginde, ¢alisma grubunda yer alan lisansiistii tezlerin konu alanlarina
gore dagilimina baktigimizda en c¢ok 16 tez ile (%23.2) sinif yonetimi anlayisi oldugu
goriilmektedir. Bunun yaninda sinif yonetimi becerisi ve yeterliligi ile ilgili 14 tez (9%20.3),
teknoloji kullanimi ile ilgili 10 tez (%14.5) oldugu goriilmektedir. Calisma grubundaki
tezlerde, genel olarak en ¢ok sinif yoneyimi anlayisi, sinif yonetimi becerisi ve yeterliligi ile
teknoloji  kullanim1 konularinda c¢alisildigini  sdyleyebiliriz. Ayrica 7 tezde (%10.1)
ogretmenin kisisel 6zellikleri, 5 tezde (%7.2) 6gretmen tutumu, inanci ile, 4 tezde (%5.8) ¢ok
kiiltiirliiliik, 3 tezde (%4.3) istenmeyen davranislar ve 2’ser tezde 6gretmen egitimi ve aileyle
ilgili 6zellikler, 1’er tezde (1.4) sif yonetiminin boyutlari, 6grenciyle yapilmis aragtirmalar,
okul kiiltiirti, ¢ocuk haklar1 ve yaratici okuma konularinda ¢alisilmistir.

Yontemsel Dagilim

Smif yonetimi alaninda ilkokul egitim kademesini iceren lisansiistii tezler yontemsel
dagilim agisindan; (1) arastirma tiirii, (2) arastirma yontemi, (3) 6rnekleme yontemleri, (4)
orneklem/galisma grubu sayisi, (5) veri toplama teknikleri/araglar1 ile (6) veri analizi
yontemleri seklinde alti kategori gercevesinde ele alinmistir. Bu kategorilere ait elde edilen
bulgular asagida tablo 4, 5, 6 ve 7°de sunulmustur.
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Tablo 4. Lisansiistii Tezlerin Arastirma Tiirii ve Arastirma Yontemine Gére Dagilimina
Iliskin Sonuclar

Nicel f %  Nitel f % Karma f %
Deneysel 1 1.4  Etkilesimli 15 214 Agiklayici 1 1.4
Yar1 Deneysel 1 1.4 Olgubilim 6 8.6
Deneysel 38 54.3 Durum Calismasi 8 114  Acimlayici 2 2.9
Olmayan Sirali Desen
Betimsel Tarama 13  18.6 Eylem Arastirmasi 1 1.4  Yakinsayan 6 8.6
Paralel Desen
Iliskisel Tarama 25 357 Dokiiman inceleme 4 5.7  Belirtilmemis 1 1.4
Belirtilmemis 2 2.9
Toplam 21 30
Toplam 39 557 Toplam 10 142
Genel Toplam 70 100

Tablo 4 incelendiginde, ¢alisma grubunda yer alan lisansiistii tezlerin 39’unun (%55.7)
nicel yontemde, 21’inin (%30.1) nitel yontemde, 10’ unun (%14.2) karma yontemde yapildigt
goriilmektedir. Genel toplamin 70 ¢ikmasinin nedeni; bir tezde iki desenin, hem dokiiman
inceleme hem de tarama caligmasinin birlikte kullanilmasidir. Caligma grubundaki lisansiistii
tezlerin biiyiik ¢ogunlugunda nicel yontem kullanilmistir. Bu alandaki tezlerde en az karma
yontem tercih edilmistir.

Nicel yontemde yapilan lisansiistii tezlerin 1 tanesinin (%1.4) deneysel oldugu onun da
yar1 deneysel desende yapildig1 goriilmektedir. Nicel yontemde yapilan tezlerin 38 tanesinin
(%54.3) deneysel olmadig1r goriilmektedir. Deneysel olmayan nicel caligmalarin 25 tanesi
(%35.7) iligkisel tarama, 13 tanesi (%]18.6) betimsel tarama deseninde yapildigi
gorilmektedir.

Nitel yontemin kullanildig lisansiistii tezlerin 16 tanesinin (%22.9) etkilesimli, 4
tanesinin  (%5.7) dokiiman inceleme, 2 tanesinin (%2.9) de tiirliniin belirtilmedigi
goriilmektedir. Etkilesimli nitel desenin kullanildigi caligmalarin 8 tanesi (%11.4) durum
calismasi, 6 tanesi (8.6) olgubilim, 1 tanesi (%1.4) eylem arastirmasi tiirlerindendir.

Karma yontemde yapilan tezlerin 6 tanesinin (%8.6) yakinsayan paralel, 2 tanesinin
(%2.9) agimlayic sirali, 1 tanesinin (%1.4) agiklayic1 desende oldugu ve 1 tanesinin (%]1.4)
de tiiriiniin belirtilmedigi goriilmektedir.
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Tablo 5. Lisansiistii Tezlerin Ornekleme Yontemlerine ve Orneklem Sayisi/Calisma Grubuna
Gore Dagilimina Iliskin Sonuglar

Ornekleme Yoéntemi f % Orneklem Tiirii f %
Basit tesadiifi 20 29 flkokul Ogretmeni 29 42
Olgiit belirleme 12 17.4 Karma Ogretmen 26 37.7
Kolay ulagilabilir 10 145 Ogretmen Adaylar1 3 4.3
Uygun 6rnekleme 4 5.8 [lkokul dgrencileri 2 2.9
Maksimum gesitleme 4 5.8 Yénetici, Ogretmen 3 4.3
Tabakali 4 5.8 Ogretmen, Ogrenci 3 4.3
Kiime 4 5.8 Ogretmen, dgrenci, veli 1 1.4
Tipik durum 1 14 Dokiiman 2 2.9
Evrene erigim 8 11.6 Toplam 69 100
Belirtilmemis 2 2.9
Toplam 69 100 Toplam 69 100
Orneklem Biiyiikliigii S %
1-10 arast 0 0
11-30 arasi 15 21.7
31-100 arast 9 13.0
101-300 aras1 7 10.1
301-1000 aras1 35 50.7
1000°den fazla 3 4.3
Toplam 69 100

Tablo 5 incelendiginde, calisma grubundaki lisansiistii tezlerin orneklem o6zellikleri
goriilmektedir. Bu oOzellikler Ornekleme yontemleri, Orneklem tiirii ve Orneklem
biiyiikligiidiir. Calisma grubundaki 69 tezin 6rnekleme yontemlerine baktigimizda toplamda
9 farkli cesit Ornekleme yonteminin kullanildigi ve 2 tezin Ornekleme yonteminin
belirtilmedigi goriilmektedir. Tezlerde 6rnekleme yontemlerinden 20 tezde (%29) en ¢ok
olarak basit tesadiifi 6rnekleme yontemi kullanilmis olup; 12 tezde (%17.4) 6lgiit belirleme,
10 tezde (%14.5) kolay ulasilabilir durum ve 8 tezde (%11.6) evrene erisim Ornekleme
yontemlerinin kullanildig1 goriilmektedir. Devaminda 4’er tezde (%5.8) uygun o6rnekleme,
maksimum cesitlilik, tabakali ve kiime 6rnekleme yonteminin kullanildigin1 goriilmektedir.
Ayrica 1 tezde tipik durum (%1.4) 6rnekleme yonteminin kullanildigini ve 2 tezin de (%1.8)
ornekleme yonteminin belirtilmedigi goriilmektedir.

Tezlerin rneklem tiirii 8 baslik altinda incelenmistir. inceleme sonucuna gore tezlerin
29 tanesinde (%42) ilkokul 6gretmenleri, 26 tanesinde (%37.7) karma 6gretmen grubu, 3’er
tanesinde (%4.3) 6gretmen adaylari, yonetici ve 6gretmen, dgretmen ve dgrenci birlikte, 2
tezde (%2.9) ilkokul 6grencileri ve dokiiman, 1 tezde de (%]1.4) 6gretmen, 6grenci ve veli
birlikte 6rneklem tiirii olarak yer almislardir.

Tezlerin 6rneklem biiyiikliiklerine baktigimizda; tezlerde 6rneklem biiyiikliigii olarak 1-
10 araliginda hi¢ tez olmadigi, 11-30 araliginda 15 tez (%21.7), 31-100 araliginda 9 tez
(%13), 101-300 araliginda 7 tez (%10.1), 301-1000 araliginda 35 tez (%50.7) ve 1000°den
fazla 3 tez (%4.3) oldugu goriilmektedir. Bu bulgulara gore tezlerde drneklem biiyiikligi
301-1000 araliginda daha sik bulunmaktadir.
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Tablo 6. Lisansiistii Tezlerin Veri Toplama Teknikleri/Araclarina Gére Dagilimina Iliskin
Sonuclar

Veri Toplama Araci f %

Gozlem 5 3.6
Katilime1 Olmayan 5 3.6
Gorlisme / Odak Grup Goriismesi 29 20.9
Yapilandirilmig 2 1.4
Yari Yapilandirilmisg 27 194
Anket 13 9.4
Agik Uclu 1 0.7

Kapali Uglu 12 8.6
Olcek 45 32.4
Dokiiman Inceleme 3 2.2

Bilgi Testi 2 14

Kisisel Bilgi Formu 37 26.6
Diger(Giinliikk, Karar Defteri, 5 3.6

Okul Deneyimi

Raporu, Ses Kaydi)
Toplam 139 100

Tablo 6 incelendiginde, ¢alisma grubundaki 69 tezde toplam 139 tane veri toplama
tekniklerinin/araglarinin kullanildig1 goriilmektedir. Bu tezlerde en ¢ok oOlcek teknigi (f=45;
%32.4) ile veri toplandig1 sdylenebilir. Kisisel bilgi formu (f=37; %26.6), goriisme (f=29;
%20.9) ve anket (f=13; %9.4) tekniklerinin de oldukg¢a fazla kullanildigi goriilmektedir.
Gozlem (f=5; %3.6), dokiiman inceleme (f=3;%2.2), bilgi testi (f=2; %]1.4) ile diger veri
toplama tekniklerinin/araglarinin (f=5; %3.6) oldukca az kullanildigini sdylenebilir.

Gozlem teknigiyle elde edilen veriler katilimsiz (f=5; %3.6) tiirdendir. Goriisme teknigi
ile edilen verilerin 2 tanesi (%1.4) yapilandirilmis, 27 tanesi (%19.4) yar1 yapilandirilmis
sekildedir. Anket teknigi ile edilen verilerin 1 tanesi (%0.7) ac¢ik uclu, 12 tanesi (%8.6) kapali
uclu sekildedir.

112



Sumif Yonetimi Alanindaki Ilkokul Kademesini Iceren Lisansiistii Tezlerin Incelenmesi

Tablo 7. Lisansiistii Tezlerin Veri Analiz Tekniklerine Gére Dagilimina Iliskin Sonuglar

Nicel Analiz f % Nitel Analiz f %

Betimsel 82 28.8 Icerik Analizi 23 8.1

Frekans/Yiizde 32 11.2 Betimsel Analiz 13 4.6
Ortalama/SS 41 144 Meta analiz 1 0.4
Grafikle Gosterim 9 3.2 Toplam 37 13.0
Kestirimsel 166 58.2

Parametrik 112 39.3 Non-Parametrik 54 18.9
T testi 34 11.9 Ki Kare 1 0.4
Anova 33 11.6 Mann Whitney U 15 5.3
Ancova 2 0.7 Wilcoxon 1 0.4
Regresyon 14 4.9 Kruskal Wallis 15 5.3
Korelasyon 11 3.9 Kolmogorov-Smirnov 12 4.2

Pearson Korelasyon 13 4.6 Shapiro-Wilk 5 1.8
Faktor Analizi 4 14 Sperman Korelasyon 5 1.8
Path Analizi 1 0.4 Nicel Toplam 248 87.0
Genel Toplam 285 100

Tablo 7 incelendiginde, ¢alisma grubundaki 69 tezde toplam 285 tane veri analiz
tekniginin kullanildig1 goriilmektedir. Bu tekniklerin 248 tanesi (%87) nicel, 37 tanesi (%]13)
nitel analiz teknigidir. Buna gore tezlerde en fazla nicel analiz tekniklerinin kullanildigim
soyleyebiliriz.

Nicel analiz tekniklerinin 82’si (% 28.8) betimsel, 166’s1 (%58.2) kestirimseldir.
Kestirimsel analizlerden 112 tanesi (%39.3) parametrik, 54 tanesi (%18.9) non-parametriktir.
Betimsel analiz tekniklerinde ortalama/ss (f=41; %14.4) ve frekans/ytlizde (f=32; %11.2) daha
fazla kullanilirken; grafikle gosterim (f=9; %3.2) daha az kullanilmistir. Kestirimsel
analizlerde parametrik analizler (f=112; %39.3) daha fazla kullanilmistir. Parametrik
analizlerde de en fazla; t testi (f=34; %11.9) ve Anova (f=33; %11.6) kullanilmistir. Ayrica
Pearson Korelasyon 13 defa (%4.6), regresyon 14 defa (%4.9), faktor analizi 4 defa (%1.4),
korelasyon 11 defa (%3.9), Ancova 2 defa (%0.7), Path Analizi 1 defa (9%0.4) kullanilmistir.
Non-parametrik analizlerde ise en fazla; Mann Whitney U (f=15; %5.3), Kruskal Wallis
(f=15; %5.3) ve Kolmogorov-Smirnov (f=12; %4.2) kullanilmistir. Ayrica Shapiro-Wilk ve
Sperman Korelasyon 5 defa (%1.8) ve Wilcoxon ile Ki Kare 1’er defa (%0.4) kullanilmistir.

Nitel analiz tekniklerine baktigimizda; 23 defa (%8.1) igerik analizinin, 13 defa (%4.6)
betimsel analizin ve 1 defa da (%0.4) meta analizin kullanildig1 goriilmektedir. Buna gore;
nitel analizlerde en fazla betimsel, en az da meta analizin kullanildigini sdyleyebiliriz.

Tartisma/Sonug

Bu calismada, 2016-2024 yillarn1 arasinda sif yonetimi alaminda ilkokul egitim
kademesini igeren lisansiistii tezler incelenmistir. Tezlerden elde edilen bulgular iic tema
cercevesinde ele alinmistir. Bu temalar; (1) demografik 6zellikler, (2) konu alanlari, (3)
yontemsel dagilimdir.

Arastirmada elde edilen bulgulara gore, ¢calisma grubundaki tezler en fazla 2019 yilinda
yapilmistir. Buradan yola ¢ikarak 2019 yilinda egitim 6gretim kurumlarinda bu konunun
oneminin arttigini soyleyebiliriz. Bur¢oglu vd. (2023) tarafindan 2017-2022 yillar1 arasindaki
tezlerin incelendigi literatiir arastirmasinda da lisansiistii ¢alismalarin 2019 yilinda arttig
sonucuna ulagilmistir.
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Arastirmanin bir diger sonucuna baktigimizda ise, arastirma kapsamindaki tezler daha
cok yiiksek lisans diizeyinde gerceklestirilmistir. Doktora diizeyinde sinif yonetimiyle ilgili
calismalara ¢ok az yer verildigini sdyleyebiliriz. Bu bulgu Aydin, Selvitopu ve Kaya‘nin
(2018) yaptig1 2011 ve 2016 yillar1 arasindaki lisansiistii tezleri inceledikleri arastirmada da
sinif yonetimiyle ilgili daha cok yliksek lisans diizeyinde gerceklestirildigi sonucuyla
uyumludur.

Incelenen tezlerin ana bilim dalina bakildiginda, en fazla Egitim Bilimleri Ana Bilim
Dali’nda yapildig1 goriilmektedir. Alan yazinda yapilan arastirmalarda Aydin, Selvitopu ve
Kaya‘nin (2018) yaptig1 calismanin sonucunda da en fazla Egitim Bilimleri Ana Bilim
Dali’nda simif yonetimi konusunda calismalarin gergeklestirildigini goérmekteyiz. Bu sonug
arastirma konusuna bagli olarak gerceklesen normal bir sonugtur, bunun nedeni sinif
yOnetiminin daha ¢ok egitim bilimleri alanlarin1 ve ana bilim dallarini ilgilendirmesidir.

Ele alinan arastirmadaki lisansiistii tezlerin 38 {iniversiteye dagildigi ancak Cukurova,
Yeditepe, Istanbul Aydin ve Sabahattin Zaim Universitelerinde &n plana ciktig
goriilmektedir. Bu kapsamda arastirmada ortaya ¢ikan sonuglar ile alan yazinda yapilan diger
arastirmalarin sonuclar1 benzerlik gdstermektedir. Ornegin Goktas vd. (2021)’nin 2011 ve
2021 yillar1 arasindaki siif yonetimi ile ilgili yazilan tezleri inceledikleri ¢aligmalarinda
yazilan tezlerin daha ¢ok Yeditepe, Marmara, Gazi, istanbul Aydin ve Sabahattin Zaim
iiniversitelerinde oldugu sonucuna ulasilmistir. Bunun sebebinin bu iiniversitelerde egitim
bilimleri béliimiiniin olmasindan da kaynaklandigini sdyleyebiliriz. Ogretmen adaylarinin
kaliteli olarak egitim faaliyetlerine katilabilmeleri i¢in egitim bilimleri boliimleri ve bu
boliimlerde gerceklestirilen Ogretmenlik meslek bilgisi programlari olduk¢a 6nemlidir.
Ogretmenin; egitim 6gretim ortamini verimli olarak kullanabilmesi ve idare edebilmesi,
bilgiyi aktarabilmesi ile mesleki yonden kaliteli olmasi 6gretmen yetistirmede uygulanan
ogretmenlik meslek bilgisi programlarinin kalitesiyle yakindan iligkilidir (Yazgayir ve
Yildirim, 2021).

Caligmadaki tezlerin konu alanlart dagilimina baktigimizda ise daha ¢ok sinif yonetimi
anlayis1 ile simif yonetimi becerisi ve yeterliligi konularini ele aldiklar1 sonucuna varilmstir.
Arastirmadaki bu bulgu smif yonetimi ile ilgili yapilmis baska aragtirmalarin sonuglariyla
uyumluluk gostermektedir. Ornegin; Geter vd. (2022)nin simf yonetimi alaninda yaptigi
arastirmanin sonuglarina gore de siif yonetimi becerileri ve yetkinligi gibi konulara agirlik
verildigi tespit edilmistir. Ayrica Geter vd. (2022)’e gore bu konularin daha ¢ok ¢alisiimasinin
nedeni; ogretmenlerin bu konuda sikinti yasamalar1 olabilir ve daha ¢ok sikint1 yasanan bir
konuda daha fazla arastirma yapilmasi, sikintilarin ¢oziilmesi noktasinda énemlidir. Geter vd.
(2022)’nin bu bulgusunu Sara, Karadedeli ve Hasanoglu (2016)’nun yaptiklar1 arastirmanin
bulgular1 desteklemektedir.

Calismalarin arastirma yontemleri incelendiginde, nicel arastirma yoOntemlerinin
agirlikli olarak kullanildigi sonucuna ulagilmistir. Bu bulgu Burgoglu vd. (2023) ’nin yaptigi
arastirmanin sonuclariyla benzerlik gostermektedir.

Calisma kapsaminda incelenen tezlerde, veri toplama araci olarak daha c¢ok olgeklerin
oldugu goriilmektedir. Alan yazindaki ele alinan konuda yapilan arastirmalarin bazilarinda
veri toplama araci olarak anket ve Olgeklere ayni grupta yer verildigi i¢in anket kullanimi
fazla ¢ikmustir. Ornegin Goktas vd.(2021)’ nin 2011-2021 yillar1 arasindaki sinif ydnetimi ile
ilgili tezleri inceledikleri ¢aligmalarinda anket ve Olgek ayni grupta yer aldigi i¢in anket
kullanim1 fazla olarak goriilmektedir. Arastirman bu yoniiyle alan yazindaki caligmalarla
benzerlik gostermektedir diyebiliriz.
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Incelenen tezlerin drnekleme ydntemine baktigimizda; basit tesadiifi, 6l¢iit belirleme,
kolay ulagilabilir durum ve maksimum c¢esitlilik ornekleme yoOnteminin one ¢iktig1
gorilmektedir. Bu bulgu Goktas vd. (2021)’ nin yaptiklarn arastirmanin sonuclariyla
benzerdir. Bununla beraber incelenen tezlerde en fazla ilkokul 6gretmenleriyle calisildigi
goriilmekle birlikte; 6grenci, veli ve idarecilerle daha az ¢alisildigi goriilmiistiir. Arastirma
kapsaminda Yaylact ve Ozder’ in (2020) yaptiklari arastrmada da farkli egitim
kademelerinden bireyler olmasina ragmen bu bulguyu destekleyen sonuca ulagmigslardir.
Bunun nedeni olarak; anket ve dlgegin ¢ok fazla kullanilmasimi sdyleyebiliriz. Unal ve Ada
(2000), smif yonetimi konusunda yazdiklari kitaplarinda; simifta en ¢ok yetki sahibinin
ogretmen oldugunu soyleyerek bu nedenle 6gretmenlerin sinif yonetimi becerisinin iyi olmast
gerektigini sdylemislerdir. Buradan yola ¢ikarak tezlerde sinif yonetimi konusunda en 6nemli
etmen 6gretmen oldugu icin veli, 68renci ve idarecilerle daha az c¢alisilmis olabilir. Ayrica
incelenen tezlerin 6rneklem biiyiikliigii olarak 301-1000 araligindaki ¢calisma grubunun daha
cok yer aldig1 gorilmektedir. Bu bulgu Kiigiikoglu ve Ozan‘in (2013) arastirmasinin
sonuglartyla benzerdir.

Veri analiz teknigine gore caligsmalar incelendiginde, nicel analiz tekniklerinin daha ¢ok
tercih edildigi goriilmektedir. Bu analizlerde en c¢ok frekans/yiizde, ortalama/ss, t testi ve
Anova istatistikleri kullanilmistir. Bu bulgular Goktas, Kiiciik, Aydemir, Telli, Arpacik,
Yildirim ve Reisoglu (2012)’ nun yaptiklar1 aragtirma sonuglariyla benzerlik gostermektedir.

Bulgularin, alan yazinda calisilan ¢ogu arastirma sonuglartyla benzerlik gosterdigini
sOyleyebiliriz. Sempozyum ve kongrelerde sunulan bildiriler, makale diizeyindeki ¢aligmalar
bu arastirmanin disinda yer almistir. Bu yiizden bildiri ve makalelerin incelenmesi, sinif
yonetimi alanindaki calismalara farkli yonlerden bakilmasina katkida bulunabilir. Bunun
yaninda, yeni ortaya konacak arastirmalarda az c¢aligilan konular1 daha ¢ok ele almak bundan
sonraki calismalara daha fazla katki saglayacaktir. Ogrenci, veli ve idarecilerle daha fazla
calisilmasi ilkokuldaki sinif yonetimi sorunlarina farkli agilardan bakilmasini saglayarak alana
daha fazla katki saglayabilir. Ayrica calisma gruplarinin arttirilmasi ilkokullardaki simif
yoOnetimi sorunlarinin ortak yonlerini belirleyebilmemizi, ayni ¢alismanin igerisinde farkl
bolgelerdeki drneklem tiirleriyle de calisilmasi bolgeden bdlgeye veya farkli yerlerde bu konu
hakkindaki sorunlarin degisip degismedigini gérmemize olanak taniyabilir. Ogrencilerin
davranis problemlerinin arkasinda yatan etmenlerin arastirlmast da smif yonetimi
sorunlarinin ¢dziimiine farkli bakis agilari saglayabilir. ilkokulda simif ydnetimini konu alan
nitel caligmalarin arttirilmasi ve buna agirlik verilmesi de bu konudaki sorunlar1 daha detayl
aciga cikarmaya yarayabilir.

Sonu¢ olarak, sinif yonetimi alaninda ilkokul egitim kademesini iceren lisansiistii
tezlerin incelendigi bu arastirmanin sonuglarina bakarak simif yonetimiyle ilgili daha farkh
konularda ¢aligsmalarin az oldugunu gérmekteyiz. Bu kapsamda siif yonetimiyle ilgili farkl
konularda galigmalar yapilmasi; istenmeyen davranisi 6nleme, istendik davranisi olusturma ve
aileyle ilgili Ozelliklerin konu olarak ele alinmasi yararli olabilir. Buna ek olarak,
ogretmenlerin smif yonetimi sorunlarinin ¢6ziilmesi i¢in bu konudaki bilgi ve becerisinin
artmasma katki saglamasi agisindan hizmet i¢i egitim uygulamalarmma daha fazla yer
verilebilir. Ayrica smif yonetimi alaninda doktora diizeyindeki tezlerin az olmasindan dolay1
daha fazla doktora arastirmanin yapilmasi alana daha iyi katki saglayabilir. Bununla beraber;
arastirmacilarin daha gesitli konu, yontem, veri toplama araci ve analiz teknigi kullanmalari
cesitlilik agisindan alana faydasi olabilir.

Yazarlarin Katki Diizeyleri

Makalenin hazirlanmasinda ve diizenlenmesinde yazarlar esit katki sunmuslardir.
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EK 1. Tez inceleme Formu

A.TEZIN KUNYESI

Tez No:

Tezin Adi:

Tezin Tiirii: | 1.Yiiksek Lisans () | 2.Doktora ()

Tezin Yapildig: Yil:

Tezin Yazari:

Tezin Yapildigi Universite:

Tezin Yapildig1 Enstitii:

Tezin Yapildig1 Anabilim Dali:

Tezin Yazildigi Universite Tiirii:

| 1.Kamu ()

| 2.Vakif ()

Tez Danisman Unvani: | 1.Prof. Dr.()

| 2.Dog. Dr.()

‘ 3.Yrd. Dog. Dr.()

B. TEZIN KONU ALANLARI

1. Simf Yonetimi Boyutlar
() Fiziksel Diizen
() Ogretim Yontemi
( ) Zaman Diizenlemeleri
() Iliski Diizenlemeleri
() Davranis Diizenlemeleri

2. () Simif Yonetimi Becerisi ve Yeterliligi
3. () Sinif Yonetimi Anlayist

4.() Orgiitsel Kiiltiir ve H{lim
5. () Ogretmen Tutumu ve Inanci

6. () Ogretmen Egitimi

7. ( ) Ogretmenle Yapilmis Arastirmalar

8. () Ogrenciyle Yapilmis Arastirmalar

9. () Aileyle Ilgili Ozellikler

10. ( ) Teknoloji Kullanimi1

11. () Ogretmenin Kisisel Ozellikleri

12. ( ) Diger
C.ARASTIRMA YONTEMI/DESENI
NICEL NITEL KARMA
1.Deneysel 2.Deneysel 3.Etkilesimli 4. Etkilesimli 1. () Aciklayic
Olmayan Olmayan (Nicel / Nitel)
1. () Gergek Deneysel 1.( ) Betimsel | 1.( ) Kiltir | 1.( ) Kavram ?NI t(el)/ NI?EeSIf)edm
2. () Yar1 Deneysel tarama Analizi Analizi 3. () Cesitleme
3. () Zayif Deneysel 2.( ) ligkisel | 2.() Olgubilim 2( ) Tarihsel (Nitel + Ni(s:el)
(Korelasyonel) 3.( ) Kuram | Analiz
tarama Olusturma 3. () Meta Analiz
3.( ) Nedensel | 4( ) Durum |4.( ) Dokiiman
Karsilastirmali Calismas1 (Ornek | incelemesi
Olay) 5.() Belirtilmemis
5( ) Eylem | 6.()Diger....
Aragtirmast
6.( ) Elestirel
Calisma
7.()Belirtilmemis
8.()Diger.....
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D.VERI TOPLAMA ARACLARI
1.() Gozlem
() Katilimer () Katilime1 Olmayan
2. () Gorligme/ Odak grup goriismesi
() Yapilandirilmig sohbet () Yar1 Yapilandirilmig sohbet/Yapilandiriimamis

3. () Basar1 Testleri
() Agik Uglu () Coktan Segmeli () Diger

4. () Tutum/Algr/Kisilik/Yetenek Testleri
() Agik Uglu () Coktan Se¢meli () Diger

5. () Anket
() Acik Uglu ()Kapali uglu () Diger

6. ()Olgek

7. () Dokiiman inceleme
8. (

9

E.ORNEKLEM
E1.Orneklem Secimi E2.Orneklem E3.Orneklem Biiyiikliigii
Amach Ornekleme Olasihk 1. () Ogretmen 1.() 1-10 arast
Temelli 2. ()Ogrenci 2.() 11-30 arasi
1. ()Aykir durum 1.( ) Basit 3. () Ogretmen | 3.() 31-100 arast
2. ()Mak. gesitlilik tesadiifi adaylar 4.() 101-300 arast
3. ()Tipik durum 2.() Tabakal 4.0) Yépeticiler 5.() 301-1000 arast
4. ()Kritik durum 3.() Kiime 5. ()Veliler 6.() 1000°den fazla
5. ()Kartopu(Zincir) 4.( ) Sistematik 6. ()Ogretim eleman1 | 7.() Dokiiman sayisi( )
6. ()Olgiit Srnekleme 7. () Karma 8.() Belirtilmemis /Diger
7. ()Kolay ulag. drm 5( ) Evrene | 8:()Belirtilmemis
8. ()Benzesik erigim 9.()Dokiiman
9. ()Yogunluk 10.() Diger
10. ()Kota
11. ( ) Uygun Ornekleme
F. VERI ANALIZ YONTEMLERI
NICEL VERI ANALIZi NITEL
VERI
ANALIZI
1. Betimsel 2. Yordamsal 3. Nitel
Analiz
1. () Frekans/Yiizde | Parametrik Parametrik Fark Tespiti | Iliski Tespiti 1.( ) igerik
2. () Ortalama- Olmayan Analizi
Standart Sapma 1.()T Testi 1.()Ki Kare 1.()T Testi 1.()Korelasyon | 2.( )
3. () Grafikle | 2.()Anova 2.( )Mann Whitney | 2.()Z Testi 2.()Regresyon | Betimsel
gosterim 3.()Manova U Testi 3.()KiKare | 3.( )Faktor | Analiz
4.()Mancova 3.()Wilcoxon Testi | 4.()Anova Analizi 3. ()
5.()Regresyon 4.( )Kruskal Wallis | 5.(  )Mann Diger
6.()Korelasyon | Testi Whitney U (Rasch
7.()Z Testi 5.( )Wald-Wolfovitz | Testi analizi,
Testi 6.( )Kruskal Baglanti
6.(  )Kolmogorov- | Wallis Testi analizi)
Smirnov Testi
7.()McNemar Testi
8.()Cochran Q Testi
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9.()Friedman Testi

10.( )Sperman

G. Amag, yontem ve sonu¢ kismini kapsayacak ayrintih bir 6zet verilmis mi? 1.()Evet
2.()Hayir

H. Anahtar kelimeler belirtilmis mi? 1.()Evet
2.( )Hayir

I. Bulgularin anlagilir olmasi icin tablo, grafik ve sekillere yer verilmis mi? 1.()Evet
2.()Hayir

I. Tartisma ve yorum béliimiine yer verilmis mi? 1.()Evet
2.( )Hayir

J. Onerilere yer verilmis mi? 1.()Evet
2.()Hayir
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Ozet

Arastirmanin amaci, sinif yonetimi alaninda yapilmis ilkokul kademesini igeren lisansiistii egitim tezlerini
incelemektir. Arastirmadaki tezleri belirlerken Yok Ulusal Tez Veri Tabani’nda izinli ve tam metin olarak
ulagilabilen ilkokul kademesini igeren tezler ¢alismaya alinmig, calisma 2016-2024 yillar1 arast ile
siirlandirilmistir. Bundan dolay1 arastirmanin veri kaynagini, 2016-2024 yillart arasinda Tiirkiye’de, ilkokul
egitim kademesini igeren tezler olusturmaktadir. Arastirmada betimsel analiz yontemi kullanilmistir. Siif
yonetimiyle ilgili olarak ilkokul kademesini konu alan ve 6l¢iit ornekleme yontemiyle belirlenen toplamda altmis
dokuz lisansiistli tez aragtirmada analize tabi tutulmustur. Aragtirma bulgularina gore; 2016-2024 yillar1 arasinda
smif yonetimi alaninda ilkokul egitim kademesini i¢eren lisansiistii tezlerin en fazla 2019 yilinda yapildigi, en
fazla yiiksek lisans diizeyinde oldugu goriilmektedir. En ¢ok tezin ana bilim dali olarak Egitim Bilimleri Ana
Bilim Dali’nda yapildig1 goriilmektedir. Tezlerin daha ¢ok smif yonetimi anlayisi, sinif yonetimi becerisi ve
yeterliligi ile teknoloji kullanimi konularini inceledigi goriilmektedir. Veri toplama araci olarak ise dlgek ve
kisisel bilgi formunun daha fazla kullanildig1 goriilmektedir. Tezlerin daha ¢ok nicel yontemlerle hazirlandigi,
buna bagli olarak iliskisel tarama ve betimsel taramanin daha fazla kullanildig; 6rnekleme yontemi olarak da en
fazla basit tesadiifi drneklemenin ardindan 6lgiit, kolay ulasilabilir durum ve maksimum g¢esitlilik yontemlerinin
kullanildig1 goriilmektedir. Tezlerde en fazla ilkokul 6gretmenleriyle calisildig1 ve veri analiz teknigi olarak da
daha cok nicel analiz tekniklerinin kullanildigi sonucuna varilmistir.

Anahtar Sozciikler: Sinif yonetimi, ilkokul, lisansiistii tez, dokiiman inceleme.

IN THE FIELD OF CLASSROOM MANAGEMENT AN ANALYSIS OF
POSTGRADUATE THESES INVOLVING PRIMARY SCHOOL LEVEL
Abstract

The aim of the study is to examine the postgraduate theses in the field of classroom management including
primary school level. While determining the theses in the study, the theses including the primary school level,
which were permitted and available in full text in the Y6k National Thesis Database, were included in the study,
and the study was limited to the years between 2016-2024. Therefore, the data source of the study consists of
theses covering the primary school education level in Turkey between the years 2016-2024. Descriptive analysis
method was used in the study. A total of sixty-nine postgraduate theses on classroom management at the primary
school level, which were determined by criterion sampling method, were analyzed in the study. According to the
research findings; it is seen that between 2016 and 2024, the highest number of postgraduate theses in the field
of classroom management involving primary school education level was in 2019, and the highest number was at
the master's level. It is seen that most of the theses were conducted in the Department of Educational Sciences as
the main discipline. It is seen that the theses mostly examine the issues of classroom management
understanding, classroom management skills and competence, and the use of technology. It is seen that scale and
personal information form are used more as data collection tools. It is seen that the theses are mostly prepared
with quantitative methods; accordingly, relational survey and descriptive survey are used more; and as sampling
method, simple random sampling is the most common sampling method, followed by criterion, easily accessible
case and maximum diversity methods. It was concluded that most of the theses were conducted with primary
school teachers and quantitative analysis techniques were mostly used as data analysis techniques.

Keywords: Classroom management, primary school, postgraduate thesis, document analysis.
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Introduction

There are many different definitions of 'Classroom Management' in the sources.
According to Agaoglu (2012), classroom management is the efficient use of the time allocated
to teaching, the active participation of students in teaching, and the reduction of factors that
will negatively affect teachers and students in the lesson. According to Demirbolat (2018),
classroom management is the ability of teachers to manage students and their behavior
patterns, the educational environment, to make them positive and to create differences in
order to provide education and to create the intended behaviors. Basar (2002), on the other
hand, considers the management of the classroom in an orchestra-like way as classroom
management. Based on these definitions, similarly, what they all want to express; According
to Goktas, Tiitlincii and Bilgin (2021), classroom management should prepare the educational
environment in a beneficial way, use the time spent in the classroom correctly, ensure that the
factors that have an impact on the classroom are positive, provide the necessary environment
for students to gain the behaviors we want to gain and create a positive environment in the
classroom, advance the classroom socially, physically and spiritually, and increase the
efficiency of the classroom and the system for education and training We understand that the
focus is on creating points.

According to Demirel (2005); The teacher has a great influence on carrying out the
teaching activities in accordance with their goals. In teaching, with the departure from the
traditional understanding to the modern understanding of education; Teaching has been
student-centered, not teacher-centered. In the student-centered approach, the student is more
active in learning and participates in the process at every point of teaching. Tiirniiklii (2000),
on the other hand, states that the teacher in the contemporary understanding of education; He
says that he is the person who organizes the teaching process, directs the students within the
framework of the objectives of teaching, and in student-centered education; He stated that the
concept of “classroom management” has become more important with the interaction and
communication in the classroom more intensely, so it is important for the teacher to have
sufficient knowledge and skills in classroom management, but most of the teachers in Turkey
are gaining skills in classroom management with the information they have gained from their
own experiences. Basar (1999) states that when teachers start their duties, they give a large
part of their time and power in the classroom to controlling the classroom. For this reason,
Bilir (2014) states that starting from the 1997-1998 academic year in the faculties of
education in our country, 'Classroom Management' courses are compulsory in the departments
that train teachers.

The main purpose of classroom management; to make the learning-teaching
environment quality, enjoyable, sincere and safe and to combine the movements of the
students with the goals of the course. In line with this goal, there is also the ability of students
to control themselves and evaluate their own behaviors, to enable students to take
responsibility, and to make the learning-teaching process effective and efficient by ensuring
the order of the classroom (Goktas et al., 2021). When we look at the researches carried out in
Turkey within the scope of this main purpose, Cubuk¢u and Girmen (2008) found that as the
teacher's experience in classroom management increases, it will be easier for students to
manage and guide their educational efforts; In the research conducted by Cakmak, Kayabasi
and Ercan (2008), they concluded that classroom management strategies are very important
and teachers should definitely implement them in the classroom. However, in the research
findings of Topal (2007); According to the opinions of students and teachers, there is no
significant relationship between teachers' classroom management behaviors and student
achievement, while according to the opinions of observers, it is observed that there is a
significant relationship between teachers' classroom management behaviors and student
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success. Kili¢ and Aydin (2016), on the other hand, as a result of their research; Stating that
classroom teachers have as much knowledge as necessary about classroom management, he
suggested that classroom teachers attend classroom management training courses from time to
time. However, in the research conducted by Soysal (2021); It has come to the conclusion that
teachers and teacher candidates do not have the necessary knowledge and skills about
classroom management and recommended that teachers should be given a structured
classroom management approach with courses and trainings that will enable them to progress
in classroom management. Again, as a result of the research conducted by Soysal (2021); In
the theses he examined, he saw that the issues of classroom management approaches,
dimensions, models and factors affecting classroom management and strategies for coping
with undesirable behaviors were discussed.

In the study of Geter et al. (2022); It has been observed that only a certain aspect of
classroom management is concentrated. In addition, it was understood that these studies were
mostly aimed at determining the situation and the researches were carried out for articles
published in different journals rather than graduate studies. For these reasons, it is thought
that examining graduate research, which is an important source of information in the field,
can bring a different perspective to the field. However, experiences, developments and
problems may change over time. The experiences, developments and problems experienced
by classroom teachers in Turkey, especially in classroom management, may also differ. In this
study; For this reason, it is aimed to reveal what kind of experiences, developments and
problems have been encountered in classroom management, especially in recent years, by
examining the researches on this subject. From this point of view, it is also important to
investigate the graduate research carried out in the field of classroom management in terms of
subject, method and statistical techniques, in terms of recognizing the existing trends in the
field.

Burcoglu et al. (2023) in their study; They mentioned that it is possible to find common
trends by examining the subject areas of scientific research in a certain framework in terms of
many elements such as the subject areas, methodological knowledge, study limitations,
classification of research findings of the studied subjects with document analysis. Based on
this information, it is thought that this document study will be useful in terms of revealing the
trends of classroom management studies carried out at the primary school level in Turkey in
recent years.

In this context, the aim of the study; The aim of this study is to determine the tendency
of graduate theses in the field of classroom management in Turkey between 2016-2024 and
including the primary school education level in terms of different variables. The reason for
including these years in the scope of the study; to deal with the research topic as a thesis on a
large scale and to include more current studies in the research. For this purpose, answers to
the following questions were sought;

Graduate theses made in the field of classroom management between 2016-2024 in
Turkey and including the primary school education level;

4. What is the distribution of formal features (types, year of publication,
department/science, university)?

5. How is it distributed by subject areas?

6. What is the methodological distribution (research type, research method, data
collection techniques/tools, sampling methods, number of samples/study groups, data
collection tools and data analysis methods)?
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Method
Design of the Study

In this study, 'document analysis method', one of the qualitative research methods, was
used. According to the definition of Seyidoglu (2016), the document analysis method;
Document analysis is the compilation and research of many documents, writings and
productions written, prepared or produced by other individuals or organizations that include
the research subject. In this study, graduate theses on the subject of classroom management
were found as documents and the researcher used the 11-item “thesis review form™ to
examine the information. In the form in question; Theses on classroom management,
including the primary school education level, were given a number, and the information
obtained within the scope of research questions was recorded in the form.

Data Source

Within the scope of the research, a total of 69 graduate theses made in Turkey between
2016 and 2024, including the primary school level in the field of classroom management,
were taken as a sample. The reason for choosing these years is to reveal the trends of
graduate research in the field in recent years. In determining the study group, criterion
sampling method, which is one of the types of purposive sampling, was studied.

The main idea of the criterion sampling method is the study of all aspects that provide a
sequence criterion determined at the beginning. The criterion or criteria here can be decided
by the researcher (Yildirim and Simsek 2003:112). In this study, studies including primary
school education level in the field of classroom management were decided as criteria.

Data Collection

The data of the research were created by analyzing the postgraduate theses that can be
accessed in the YOK National Thesis Database with permission and full text, including the
primary school education level in Turkey between 2016 and 2024. In October 2024, the theses
were written in the YOK National Thesis Database by typing the keyword 'classroom
management', typing 'thesis name' for the field to be searched, 'permitted’ for the permission
status, ‘all' for the thesis type, and then sorting the year from largest to smallest on the page
that appears, and a total of f = 347 registered theses were reached. Thesis; After limiting the
thesis to be between 2016-2024, the sample groups of the theses listed according to this
limitation were examined one by one, and the theses whose sample did not have a primary
school education level were excluded from the data pool because they were out of the criteria
(f=278). If the sample group of the listed theses includes the primary school education level,
they are included in the data set. Accordingly, the data set of the research consists of f = 69
theses.

In the study, an 11-item "thesis review form" created by the researcher was used to
collect the information (Annex 1). In this form, the theses that include the primary school
education level in the field of classroom management and can be accessed are given a
number, and the information obtained for the research questions is recorded in the form of
items. According to the 'Thesis Review Form', the tag, method, data collection tools,
sampling, data analysis methods and subjects of the theses included in the study were
classified. It is arranged according to descriptive analysis. Frequency and percentages are
calculated based on this. The data obtained according to the research questions were analyzed
according to frequency and category analysis techniques. Next, the numerical data are
illustrated with tables.

Analysis of Data
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Since the theses discussed within the scope of the research wanted to be examined in
terms of different variables, they were analyzed by descriptive analysis technique. In this
technique, the documents reached by the researcher within the scope of the target; It is aimed
to examine it in terms of many variables such as method, subject area, sampling and analysis
method (Burcoglu et al., 2023). The data obtained from the examined theses were tabulated
and interpreted by combining them in terms of formal features, methodological distribution,
variables and tendencies within the scope of research questions.

Results

The findings obtained from the theses, which were analyzed by frequency and
percentage analysis using the "Thesis Review Form', were discussed within the framework of
three themes. These themes are; (1) formal features, (2) subject areas, and (3) methodological
distribution. These themes were presented according to sub-problems and explanations were
made about the findings.

Stylistic Features

Graduate theses that include primary school education in the field of classroom
management in terms of their formal features; (1) Type of theses, (2) publication year
distribution, (3) department/science branch distribution and (4) university distribution. The
findings of these categories are presented in tables 1 and 2 below.

Table 1. Results Regarding the Types of Graduate Theses, Publication Years and Distribution
by Department/Science

Thesis Type f %

Master 60 87

Doctorate 9 13

Publication Year Distribution f % Types of Theses
Master Doctorate

2016 7 10.1 4 3

2017 4 5.8

2018 8 11.6 6 2

2019 16 23.2 16

2020 3 4.3 3

2021 6 8.7 4 2

2022 8 11.6 8

2023 13 18.8 11 2

2024 4 5.8 4

Department/Division f %

Educational Sciences 33 47.8

Educational Administration, 6 8.7

Inspection Planning and

Economics

Special Education 3 4.3

Classroom Teaching 23 33.3

Computer Education and 2 2.9

Instructional Technology

Child Development 1 1.4

Company 1 1.4

When Table 1 is examined, 60 (87%) of the 69 graduate thesis studies in the study
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group are master's theses and 9 (13%) are doctoral theses. It was observed that the graduate
thesis studies in the study group were mostly carried out in the master's type.

When Table 1 is examined, when we look at the distribution of the 69 studies included
in the research by years, we see that 16 studies conducted in 2019 with a maximum of 23.2%;
It is seen that there were 3 studies in 2020 with at least 4.3%. In addition, within the scope of
the study; 7 theses (10.1%) in 2016, 4 theses (5.8%) in 2017, 8 theses (11.6%) in 2018, 6
theses (8.7%) in 2021, 8 theses (11.6%) in 2022, 13 theses (18.8%) in 2023, and 4 theses
(5.8%) in 2024. When we look at the year distribution of thesis types within the scope of the
study; In 2019, it is seen that the number of master's theses has increased.

When Table 1 is examined, it is seen that the theses in the study group were mostly
made in the department of educational sciences with 33 theses (47.8%), followed by the
department of classroom teaching with 23 theses (33.3%). It is seen that it is done in the
departments of child development and business administration with at least 1 thesis (1.4%). In
addition to these, theses were written in the departments of educational administration,
inspection, planning and economics (f=6, 8.7%), special education (f=3, 4.3%), computer and
instructional technology education (f=2, 2.9%).

Table 2. Results Regarding the Distribution of Graduate Theses by Universities

University I University I University I

Cukurova Univ. 5 Sabahattin Zaim Univ. 4 Dumlupinar Univ. 1

Ataturk Univ. Marmara Univ. 1 [nonii Univ. 1

w

Canakkale Onsekiz Mart 3 Akdeniz Univ. 1 Burdur Mehmet Akif Ersoy 1

Univ. Univ.

Yeditepe Univ. 4 Ankara Univ. 1 Sakarya Univ. 1

Amasya Univ. 3 Yildiz Technical Univ. 1 Afyon Kocatepe Univ. 1

Istanbul Aydin Univ. 4 Gaziantep Univ. 1 KTO Karatay Univ. 1

Gazi Univ. 2 Istanbul Univ. 1 Fatih Sultan Mehmet Vakif 1
Univ.

Firat Univ. 3 Erciyes Univ. 1 Kirsehir Ahi Evran Univ. 1

Mersin Univ. 3 Ondokuz Mayis Univ. 1 Yozgat Bozok Univ.

Kastamonu Univ. 2 Selcuk Univ. 1 Recep Tayyip Erdogan Univ. 1

Okan Univ. 2 Bayburt Univ. 1 Karamanoglu Mehmet Bey
Univ. 1

Marmara Univ. and 2 Aydin  Adnan Menderes 1 Eskigehir Osmangazi Univ. 2

Sabahattin Zaim Univ. Univ.

(common) K. Siit¢ii Imam Univ. 2 Diizce Univ. 1

Hacettepe Univ. 1

Note: Univ. = University

When Table 2 is examined, it can be said that 69 graduate theses in the study group
were made in 38 different universities. When we look at the universities where the graduate
theses in the study group were made, it is seen that Cukurova University with the highest
number of theses (7.2%), followed by Yeditepe, Istanbul Aydin and Sabahattin Zaim
universities with 4 (5.8%) theses. After these universities, there are Atatiirk, Canakkale
Onsekiz Mart, Amasya, Firat, Mersin universities with 3 (4.3%) theses each. With 2 (2.9%)
theses, there are Gazi, Kastamonu, Okan, Marmara and Sabahattin Zaim (joint),
Kahramanmaras Siit¢ii Imam, Yozgat Bozok and Eskisehir Osmangazi universities. At the
end, there are 23 universities with 1 (1.4%) thesis.

Subject Areas
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Information on the distribution of graduate theses including primary school education
level in the field of classroom management according to subject areas is discussed. This
information is presented in table 3.

Table 3. Results Regarding the Distribution of Graduate Theses by Subject Areas

Subject Areas f %
Dimensions of Classroom Management 1 14
Classroom Management Skills and Competence 14 20.3
Classroom Management Approach 16 23.2
Use of Technology 10 14.5
Teacher Attitude and Belief 5 7.2
Personal Characteristics of the Teacher 7 10.1
Multiculturalism 4 5.8
Undesirable Behaviors 3 4.3
Teacher Training 2 2.9
Student Research 1 14
School Culture 1 1.4
Family-Related Features 2 2.9
Children's Rights 1 1.4
Creative Reading 1 14
Teaching Practices 1 1.4

Sum 69 100

When Table 3 is examined, when we look at the distribution of graduate theses in the
study group according to subject areas, it is seen that there is the understanding of classroom
management with 16 theses (23.2%). In addition, it is seen that there are 14 theses (20.3%) on
classroom management skills and competence and 10 theses (14.5%) on the use of
technology. In the theses in the study group, we can say that the most studied is the
understanding of classroom management, classroom management skills and competence, and
the use of technology. In addition, personal characteristics of the teacher in 7 theses (10.1%),
teacher attitude, belief in 5 theses (7.2%), multiculturalism in 4 theses (5.8%), undesirable
behaviors in 3 theses (4.3%) and teacher education and family-related characteristics in 2
theses, dimensions of classroom management, researches with students, school culture,
children’s rights and creative reading in 1 thesis (1.4).

Methodological Distribution

Graduate theses in the field of classroom management, which include the primary
school education level, in terms of methodological distribution; (1) type of research, (2)
research method, (3) sampling methods, (4) number of samples/study groups, (5) data
collection techniques/tools and (6) data analysis methods. The findings of these categories are
presented in tables 4, 5, 6 and 7 below.

Table 4. Results on the Distribution of Graduate Theses by Research Type and Research
Method

Quantitative f %  Qualitative f %  Hash f %
Experimental 1 1.4 Interactive 15 214 Explanatory 1 1.4
Semi- 1 1.4 Phenomenology 6 8.6

Experimental

Non- 38 54.3 Case Study 8 11.4 Exploratory 2 2.9
Experimental Sequential

Pattern
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Descriptive 13 18.6 Action Research 1 1.4  Converging 6 8.6
Survey Parallel
Pattern
Relational 25 357 Document Review 4 5.7  Unspecified 1 1.4
Screening Unspecified 2 2.9
Sum 21 30
Sum 39 557 Sum 10 142
Grand Total 70 100

When Table 4 is examined, it is seen that 39 (55.7%) of the graduate theses in the study
group were made in the quantitative method, 21 (30.1%) in the qualitative method, and 10
(14.2%) in the mixed method. The reason why the grand total is 70; It is the use of two
designs, both document review and scanning work, together in a thesis. Quantitative method
was used in the majority of graduate theses in the study group. In theses in this field, the least
mixed method was preferred.

It is seen that 1 (1.4%) of the graduate theses made in the quantitative method was
experimental and that was done in a quasi-experimental design. It is seen that 38 (54.3%) of
the theses made in the quantitative method were not experimental. It is seen that 25 (35.7%)
of the non-experimental quantitative studies were conducted in relational survey and 13
(18.6%) in descriptive survey design.

It is seen that 16 (22.9%) of the graduate theses in which the qualitative method was
used were interactive, 4 (5.7%) were document review, and 2 (2.9%) were not specified. Of
the studies in which interactive qualitative design was used, 8 (11.4%) were case studies, 6
(8.6%) were phenomenological studies, and 1 (1.4%) was action studies.

It is seen that 6 (8.6%) of the theses made in the mixed method are convergent parallel,
2 (2.9%) are exploratory sequential, 1 (1.4%) is explanatory and 1 (1.4%) is not specified.

Table 5. Results on the Sampling Methods and Distribution of Graduate Theses by Number of
Samples/Study Group

Sampling Method f % Sample Type f %
Simple accidental 20 29 Primary School Teacher 29 42
Setting criteria 12 174 Blended Teacher 26 37.7
Easily accessible 10 145 Pre-service teachers 3 4.3
Convenient sampling 4 5.8 Primary school students 2 2.9
Maximum variation 4 5.8 Administrator, Teacher 3 4.3
Stratified 4 5.8 Teacher, Student 3 4.3
Set 4 5.8 Teacher, student, parent 1 14
Typical situation 1 1.4 Document 2 2.9
Access to the universe 8 11.6 Sum 69 100
Unspecified 2 2.9
Sum 69 100 Sum 69 100
Sample Size f %
From 1-10 0 0
From 11-30 15 21.7
From 31-100 9 13.0
From 101-300 7 10.1
From 301-1000 35 50.7
More than 1000 3 4.3
Sum 69 100

When Table 5 is examined, the sample characteristics of the graduate theses in the study
group are seen. These characteristics are sampling methods, sample type, and sample size.
When we look at the sampling methods of 69 theses in the study group, it is seen that a total
of 9 different types of sampling methods were used and the sampling method of 2 theses was
not specified. Among the sampling methods in the theses, simple random sampling method
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was mostly used in 20 theses (29%); It is seen that criterion determination methods were used
in 12 theses (17.4%), easily accessible situation in 10 theses (14.5%) and access to the
universe sampling methods in 8 theses (11.6%). Subsequently, it is seen that appropriate
sampling, maximum diversity, stratified and cluster sampling methods were used in 4 theses
(5.8%). In addition, it is seen that the typical case sampling method was used in 1 thesis
(1.4%) and the sampling method was not specified in 2 theses (1.8%).

The sample type of the theses was examined under 8 headings. According to the results
of the examination, primary school teachers in 29 (42%) theses, mixed teacher group in 26
(37.7%), teacher candidates, administrator and teacher, teacher and student together in 3
(4.3%), primary school students and document in 2 theses (2.9%), teacher, student and parent
in 1 thesis (1.4%) were included as sample types.

When we look at the sample sizes of the theses; It is seen that there are no theses in the
range of 1-10, 15 theses in the range of 11-30 (21.7%), 9 theses in the range of 31-100 (13%),
7 theses in the range of 101-300 (10.1%), 35 theses in the range of 301-1000 (50.7%) and 3
theses more than 1000 (4.3%). According to these findings, the sample size is more common
in the range of 301-1000 in theses.

Table 6. Results on the Distribution of Graduate Theses According to Data Collection
Techniques/ Tools

Data Collection Tool f %

Observation 5 3.6
Non-Contributor 5 3.6
Interview /  Focus  Group 29 20.9
Interview

Structured 2 1.4
Semi-Structured 27 194
Survey 13 9.4
Open-ended 1 0.7

Closed-Ended 12 8.6
Scale 45 32.4
Document Review 3 2.2

Knowledge Testing 2 1.4
Personal Information Form 37 26.6
Other(Journal, Decision Book, 5 3.6

School Experience
Report, Audio Recording)

Sum 139 100

When Table 6 is examined, it is seen that a total of 139 data collection techniques/tools
were used in 69 theses in the study group. In these theses, the most common scale technique
(f=45; 32.4%). Personal information form (f=37; 26.6%), interview (f=29; 20.9%) and
questionnaire (f=13; 9.4%) techniques were also used quite a lot. It can be said that
observation (f=5; 3.6%), document analysis (f=3; 2.2%), knowledge test (f=2; 1.4%) and
other data collection techniques/tools (f=5; 3.6%) were used very little.

The data obtained by observation technique were of unattended (f=5; 3.6%). 2 (1.4%)
of the data obtained by interview technique were structured and 27 (19.4%) were semi-
structured. 1 (0.7%) of the data obtained by the survey technique was open-ended and 12
(8.6%) were closed-ended.

Table 7. Results on the Distribution of Graduate Theses According to Data Analysis
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Techniques

Quantitative Analysis f % Quialitative Analysis I %

Descriptive 82 28.8 Content Analysis 23 8.1

Frequency/Percentage 32 11.2 Descriptive Analysis 13 4.6
Average/SD 41 144 Meta-analysis 1 0.4
Graphical 9 3.2 Sum 37 13.0
Representation

Predictive 166 58.2

Parametric 112 39.3 Non-Parametric 54 18.9
T-test 34 119 Chi-Square 1 0.4
Anova 33 11.6 Mann Whitney U 15 5.3
Ancova 2 0.7 Wilcoxon 1 0.4
Regression 14 4.9 Kruskal Wallis 15 5.3
Correlation 11 3.9 Kolmogorov-Smirnov 12 4.2

Pearson Correlation 13 4.6 Shapiro-Wilk 5 1.8
Factor Analysis 4 1.4 Semenan Correlation 5 1.8
Path Analysis 1 0.4 Quantitative Total 248 87.0
Grand Total 285 100

When Table 7 is examined, it is seen that a total of 285 data analysis techniques were
used in 69 theses in the study group. Of these techniques, 248 (87%) are quantitative and 37
(13%) are qualitative analysis techniques. Accordingly, we can say that quantitative analysis
techniques are mostly used in theses.

Of the quantitative analysis techniques, 82 (28.8%) were descriptive and 166 (58.2%)
were predictive. Of the predictive analyses, 112 (39.3%) were parametric and 54 (18.9%)
were non-parametric. In descriptive analysis techniques, mean/ss (f=41; 14.4%) and
frequency/percentage (f=32; 11.2%) were used more; Graphical representation (f=9; 3.2%)
was used less frequently. Parametric analyses (f=112; 39.3%) were used more in predictive
analyses. In parametric analysis, the most; t-test (f=34; 11.9%) and Anova (f=33; 11.6%)
were used. In addition, Pearson Correlation was used 13 times (4.6%), regression 14 times
(4.9%), factor analysis 4 times (1.4%), correlation 11 times (3.9%), Ancova 2 times (0.7%),
Path Analysis 1 time (0.4%). In non-parametric analysis, the most; Mann Whitney U (f=15;
5.3%), Kruskal Wallis (f=15; 5.3%) and Kolmogorov-Smirnov (f=12; 4.2%) were used. In
addition, Shapiro-Wilk and Semen Correlation were used 5 times (1.8%) and Wilcoxon and
Chi-Square were used 1 time (0.4%).

When we look at qualitative analysis techniques; It is seen that content analysis was
used 23 times (8.1%), descriptive analysis 13 times (4.6%) and meta-analysis 1 time (0.4%).
Accordingly; In qualitative analysis, we can say that descriptive analysis is used the most and
meta-analysis is used the least.

Discussion/Conclusion

In this study, graduate theses including primary school education level in the field of
classroom management between 2016-2024 were examined. The findings obtained from the
theses were discussed within the framework of three themes. These themes are; (1)
demographic characteristics, (2) subject areas, (3) methodological distribution.

According to the findings obtained in the research, the theses in the study group were
mostly made in 2019. Based on this, we can say that the importance of this issue has increased
in educational institutions in 2019. In the literature search by Burcoglu et al. (2023), in which
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the theses between 2017-2022 were examined, it was concluded that graduate studies
increased in 20109.

When we look at another result of the research, the theses within the scope of the
research were mostly carried out at the master's level. We can say that there is very little space
for studies on classroom management at the doctoral level. This finding is consistent with the
conclusion of Aydin, Selvitopu and Kaya (2018), in which they examined the graduate theses
between 2011 and 2016, that classroom management was mostly carried out at the graduate
level.

When we look at the main discipline of the theses examined, it is seen that they are
mostly made in the Department of Educational Sciences. As a result of the study conducted
by Aydin, Selvitopu and Kaya (2018) in the researches conducted in the literature, we see that
studies on classroom management are mostly carried out in the Department of Educational
Sciences. This result is a normal result that occurs depending on the research subject, because
classroom management is mostly related to the fields and departments of educational
sciences.

It is seen that the graduate theses in the study are distributed to 38 universities, but they
come to the fore in Cukurova, Yeditepe, Istanbul Aydin and Sabahattin Zaim Universities. In
this context, the results of the research are similar to the results of other researches conducted
in the literature. For example, in the studies of Goktas et al. (2021), in which they examined
the theses written about classroom management between 2011 and 2021, it was concluded
that the theses written were mostly in Yeditepe, Marmara, Gazi, Istanbul Aydin and
Sabahattin Zaim universities. We can say that the reason for this is that there are educational
sciences departments in these universities. In order for teacher candidates to participate in
quality educational activities, educational sciences departments and teaching profession
knowledge programs carried out in these departments are very important. Teacher; The ability
to use and manage the education environment efficiently, to transfer knowledge and to be of
professional quality are closely related to the quality of the teaching profession knowledge
programs applied in teacher training (Yazgayir and Yildirim, 2021).

When we look at the distribution of the subject areas of the theses in the study, it is
concluded that they mostly deal with the understanding of classroom management and
classroom management skills and competence. This finding in the study is consistent with the
results of other studies on classroom management. For example; According to the results of
the research conducted by Geter et al. (2022) in the field of classroom management, it was
determined that issues such as classroom management skills and competence were
emphasized. In addition, according to Geter et al. (2022), the reason why these issues are
studied more; Teachers may have problems in this regard, and it is important to do more
research on a subject where there are more problems in terms of solving the problems. This
finding of Geter et al. (2022) is supported by the findings of the research conducted by Sara,
Karadedeli and Hasanoglu (2016).

When the research methods of the studies were examined, it was concluded that
guantitative research methods were mainly used. This finding is similar to the results of the
research conducted by Bur¢oglu et al. (2023).

In the theses examined within the scope of the study, it is seen that there are more scales
as a data collection tool. In some of the researches conducted on the subject in the literature,
the use of questionnaires was high because questionnaires and scales were included in the
same group as a data collection tool. For example, in the studies of Goktas et al. (2021), in
which they examined the theses on classroom management between 2011-2021, the use of
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guestionnaires is seen as excessive because the questionnaire and scale are in the same group.
In this respect, we can say that the research is similar to the studies in the literature.

When we look at the sampling method of the examined theses, it is seen that simple
random, criterion determination, easily accessible situation and maximum diversity sampling
method come to the fore. This finding is similar to the results of the research conducted by
Goktas et al. (2021). However, in the theses examined, it is seen that primary school teachers
are mostly studied; It was observed that students and parents and administrators worked less.
Within the scope of the research, in the research conducted by Yaylaci and Ozder (2020),
although there are individuals from different education levels, they reached a result that
supports this finding. As the reason for this; We can say that the questionnaire and scale are
used a lot. Unal and Ada (2000), in their books on classroom management; They said that the
teacher has the most authority in the classroom and therefore teachers should have good
classroom management skills. From this point of view, since the teacher is the most important
factor in classroom management in theses, it may be less worked with parents, students and
administrators. In addition, it is seen that the study group in the range of 301-1000 is more
involved in the sample size of the examined theses. This finding is similar to the results of the
research of Kii¢likoglu and Ozan (2013).

When the studies are examined according to the data analysis technique, it is seen that
quantitative analysis techniques are more preferred. In these analyses, frequency/percentage,
mean/ss, t test and Anova statistics were mostly used. These findings are similar to the results

of the research conducted by Goktas, Kiigiik, Aydemir, Telli, Arpacik, Yildirim and Reisoglu
(2012).

We can say that the findings are similar to the results of most of the studies studied in
the literature. Papers presented at symposiums and congresses, and article-level studies were
excluded from this research. Therefore, the examination of papers and articles can contribute
to looking at the studies in the field of classroom management from different perspectives. In
addition, addressing the less studied subjects in the new researches will contribute more to
future studies. Working more with students, parents and administrators can contribute more to
the field by looking at classroom management problems in primary school from different
perspectives. In addition, increasing the number of study groups may allow us to identify the
common aspects of classroom management problems in primary schools, and working with
sample types in different regions in the same study may allow us to see whether the problems
related to this issue vary from region to region or in different places. Investigating the factors
behind students' behavioral problems can also provide different perspectives on solving
classroom management problems. Increasing and focusing on qualitative studies on classroom
management in primary school may also help to reveal the problems in this regard in more
detail.

As a result, by looking at the results of this research, in which graduate theses including
primary school education in the field of classroom management are examined, we see that
there are few studies on different subjects related to classroom management. In this context,
conducting studies on different issues related to classroom management; It may be helpful to
address undesirable behavior prevention, desired behavior, and family-related characteristics
as topics. In addition, in-service training practices can be given more space in order to
contribute to the increase of teachers' knowledge and skills in this regard in order to solve
classroom management problems. In addition, due to the scarcity of doctoral level theses in
the field of classroom management, more doctoral research may contribute better to the field.
However; Researchers' use of a wider variety of subjects, methods, data collection tools and
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analysis techniques may be beneficial to the field in terms of diversity.
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