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Oz

Bu aragtirmada 6gretmenlerin basarili 6grenci algilar1 ve 6grenci basarisinda 6gretmen sorumluluklarina iligkin
goriislerinin tespit edilmesi amaglanmistir. Arastirmada nitel arastirma desenlerinden fenomenoloji deseni (olgu
bilim) kullanilmistir. Aragtirmanin ¢aligma grubunu 16 6gretmen olusturmustur. Veriler arastirmacilar tarafindan
gelistirilen yar1 yapilandirilmis goriisme formuyla toplanmis ve igerik analizi kullanilarak ¢dziimlenmistir.
Arastirma sonucuna gore Ogretmenler basarili dgrenciyi yalnizca akademik performans acisindan degil, ayni
zamanda; problem ¢dzme becerisi yiiksek, 6z benliginin farkinda, ¢aligkan, hedef belirleyen, 6z denetimi giiglii,
sorumluluk sahibi, fedakarlik yapan, sosyal becerilere sahip, ¢ok yonlii gelisim gosteren, 6grenmeye agik ve hedef
odakli bireyler olarak algilamislardir. Arastirmada sonucuna gore 6grenci basarisinda dgretmenlerin; 6grenci takibi
yapma, rehberlik etme, dgrencinin bireysel 6zelliklerini kesfetme, paydaslarla iletisim yapma, 6grenciye ilham
verme, hedef belirlemede yardimci olma, bireysel 6grenme yapma, Ogrencinin potansiyelini acgiga c¢ikartma,
Ogrencinin gelisimi destekleme sorumluluklari bulundugu tespit edilmistir. Ayrica arastirmada Ogretmenler,
ogrencilere basarilt olmalari i¢in kendini motive etmeli, merakli olmali, istekli olmali, diizenli kitap okumali, hayal
kurmali, hedef belirlemeli, kendi ilgisini farkinda olmali, sorumluluk sahibi olmali, zamani yonetmeli, ne istedigini
bilmeli, diizenli tekrar yapmali dnerilerinde bulunmustur.

Anahtar Kelimeler: Basari, Basarili dgrenci, Ogretmen, Ogretmen Sorumlulugu

Abstract

This study aimed to determine teachers' perceptions of successful students and their views on teacher responsibilities
in student achievement. The phenomenology design (phenomenology) was used from qualitative research designs.
The study group consisted of 16 teachers. Data were collected using a semi-structured interview form developed by
the researchers and analyzed using content analysis. According to the research results, teachers perceived successful
students not only in terms of academic performance but also as individuals with high problem-solving skills, self-
awareness, diligence, goal-setting, strong self-control, responsibility, selflessness, social skills, well-rounded
development, openness to learning, and goal-orientedness. According to the results of the study, it was determined
that teachers have responsibilities in student success, such as monitoring students, providing guidance, discovering
students' individual characteristics, communicating with stakeholders, inspiring students, helping them set goals,
providing individualized learning, revealing students' potential, and supporting student development. Furthermore,
the study found that teachers should motivate themselves to succeed, be curious, be eager, read books regularly,
dream, set goals, be aware of their own interests, be responsible, manage their time, know what they want, and
review regularly.
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Egitimin kapsaminin genis ve ¢ok boyutlu olmasindan dolay:1 alan yazinda birgok tanimi
bulunmaktadir. Bu tanimlarda cogunlukla egitimin bireysel, toplumsal, siyasal ve ekonomik
islevlerine vurgu yapilmaktadir. Bu tanimlar igerisinde Pease (2018), egitimin bireysel islevine
vurgu yaparak egitimi; bireyin bilgi, beceri, deger ve tutum gelistirmesini saglayan sistemli ve
stirekli bir slire¢ olarak tanimlamistir. Egitimin bireysel islevine vurgu yapan farkli tanimlar olsa
da bu tanimlarin ortak o6zelligi egitimin temel amaglarindan biri olan bireylerde istendik
davranis degisiklikleri olusturmak olarak kabul etmeleridir (Varis, 1984). Egitimin temel
amaglarindan bir digeri de bireyin potansiyelini en iist diizeyde kullanabilecegi firsatlar sunarak
onu basarili bir birey héline getirmektir ((Savas, Tas, ve Duru, 2010). Egitimin bireyi basarili
hale getirebilmesi igin Oncelikli olarak basar1 kavraminin ne oldugunun agiklanmasi
gerekmektedir.

Basar1 kavrami, bireylerin beklentilerine, 6zelliklerine, toplumun egitime yiikledigi anlam
ve egitim sisteminin amag ve islevlerine gore degiskenlik gosterebilmektedir. Genel anlamda
basar1 kavrami bireyin hedefledigi bir duruma ulasmast ve bu durumunu performansa
dontistiirebilmesi (Wallace, 2009), isteneni elde etmesi ve belirledigi amaca ulasmasidir (Sarier,
2016). Basar1 kavraminin genel taniminin disinda akademik anlamda basar1 kavrami belirli bir
akademik notu elde etmek, belirlenen hedeflere ulasmaktir. (Geng, Karagam ve Aydin, 2015).
Tiirk egitim sisteminde akademik anlamda basar1 6grencinin sinifin1 gegmesi, bir list 6grenim
kurumuna devam etmesi, merkezi sinavlarda (YKS, YDS, LGS) basar1 gostermesidir. Bu
baglamda basar1 Olgiitleri de 6grencinin derslerden elde ettigi notlar, 6grenme ¢iktilari ve siav
performanslaridir (Sama ve Tarim, 2007).

Cok boyutlu 6zellige sahip olan basar1 kavraminin etkileyen bir¢ok faktorlerin oldugu ve
her bir faktoriin dogrudan veya dolayli bir sekilde birbiriyle iliskili oldugu sdylenebilir. Bu
acidan basarinin yalnizca dogustan gelen yetenekle degil, 6grencinin gdsterdigi ¢aba, 6grenmeye
olan ilgisi ve gelisim arzusu ile iligkilidir (Pease, 2018). Ayrica 6grenci basarisi yalnizca biligsel
becerilere ilgili degil, ayn1 zamanda Ogrencinin motivasyonu, kaygi diizeyi, aile yapisi,
sosyoekonomik durumu, okulunun olanaklari, ¢evresel destek, beslenme aliskanliklar1 ve saglik
durumu gibi birgok faktdrlerle de ilgidir (Ozgiiven, 2002). Ogrenci basarisinda dgretmende
onemli bir faktdrdiir (Okudan, 2024). Ogretmenin nitelikleri ve davranislart grencinin akademik
basarisi iizerinde dogrudan etkilidir (Darling-Hammond, 2000; Pease, 2018). Ogretmenin bilgi
diizeyi, pedagojik yeterlikleri, kullandigr O6gretim yontemleri, sinif yoOnetimi becerisi ve
Ogrenciye yonelik tutumlari basariyr onemli Ol¢iide sekillendirmektedir (Erduran ve Tekin,
2023).

Ogretmeninin motivasyon ve ilham verme kapasitesi de 6grenci basarisini etkilemektedir
(Okudan, 2024). Ogretmenlerin 6grencilerin i¢sel motivasyonunu desteklemesi, onlar1 sadece
akademik basarisina degil ayn1 zamanda, yasam boyu 6grenme tutkusuna da katki saglamaktadir
(Colakoglu, 2002). Ogretmenin samimi, destekleyici ve adil bir tutum sergilemesi; 6grencilerin
O0grenmeye yonelik ilgilerini, motivasyonlarim1 ve ozgilivenlerini artirmakta, bu ise basariy1
olumlu yénde etkilemektedir (Erdogdu, 2007; Ozdas, 2019). Ogretmenlerin grencileri nasil
algiladiklar1, basariy1 nasil tanimladiklar1 ve basarili 6grencilere yonelik beklentileri, 6grenciye
saglanan 6grenme firsatlarini, geri bildirim siireglerini ve sinif i¢i etkilesimi sekillendirmekte,
dolayisiyla 6grenci basarisint 6nemli Ol¢iide belirlemektedir (Pease, 2018; Spradlin, 2023).
Ogretmenlerin basarili 6grenciye iliskin algilari, dgrencilerin yalnizca bilissel yeterliklerini
degil, aynt zamanda Ogrencinin sorumluluk duygusunu, 6z disiplinini, motivasyonu, 0z
farkindaligini ve sosyal etkilesimini etkilemektedir (Geng, Karacam ve Aydm, 2015).
Ogretmenlerin dgrenciler hakkindaki algilari, grencilerin okulda hem akademik hem de sosyal
acidan elde ettikleri bagar1 diizeyini 6nemli Ol¢ilide etkilemektedir (Pease, 2018). Bir 6gretmenin
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bir 6grenciyi akademik olarak basarili olarak algilamasi, 6grenciye yaklagimini da belirleyecektir
(Hughes, Zhang ve Hill, 2006).

Ogretmenlerin basarrya iliskin algilar;, yalmzca bireysel 6grenci gelisimini degil, ayn
zamanda egitimin niteligini ve 6gretim siirecinin yoniinii belirleyici bir role sahiptir (Erduran ve
Tekin, 2023). Ogretmenlerin 6grenciye yonelik algilar;, hem bireysel basariyr hem de genel
olarak egitim sisteminin niteligini dogrudan etkileyen bir faktordir (Sama ve Tarim, 2007).
Ogretmenlerin basarili 6grenciye yonelik algilari, onlarin 6grenciye yaklasimini, smf igi
performanslarini, kullanacaklar1 yontem ve tekniklerini, sinif ve okula yonelik tutumlarina
varincaya kadar bircok faktorii etkileyebilmektedir. Ayrica Ogretmenlerin 6grenciye yonelik
algilar1 6grencilere saglanan geri bildirim, 6vgii, yardim ve erisilebilirligin miktar1 ve kalitesini
de etkilemektedir (Rubie-Davies, 2007; Rubie-Davies ve ark., 2015; Urhahne, 2015). Bu agidan
Ogretmenlerin basarili 6grenci kavramina yonelik algilarini inceleyen arastirmalara ihtiyag
oldugu sdylenebilir. Bu ihtiyaca ragmen 6gretmenlerin basarili 6grenciye yonelik algilarini konu
edinen arastirmalar oldukc¢a smirli oldugu sdylenebilir. Bu aragtirmalar 6grenci basarisinda
ogretmen tutumu (Celik ve Gilindogdu, 2019), 6gretmen algilarinin 6grenci basarisina etkisi
(Erduran ve Tekin, 2023), 6grencilerin genel basar1 ve basarisizliga yonelik algilari (Celikoz ve
Gil, 2021), 6grencinin akademik basarisinda Ogretmenin etkisi (Okudan, 2024), 6grenci
basarisini etkileyen faktorler basliklarinda yapilmistir (Savas, Tas, ve Duru, 2010). Bahsi gecen
aragtirmalardan farkli olarak bu arastirmada 6gretmenler i¢in bagarili 6grencilerin ne anlam ifade
ettigi ve Ogrenci basarisindaki sorumluluklarinin ne oldugu iizerine de odaklanilmistir. Bu
odaklanmanin gerekcesi 6grencilerin akademik basarisini artirmada 6gretmenler olduk¢a 6nemli
sorumluluklarinin bulunmasidir (Engelbrecht, 2013; Mulholland ve Wallece, 2001). Bu 6nemli
sorumluluklarin neler oldugu bu arastirmada ortaya c¢ikarilmaya calisilmistir. Ogretmenlerin
sorumluluklarinin neler oldugunun ortaya ¢ikarilmasi 6gretmenlerin bu sorumluluklar1 yerine
getirme durumlar: hakkinda kendilerine yonelik bir 6z denetim yapmalarini da katki saglayacagi
diistiniilmektedir. Bu 6z denetime bagli olarak bu aragtirmanin 6gretmenlerde tiim 6grencilerin
akademik basarisin1 artirmak i¢in uygulamalarmi degistirmelerine yonelik bir farkindalik
olusturmasi da beklenmektedir. Ayrica 6grenci basarisini etkileyen faktorlerin neler oldugunun
da ortaya cikarilmasi egitimin diger paydaslarinin da (aile, okul yoOnetimi vs.) Ogrenci
basarisindaki sorumluluklarinin neler oldugunu fark etmelerine de katki saglayacagi
diisiiniilmektedir. Bahsedilen 6nem dogrultusunda arastirmanin problem climlesi 6gretmenlerin
basarili 6grenciye iliskin algilari, 6grenci basarilarindaki sorumluluklari nelerdir? Seklinde
olusturulmustur. Bu problem ciimlesi dogrultusunda asagidaki sorulara cevap aranmaistir.

S-1 Ogretmenlerin basarili dgrenciye iliskin algilari nelerdir?
S-2 Ogrencinin bagarisini hangi faktorler etkilemektedir?
S-3 Ogrenci basarisinda dgretmen hangi sorumluluklar yerine getirmelidir?

S-4 Bir 6grenci nasil basarili olabilir? Bu konuya iliskin goriisleriniz/ Onerileriniz
nelerdir?

Yontem
Arastirmanin Deseni

Bu arastirmada nitel aragtirma modeli kullanilmistir. Nitel arastirma, gézlem, goriisme ve
dokiiman analizi gibi nitel veri toplama tekniklerinin kullanildigi; algi ve olaylarin dogal
ortamlarinda gerg¢ek¢i ve bitiinciil bicimde incelenmesini amaglayan bir siire¢ olarak
tanimlanabilir (Yildirim ve Simsek, 2021). Temel amaci insan deneyimini anlamak (Van Manen,
2007) olan fenomenoloji bireylerin yasadiklar1 bir olguya dair algilarimi ve bu olguya
yiikledikleri anlamlart ortaya ¢ikarmayr hedefler (Creswell, 2016). Fenomonoloji
arastirmalarinda katilimcilarin deneyimlerini nasil anlamlandirdiklart ve bu deneyimleri nasil
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yansittiklart arastirllmaktadir (Merriam, 2013).  Fenomonolojik aragtirmalarda incelenen
“olgular” i¢inde bulundugumuz diinyadaki olaylar, yasantilar, yonelimler, algilar, durumlar ve
kavramlar gibi c¢esitli sekillerde karsimiza cikabilmektedir (Yildirnm ve Simsek, 2021). Bu
arastirmada, Ogretmenlerin “basarili  68renci” kavramina iliskin algilarimi incelemek
amagclandigindan fenomenoloji deseni (olgu bilim) kullanilmaistir.

Cahisma Grubu

Fenomenoloji deseninde, katilimcilarin incelenen olguyu deneyimlemis ve bu deneyimi
anlamlandirabilecek bireylerden secilmesi Onerilmektedir (Creswell, 2016). Bu arastirmada
katilimcilar, amagli 6rnekleme yontemi gercevesinde segilmistir. Katilimc1 se¢iminde, aragtirma
konusunu farkli bakis agilariyla ele alabilmek ve c¢alismanin kapsadigi durumu olabildigince
genis bir perspektiften yansitabilmek amaciyla, amacgli Ornekleme tiirlerinden maksimum
cesitlilik ornekleme yontemi tercih edilmistir. Maksimum c¢esitlilik O6rnekleme, arastirma
kapsaminda incelenen olgunun farkli 6zelliklere sahip katilimeilar iizerinden ¢ok yonlii olarak
anlasilmasina imkan tanir (Yildirim ve Simsek, 2021).

Arastirmanin ¢alisma grubuna yonelik demografik bilgiler Tablo 1’de verilmistir.
Tablo 1

Arastirmanin ¢alisma grubunu olusturan 6gretmenlerin demografik 6zellikler

Ogretmenler Calisilan Okul Brang Kidem Cinsiyet
Katilimer 1 Lise Miizik 1 yil Erkek
Katilimei 2 Anaokulu Psikolojik Danigma ve Rehberlik 16 yil Kadn
Katilimei 3 Ortaokul [Ikogretim Matematik 4 yil Kadn
Katilimer 4 Anaokulu Teknoloji ve Tasarim 4yl Kadmn
Katilime1 5 Lise Imam Hatip Lisesi Meslek Dersi 8 yil Kadmn
Katilime1 6 Lise Tarih Syl Kadmn
Katilimei 7 Ortaokul Ingilizce 4 yil Kadn
Katilimer 8 Lise Ingilizce 4yl Erkek
Katilime1 9 Anaokulu Okul Oncesi Syil Kadn
Katilimer 10 Ortaokul Fen Bilimleri 7 yil Kadin
Katilimer 11 Tlkokul Tiirkce 10 yil Kadmn
Katilimer 12 Lise Tiirk Dili ve Edebiyati 13 yil Kadmn
Katilimer 13 flkokul Simf 18 yil Kadmn
Katilime1 14 flkokul Psikolojik Danigsma ve Rehberlik 4yl Kadn
Katilimer 15 Ilkokul Simf 25 yil Kadmn
Katilimer 16 Tlkokul Smif 24 y1l Kadin

Tablo 1 incelendiginde; aragtirmanin c¢alisma grubunu farkli branglardan toplam 16
katilimer olusturmaktadir. Katilimceilarin 14’1 kadin, 2’si erkek olup mesleki kidemleri 1 ile 25
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yil arasinda degismektedir. Branglara bakildiginda; 4’4 simf oOgretmeni, 2’si Psikolojik
Danisman, 2’si Ingilizce 6gretmeni, 1’1 Matematik dgretmeni, 1°i Fen Bilimleri 6gretmeni, 1’i
Tiirkce 6gretmeni, 1’1 Tirk Dili ve Edebiyati 6gretmeni, 1’1 Tarih 6gretmeni, 1’1 Miizik
ogretmeni, 1’1 Teknoloji ve Tasarim 6gretmeni, 1°i Okul Oncesi dgretmeni ve 1’i Imam Hatip
Lisesi Meslek Dersleri 6gretmeninden olugsmaktadir.

Veri Toplama Araci

Fenomenolojik aragtirmalarda temel amag, incelenen olguya iliskin deneyimleri dogrudan,
ilk elden anlamaktir. Bu nedenle arastirmalar genellikle, s6z konusu fenomeni yasamis ya da
halen deneyimlemekte olan katilimcilarla yapilan goriismelere dayanir (Yalgin, 2022).
Fenomenoloji deseninde en yaygin veri toplama araci goriisme teknigidir (Yildirim ve Simsek,
2021).

Bu arastirmada veri toplamak amaciyla yar1 yapilandirilmig gériisme formu kullanilmistir.
Gortisme formunun gelistirilme siirecinde Oncelikle ilgili aragtirmanin problem durumunda yer
alan sorulara cevap verebilecegi diisliniilmiis soru havuzu olusturmak amaciyla alanyazin
taranmistir. Hazirlanan sorularin kapsam ve igerik gecerliligini saglamak amaciyla alan
uzmanlarinin goriislerine bagvurulmustur. Goriisme formu iki kisimdan olusmaktadir. Birinci
kisimda katilimcilarin demografik 6zelliklerini belirlemeye yonelik dort soru ve §gretmenlerin
“basarili 6grenci” algilarini ortaya ¢ikarmaya yonelik 4 soru yer almaktadir. Yar1 yapilandirilmis
goriisgme sorularin kullanilmasiyla, katilimeilarin kendi deneyim ve bu deneyime iliskin
algilarinin sinirlandirilmadan ifade edebilmelerine imkan saglanacagi ve 6gretmenlerin kisisel
algilarimi dogrudan ortaya koyacagi varsayilmstir.

Veri Toplama Siireci

Veriler, 2025 yili Mart-Nisan aylarinda toplanmistir. Gortigmeler katilimcilarin uygun
gordiigii ortamlarda yiiz yiize gergeklestirilmis, her bir goriisme ortalama 20-25 dakika
stirmigstir. Katilimcilardan goniilliiliik esasina dayali olarak sozlii ve yazili onam alinmus,
arastirma siirecinde etik kurallar ve gizlilik ilkeleri gozetilmistir. Goriismeler goriisme esnasinda
notlara aktarilmis ve daha sonra yazili metne doniistiirilmiistiir.

Verilerin Analizi

Yar1 yapilandirilmis goriismelerden elde edilen veriler, icerik analizi yontemi ile
¢oziimlenmistir. Igerik analizi; benzer verilerin belirli kavramlar ve temalar cercevesinde bir
araya getirilmesi ve anlamli bir biitliin olusturacak sekilde yorumlanmasinmi saglar (Yildirim ve
Simsek, 2021). Analiz siireci, verilerin kodlanmasi, kodlardan temalara ulasilmasi, temalarin
tanimlanmasi ve yorumlanmasi asamalarini igermektedir (Ilgar, 2014).

[k asamada, goriismelerden elde edilen veriler dikkatlice okunarak kodlar olusturulmus
daha sonra kodlar arasindaki iligkiler incelenerek daha soyut diizeyde temalar olusturulmustur.
Kod ve temalarin adlandirilmasinda hem alan yazindaki kuramsal cercevelerden hem de
katilimer ifadelerinden yararlamlmistir (Metin ve Unal, 2022). Son olarak kod ve temalar
tablolar halinde sunulmus, katilimc ifadelerinden dogrudan alintilar verilmis ve yorumlanmastir.

Gecerlik ve Giivenirlik

Nitel arastirmalarin gegerlik ve giivenirlik ¢alismalari; inandiricilik, aktarilabilirlik, teyit
edilebilirlik ve tutarlilik baghg altinda yapilir (Yildirirm ve Simsek, 2021). Bu arastirmada da
gecerlik ve giivenirligi saglamak amaciyla yapilan ¢alismalar asagida agiklanmistir.

Inandiriciik

Bu aragtirmada basarili 6grenci algilarinin giivenilir bicimde ortaya konulabilmesi igin
arastirma slireci ayrintili olarak betimlenmis, katilimcilarin 6zellikleri detayli bir sekilde
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sunulmustur. Boylelikle okuyucularin arastirmanin biitiinliigli ve giivenilirligi konusunda kendi
yargilarimi gelistirmeleri mimkiin kilinmistir (Creswell, 2016). Ayrica bulgularin gegerlik
diizeyini artirmak i¢in uzman goriisiine basvurulmus ve elde edilen veriler iki alan uzmaninin
Onerileri dogrultusunda diizenlenmistir (Merriam, 2013).

Aktarilabilirlik

Nitel arastirmalarda genellestirme yerine elde edilen bulgularin farkli baglamlara
aktarilabilirligi 6nem tasimaktadir (Arslan, 2022). Bu nedenle ¢alismanin her agamasi ayrintilt
bigimde betimlenmis, basarili 6grenci algilarina iliskin bulgular kapsamli bir sekilde agiklanmis
ve agik, anlasilir bir dil kullanilmistir. Ayrica arastirmada amagli 6rnekleme yontemlerinin
kullanilmasi aktarilabilirligi saglamanin yollarindan bir digeridir (Arslan, 2022). Bu agidan bu
aragtirmada aktarilabilirligi saglama adina amaghi Ornekleme yontemlerinden maksimum
ornekleme yontemi kullanilmistir.

Tutarliik

Tutarlilig1 saglamak amaciyla veri analizi siireci iki arastirmaci tarafindan birbirinden
bagimsiz sekilde yiiriitiilmiis, ulasilan kodlar karsilagtirilarak goriis birligi  saglanmistir
(Creswell, 2016). Boylelikle basarili 6grenci algilarina iliskin elde edilen temalarin arastirmaci
Oznelliginden kaynaklanan farkliliklar1 en aza indirilmeye ¢alisilmistir. Ayrica tutarliligi saglama
adna aragtirma siirecinde elde edilen verilerden ornekler herhangi bir yorum katmadan bulgular
boliimiinde dogrudan verilmistir.

Teyit Edilebilirlik

Aragtirmada teyit edilebilirligi saglamak i¢in veri toplama, analiz ve raporlagtirma
siireclerinin tamami ayrintili sekilde acgiklanmistir. Arastirmacinin ham verileri bagskalar
tarafindan incelenebilecek sekilde saklanmasi da teyit edilebilirligi saglama yollarindan biridir
(Yildirnm ve Simsek, 2021). Bunu saglamak adina veri toplama siirecindeki belgelerin ham
halleri dosyalanmis ve word dosyasina aktarilan veriler bilgisayar ortaminda saklanmistir. Bu
sayede calismanin bulgulart dis denetime acik hale getirilmis, arastirmacinin 6znelliginden
bagimsiz olarak izlenebilir ve denetlenebilir olmasi saglanmistir (Creswell, 2016).

Bulgular

Bu boliimde arastirma sorulart dogrultusunda 6gretmen goriislerinden elde edilen verilerin
analizi yer almaktadir. Analizler arastirma sorularinda yer alan siraya gore yapilmistir.
Arastirmanin cevap aradigi birinci soru, 6gretmenlerin basarili 6grenciye dair algilarinin ne
oldugu? seklindedir. Ogretmenlerin bu soruya verdikleri cevaplarin analiziyle olusturulan tema
ve kodlar Sekil 1’de sunulmustur.
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Sekil 1 incelendiginde O0gretmenlerin basarili 6grenciyi yalnizca akademik performansla
degil, ayn1 zamanda; problem ¢6zme becerisi yiiksek, 6z benliginin farkinda, ¢aliskan, hedef
belirleyen, 6z denetimi giiclii, sorumluluk sahibi, fedakarlik yapan, sosyal becerilere sahip, cok
yonlii gelisim gosteren, 6grenmeye agik ve hedef odakli bireyler olarak tanimlamaktadir.

Ogretmenler problem ¢dzme becerisi sahip olan &grenciyi basarili 6grenci olarak
algilamaktadir. Bu konuya iliskin K13 goriisii “Bagsarili 6grenciyi iletisim becerisi yiiksek, sorun
¢ozme becerisi ve ozgiiveni geligmis mutlu bir kisilik olarak ifade edebilirim.” seklindedir.

Oz benliginin farkinda temas: altinda kendi potansiyelinin farkinda olan basarili 6grenci
algisina iliskin K4’in goriisiinii “Kendi potansiyelinin farkinda olmasi, isten, hayattan ve
gelecek yasantisindan beklentiye sahip olmasi ayni zamanda yeni bilgiyi 6grenmeye istekli
kisilerdir.” cimlesi ile ifade etmistir.

Ogretmenler 6z diizenleme becerisi yiiksek dgrenciyi basarili olarak algilamaktadir. Oz
diizenleme becerisi yliksek olan 6grenciler temasi i¢inde, ¢aliskan, hedef belirleyen, sorumluluk
sahibi olan, fedakarlik yapan kodlari bulunmaktadir. Caliskan olma koduna iliskin K14 goriisii
“Basarili 6grenci benim i¢in calisan ve emek veren Ogrenci demektir.” seklindedir. Hedef
belirleyen kodu i¢cin K10 “Basarili 6grenci demek: hedefleri olan, gelecegini diisiinen, hayata
dair onemli adimlar atan, sabwrli olan ve kendinden emin adimlarla ilerleyen kisilerdir.”
climlesini kurmustur. Disiplinli olan 6grenciyi basarili olarak algilayan Ogretmen goriisline
iliskin “Hayatinda disiplini yakalamis bir birey benim i¢in basariy1 tanimlar.” Sorumluluk sahibi
Ogrenciyi basarili olarak tanimlayan pek ¢ok Ogretmen bulunmakta olup K6 bu goriisiinii su
sekilde dile getirmistir  “Sorumlulugunun bilincinde olan kisi de diyebilirim. Tabi
sorumlulugunun bilincinde olup bunu yapan ogrenci iyi bir basar: elde edip hem mutlu hem de
basarili olur.”. Fedakarlik yapan kodu kapsaminda K11 “Sorumlulugunu bilen, hedefleri olan,
hayalleri ugruna bir¢ok seyden fedakarlik yapan kisi anlamina geliyor benim a¢imdan.”
goriislerini dile getirmistir.

Ogretmenler basarili 6grenciyi sosyal beceriye sahip bireyler olarak tanimlamaktadir. Bu
tema altinda “Iletisim becerisi yiiksek” kodu ¢ikmistir. Bu duruma iliskin K13 goriisii “Basarili
ogrenciyi iletisim becerisi yiiksek, sorun ¢ozme becerisi ve ozgiiveni gelismis mutlu bir kisilik
olarak ifade edebilirim.” seklindedir.

Cok boyutlu gelisim gosteren dgrenci temasi altinda, farkli alanlarda basariya 6nem veren
Ogrenciler basarili olarak algilanmistir. Bu temaya iliskin K7, K8 ve K15’in goriisleri 6grenci
basaris1 i¢in yalnizca akademik basar1 degil, ayn1 zamanda sosyal, sanatsal ve sportif alanlarda
basarili olunmasini vurgulamaktadir. K15 bu konuya iliskin goriisii “Benim i¢in basar: sadece
akademik basar: degildir. Basar: bir biitiindiir. Davramslar, topluma uyum, yeteneklerinin
farkinda olabilmektir. "seklindedir.

Ogrenmeye acik olma temasi kapsaminda basarili dgrenciler dgrenmeye istekli olmasi
basar1 gostergesi olarak goriilmektedir. Bu kapsamda K1 ve K3’{in ifadelerinde 6grencilerin yeni
bilgilere merakl,, arastirmact ve Ogrenme arzusu tasiyan bireyler olarak oOne ¢iktig
anlasilmaktadir. K1 “Bagsarili ogrenci benim igin istekli ve merakli ogrencidir. Siirekli iistiine
ekleyen dgrencidir.” seklinde goriis belirtmistir.

Aragtirmanin cevap aradigi ikinci soru, Ogrencilerin basarili olmasii hangi faktorlerin
etkiledigine dair 0gretmen goriiglerini ortaya ¢ikarmaktir. Bu amagla 6gretmenlerin goriisleri
analiz edilmis ve Sekil 2°de sunulmustur.
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Sekil 2 incelendiginde 6grenci basarisini etkileyen faktorlere iliskin 0gretmen goriislerinin
faktorler aile, 6gretmen okul, kisisel sosyal, cevresel faktdrler temasi altinda toplandigi
goriilmektedir.

Aile Faktorii temasi altinda, 6grencinin basarisini etkileyen faktorler arasinda aile destegi,
ailenin egitim seviyesi ve ailenin takibi yer almaktadir. Aile desteginin 6grencinin okul
basarisinda etkisine yonelik K12 tarafindan su goriisler dile getirilmistir: “En onemlisi ailedir.
Ailesi tarafindan sevilen, desteklenen ogrenci istedigi takdirde basarili olabilir.”. Bunun
yaninda aile takibinin 0grenci basarini etkiledigine iliskin . K5 “Aile, cevre, arkadas, okul
etkiler. Ilgili aile ¢ocuguyla ilgilenirse cocuk basart saglar oteki tiirlii basarisi olumsuz

etkilenir.” seklinde goriis belirtmistir.

Kisisel Faktorler temasi altinda Ogrencilerin i¢ motivasyonlarinin, hedef belirleme
becerilerinin, zihinsel yeterliliklerinin, 6grenmeye karsi isteklerinin ve O0grenme stratejilerini
kullanabilmeleri dgrenci basarisimi etkileyen faktorlerdir. Bu baglamda K7, “Ogrencinin basarili
olmasim etkileyen faktorler arasinda motivasyon diizeyi, etkili ogrenme stratejilerini kullanma
becerisi, diizenli ¢alisma aliskanliklari, 6grenci-ogretmen iletisimi ve aile destegi onemli rol
oynar.” diisiincelerini belirterek i¢ motivasyona sahip olmayr ve Ogrenme stratejilerini
kullanabilmeyi basar1 i¢in énemli bir unsur olarak degerlendirmistir. K8’in vurguladigi hedef
belirleme davranisi da 6grencinin akademik siirecini sekillendiren bir faktor olarak one ¢ikmastir.
K8 su goriisleri “Ilk olarak grencinin ne istedigini bilmesi gerekmektedir. Elbette bunun
saglanmasi ig¢in ogrencinin ne istediginin farkinda olmasi ailenin bu farkindalig1 yaratabilme
adina gerekli ozgiirliigii 6grenciye saglamasi ve desteklemesi, toplumun ogrenciyi kabul etmesi
ve dgretmeni de 6grenciye rehberlik saglamasi gerekmektedir.” ifade etmistir. Ogrenmeye kars
istekli olma ise K3 ve K12 tarafindan 6grenci basarisini etkileyen faktor olarak goriilmiistiir. K3
bu durumu “. Eger ¢ocukta 6grenme istegi yoksa aile ¢ocugu desteklemiyorsa ogretmen bir
yerden sonra pek etkili olmayacaktir.” seklinde dile getirmistir. Ogrenme stratejilerini
kullanabilen &grencileri basarili olarak algilayan K7 “Ogrencinin basarili olmasim etkileyen
faktorler arasinda motivasyon diizeyi, etkili ogrenme stratejilerini kullanma becerisi, diizenli
calisma aligkanliklart..., onemli rol oynar.” seklinde goriis belirtmistir.

Sosyoekonomik Faktorler temasi kapsaminda oOgrencilerin iginde bulunduklar1 sosyal
ortam, calisma sartlart ve sosyoekonomik kosullarin basari iizerinde etkili oldugu ifade
edilmistir. K13 6grencinin yasadigi sosyal ortamin destekleyici olmasinin énemini “0-6 yas
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donemi icerisinde yetistigi fiziksel ve manevi ortam ne kadar zengin ve ¢esitli ise o kadar basarili
olur.” soOzleriyle vurgulamistir. K11 ise g¢alisma sartlarinin 6grencinin basarisini dogrudan
etkiledigini “Maddiyat etkiler, aile ortami etkiler. Calismast i¢in sunulan imkanlar etkiler.
Konfor alant ne kadar artarsa belirli oranda basart da artar. Cocugu ¢ok rahata alistirmadan
belirli diizeyde konforla denilebilir.” goriisiiyle dile getirmistir. Bunun yaninda K9, K10 ve K11
sosyoekonomik faktorlerin 6grencinin egitim siirecinde belirleyici oldugunu belirtmislerdir. K9
bu durumu “Sosyoekonomik olarak dezavantajli olmast ogrenci basarisini olumsuz yénde
etkileyebilmektedir.”

Cevresel Faktorler temast altinda rol model varligi 6ne ¢ikmistir. K1 ve K9, 6grencilerin
kendilerine 6rnek alacaklari bir rol modele sahip olmalarinin, basart motivasyonunu artiran bir
unsur oldugunu vurgulamiglardir. K9 buna “Aile ve yasadigi toplum icerisinde ogrencinin
giinliik hayatta zaman gegirdigi tiim insanlar davramglarina yon vermektedir. Bu insanlar
ogrencinin vizyonunu belirler.” sozleriyle destek vermistir.

Ogretmen faktorii temasinda 6grenci-6gretmen iletisimi ve dgretmenin rehberligi kodlart
bulunmaktadir. K7, K13 ve K14 6grenci-6gretmen arasindaki etkili iletisimin basari lizerinde
olumlu bir etkiye sahip oldugunu belirtmislerdir. K14 tarafindan “Ogretmeniyle olumlu iliskiler
gelistiren ogrenciler 6gretmeni dinler ve derse katilim gosterir.” seklinde agiklama yapmustir.
K8 ise oOgretmenin rehberlik roliiniin 6grencinin akademik basarisinda etkisine oldugunu
“Ogrencinin ne istediginin farkinda olmas: ailenin bu farkindaligi yaratabilme adina gerekli
ozgiirliigii 6grenciye saglamasi ve desteklemesi, toplumun ogrenciyi kabul edebilmesi ve
ogretmenin de ogrenciye rehberlik saglamasi gerekmektedir.” sozleriyle ifade etmistir.

Arastirmanin cevap aradigi {giincli soru, O6gretmenlerin Ogrenci basarisinda hangi
sorumluluklara sahip olduguna dair 6gretmen goriislerini ortaya ¢ikarmaktir. Bu amagla 6grenci
basarisinda 6gretmenin sorumluluklarina dair goriisler analiz edilmis ve Sekil 3’te sunulmustur.
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Sekil 3 incelendiginde Ogretmenlerin sorumluluklari; 6grenci takibi yapma, Ogrenciyi
tanima, rehberlik etme, 6gretim siirecini planlama ve mesleki becerilere sahip olma temalar
altinda belirlenmistir.
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Ogrenci takibi yapma temasi, Ogretmenin &grencilerin gelisimini siirekli olarak
desteklemesini ve yonlendirmesini K14 “Ogrenciyi sosyal, duygusal ve fiziksel yonden bir biitiin
olarak kabul etmeli ve bu geligsim alanlarin gelistirmek i¢in 6grenciyi desteklemelidir.” ciimlesi
ile ifade etmektedir. Bu baglamda, 6gretmenin 6grencilerin derslerini takip etmesini K3 “En
temelde zaten yapmasi gereken temel akademik bilgiyi vermesidir. Bunun yaninda ise 6grenciye
karst tutum, davranis, basarilarimin desteklenmesi konusunda pekistire¢ ve doniitler, ders takibi
gibi durumlar ogretmenin yapmasi gerekendir.”. Eksikliklerini belirleyip giderilmesine yardimci
olmasimi K5 “Hayallerine ulasmasina rehberlik etmelidir. Cocugun durumuna gore zamaninda
tespit edilen eksikliklerin giderilmesi icin miidahale edilmesi gerekir ki ¢ocuk hayallerine
ulasabilsin. Ogretmene burada é6grenciyi kesfetmesi acisindan biiyiik sorumluluk diisiiyor”
seklinde agiklamistir.

Ogrenciyi tanima temasi ise Ogrenciyi bireysel ozellikleriyle kesfetmeyi igermektedir.
Ogrencinin yeteneklerini kesfetmek ve cesitli yollarla &grenciye rehberlik yapmak K13
tarafindan su sekilde dile getirilmistir: “Ogretmen égrencisini iyi tanimalidir. Onunla duygusal
bir bag kurmandir. Ogrencisine saygt duymalidir. Rehberlik yapmalidir. Ogretmen sadece
Mihver derslere yogunlasmamahdir. Ogrencisinin mutlaka az da olsa basarili oldugu alanlar
tespit etmeli varsa yeteneklerini kesfedip o alana yonlendirilmeli ve basarili olma duygusunu
biitiin 6grencilerine tattrmalidir.”

Dogru yonlendirme yapabilmek K9 tarafindan “Aile ile isbirligi icerisinde ogrenciyi
potansiyelinin en iyisine ulastirmaya c¢alisiimalidr. Siireg igerisinde rehberlik edip dogru
yvonlendirmelerle basarisimi artirmak i¢in ¢aba gostermelidir.” ciimlesiyle agiklanmistir. Hedef
belirlemede yardimci olmayr K12 “Ogretmen oncelikle yol géstermeli, hedef belirlemede
yardimci olmali, daha sonra akademik bagart icin nasil ve nelere ¢alisilacagint 6grencilerine
vermelidir.” climlesiyle aciklamistir.

Ogrenim siirecini planlama temas1, dgretmenin ders siirecini etkili bir sekilde organize
etmesini igerir. Bu dogrultuda 6gretmen, calisma disiplini kazandirma ve bilgiyi kullanmay1
ogretme koduna iliskin K4 su sekilde agiklamada bulunmustur: “Bilgiyi verip kullanmay:
ogretmelidir, calisma disiplini kazandirmahdur.” Etkili 6gretim yapma K7 tarafindan “Ogretmen
ogrenci bagarisini artturmak igin etkili bir o6gretim ortami saglamali, 6grencilerin bireysel
ogrenme ihtiyaglarina odaklanmalr...." climlesiyle aciklanirken ders calisma ydntem ve
tekniklerini 6gretme K10 tarafindan “Onlara ders ¢alisma yontem ve tekniklerini ogretmeli ve
yonlendirmelidir.” seklinde belirtilmistir. Ogrenci ihtiyaglarimi géz 6niinde bulundurma koduna
ornek olarak K15 “Verilen plan program ¢ergevesinde derslerini yaparken 6grenci ihtiyaglarini
da goz oniinde bulundurmalidir.” goriislinii belirtmistir. Olumlu sinif ortam1 yaratmanin énemini
K2 “Ogretmen destek olmalidir. Olumlu bir 6grenme ve sinif ortami olugturmalicir.” ciimlesiyle
aciklamistir. Derslerine yetistirme kodu K6 tarafindan “Sorumluluk sahibi olmali, derslerini
yetistirmeli, o6grenciyi onemsemelidir. Konularmmi iyi bir sekilde islemelidir.” seklinde
aciklanmistir. Programlar1 uygulama ise K16 tarafindan “Plan programi zamaninda uygulamali,
konu degerlendirmeleri yapilip doniitler verilmelidir. ” climlesiyle desteklenmistir.

Mesleki becerilere sahip olma temasi, 6gretmenin sorumluluk sahibi olmasini ve aile ile is
birligi yapmasimi kapsamaktadir. Bu baglamda, sorumluluk sahibi olma koduna iliskin K6
“Sorumluluk sahibi olmali, derslerini yetistirmeli, ogrenciyi onemsemelidir. Konularim iyi bir
sekilde islemelidir.” seklinde goris belirtmistir. Paydaslarla is birligi yapma kodu, 6gretmenin
ogrenci velileriyle gii¢lii bir is birligi yapmasini kapsamaktadir. Bu siirecte 6gretmenin aile ile is
birligi yapmasint K9 “dile ile i birligi icerisinde 6grenciyi potansiyelinin en iyisine ulastirmaya
calismalidir.” seklinde aciklarken K14 bunu “Ogrenci ve velileriyle olumlu iliskiler
gelistirmelidir.” goriisiiyle desteklemistir.

Arastirmanin cevap aradii dordiincli soru, Ogrencilerin nasil basarili olacagina dair
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Ogretmenlerin gorlslerini ortaya ¢ikarmaktir. Bu amagla 6grencilerin nasil basarili olacagina dair
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O0gretmenlerin goriisleri analiz edilmis ve Sekil 4’te sunulmustur.
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Sekil 4 incelendiginde Ogretmenlerin, Ogrencilerin basariya ulagmasi igin Og8renciyle,
O0grenme stratejisiyle, 0gretmenle ve aile ile ilgili 6neri oldugu goriilmektedir.

Ogrenciyle ilgili temada, kendini motive etme, merakli olma, istekli olma, diizenli kitap
okuma, hayal kurma, hedef belirlemeli, kendi ilgisini farkinda olma, sorumluluk sahibi olma
kodlaria ulagilmistir. Bu istekli olma koduna iliskin K12 * ‘Oncelikle yapacag seye inanmali ve
istemelidir. Istenmeyen ve zorla yapilan hicbir seyde basar: saglayacagina inanmiyorum. Istek
olusmasi i¢in de neden c¢alistigini, hedefinin ne oldugunu o&gretmen ve aile yardimi ile
belirlemelidir.” goriigiinii bildirmistir. Diizenli kitap okumayla ilgili K4’lin goriisii “Giinliik plan
yvaparak, tekrar yaparak, diizenli kitap okuyarak, bilgiyi kullanmayr ogrenerek, kodlamalarla
kalict ogrenmeler yaparak, bilgiyi beceriye doniistiirerek.” seklindedir. Hedef belirleme koduyla
ilgili K5 “Ne istedigini bilen bir birey, hayalleri olan ve kendisine ve topluma katkilarinin
farkinda olmasi demektir. Ulastigi sey hedefi ise basarma demektir. Ama bizim istedigimiz
hedefe ulastirmak istiyorsak basarisiz demektir. Cocuklarin hayali yok ise once hayal kurmadigt
ortamu iyilestirmek en biiyiik basaridir.” ciimleleriyle agiklamistir. Ogrenci ne istedigini bilmeli
koduna yonelik K8 “Bir ogrenci toplum ve aile baskist altinda kalmadan isteklerini ve arzularin
rahat¢a fark edebildigi, oniindeki imkanlarin neler oldugunu gérebildigi, 6gretmenlerin ona
gerekli alan ve rehberlik noktasindaki yonlendirmelerini yapabildigi olciide basarili olur. Bir
ogrenci bu sartlar gergeklestiginde kendini basarili olacag yola dogru ilerletir.” diisiincesini
belirtmistir. Kendi ilgisinin farkinda olmasi ve sorumluluk sahibi olmasimin 6énemini K14 su
sozleriyle dile getirmistir: “Ogrenci kendi yeteneklerini ve ilgilerini fark Edip bunlari
gelistirerek bagsarvya ulasabilir. Ayrica ogrencinin basariya ulasmast icin sorumluluk bilincinin
gelistirilmesi ve 6grencinin ¢evresi tarafindan desteklenmesi gerekir.”

Ogrenme stratejisiyle ilgili temada planli ders calisilmali koduna iliskin K7 “Basarili bir
ogrenci olmak igin ogrenci diizenli ¢aliyma aligkanliklar: edinmeli, etkili zaman yonetimi
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yapmali, not almayr égrenmeli ve dgrenme siirecini anlamak igin aktif bir katilim sergilemelidir
ayrica soru sormaktan c¢ekinmemeli ve ihtiya¢ duydugu konularda ogretmeninden yardim
istemelidir.” ciimlelerini kurmustur. Ogrenme eksiginin giderilmesini K4 su sekilde agiklamistir:
“Ben kendi ogrencilerime de bunu gériiyorum. Cok az ogrenci yapamadigr konunun, sorunun
tizerine diistip onu yapmaya ¢alistyor. Halbuki basarmmin artmasi i¢in asil yapilmasi gereken sey
eksikliklerin kapatilmast ve yanhslarin diizeltilmesidir. Eger ilerleme kat edilsin isteniyorsa asil
tizerinde durulmasi gereken konu budur.” Diizenli tekrar yapilmali kodu i¢in K11 “Hedeflerini
belirleyip neye ne kadar c¢alisacagimi bilerek sorumluluklarimin farkinda olarak planl ve
programli sekilde ilerleyerek basariya ulasabilir. Ayrica da giinliik ve aylik tekrarlarint yaptig
zaman zaten hedeflerine ulasmak icin ¢abaladigi esnada basar: ka¢inilmazdir.” distincelerini
dile getirmistir.

Ogretmenle ilgili tema Ogrencinin 6gretmeninden ve c¢evreden aldigi destek ve
yonlendirmelere odaklanmaktadir. Ogretmen paydaslarla is birligi icinde olmali koduna iliskin
K6 “Ogrenci, aile, égretmen is birligi icinde olarak.” goriisiinii belirtmistir. Ogretmenler
tarafindan rehberlik edilmeli kodu K8 tarafindan “Ogretmenlerin ona gerekli olan ve rehberlik
noktasindaki yonlendirmelerini yapabildigi ol¢iide basarili olur.” sdzleriyle agiklanmistir.

Aile ile ilgili temada 6grencinin goriislerinin degerli oldugunun hissettirilmesine yonelik
K13 gorislini “Demokratik bir ailede yetisen ¢ocuklar, goriislerine deger verilen ¢ocuklarin
basarili olma olasiliklar yiiksek oluyor.” seklinde ifade etmistir.

Sonugclar ve Tartisma

Bu arastirmada 6gretmenlerin basarili 6grenci algilart ve 68renci basarisinda 6gretmen
sorumluluklarma iliskin goriislerinin incelenmesi amaglanmistir. Arastirmada Ogretmenlerin
basarili 6grenci yonelik algilarinin yalnmizca akademik performansla siirli olmadigi, ayni
zamanda 6z farkindalik, sorumluluk, sosyal beceriler ve hedef belirleme gibi ¢ok boyutlu
faktorleri icerdigi sonucuna ulasilmistir. Bu sonug, Sarier’in (2016) 6grencilerin bagarisinin
yalnizca smmav  notlarina indirgenemeyecegini  vurguladii  arastirmasiyla  paralellik
gostermektedir. Benzer sekilde Ozcan ve Keskin (2024) de basar1 kavrammin duyussal, sosyal
ve biligsel yonleri kapsadigini ortaya koymaktadir. Dolayisiyla bu arastirmanin sonuglari,
literatiirdeki ¢ok boyutlu 6grenci basaris1 algisiyla biiylik 6lclide ortiismektedir. Ayrica,
ogrencinin kendi Ogrenme siirecini yonetebilmesi, hedefler belirleyerek bu hedefler
dogrultusunda planli hareket etmesi gibi 0z-diizenleme becerileri, 6gretmenlerin basaril
ogrenciyi algilarken dikkate aldiklar1 diger bir 6zelliklerdir. Ayrica bu arastirmanin sonucuna
benzer sekilde Geng, Karacam ve Aydin (2015) da basari algisinda akademik performansin
yaninda disiplin, Ozgiiven ve iletisim becerilerinin belirleyici oldugunu belirtmektedir.
Ogretmenler basarili dgrenciyi yalmzca bilgiyi dgrenen degil, aym1 zamanda o6grendigini
kullanabilen, planli ¢alisan, zamani etkili yoneten ve hedefler dogrultusunda ilerleyen birey
olarak tanimlamiglardir. Diger bir ifadeyle Ogretmenler basarili 6grencileri 6z diizenleme
becerisine sahip birey olarak algilamaktadir. Bu sonug, Aktan’in (2012) 6z diizenleme
becerilerinin basaridaki roliinii vurgulayan arastirmasiyla oOrtiismektedir. Bu arastirmanin
sonucundan farkli olarak 6gretmenlerin basarili 6grenci algilarinda sabirlt olma, elestiriye agik
olma vb. gibi kisisel 6zelliklere yer veren arastirmalarda bulunmaktadir (Ozdas, 2019).

Arastirmada dikkat ¢eken bir sonug, sosyal becerilere sahip olmanin da Ogretmenlerin
basarili 6grenci algisinda yer almasidir. Bu sonu¢ Erdogdu’nun (2007) arastirmasinda belirttigi
sosyal becerilerin akademik bagartyr tamamlayan faktorler oldugu yoniindeki bilgiyle benzerlik
gostermektedir. Bununla birlikte, literatiirde Ogretmenlerin basarili  6grenci algilarinin
farklilagabilecegini ortaya koyan arastirmalarda bulunmaktadir. Spradlin (2023), bazi
Ogretmenlerin sessiz, kurallara uyan 6grencileri basarili olarak goriirken; aktif, sorgulayici
ogrencileri daha az basarili olarak algiladiklarini belirtmistir. Ogretmenlerin basar1 dgrenci
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algisindaki farkliliklar, ogretmenlerin pedagojik inanglarindan, &grenci beklentilerinden,
deneyimlerinden, bransindan ve okul ortami gibi bir¢ok degisken kaynaklanabilir. Ayrica
Ogretmenlerin, Ogrencilerin yalnizca yiiksek not almalarini degil, ayn1 zamanda disiplinli,
sorumluluk sahibi, 6zgiivenli ve iletisim becerileri gii¢lii bireyler olmalarini da (Geng, Karagam
ve Aydin, 2015), istemeleri 6grenciye yonelik basari algilarinin farklilasmasina neden olmus
olabilir.

Arastirmada 6gretmenler 6grenci basarisinda ailenin 6nemli bir faktor olarak gérmiislerdir.
Bu arastirmanin sonucuna benzer sekilde basarida aile faktoriiniin etkisine yonelik arastirmalar
bulunmaktadir (Gobena, 2018; Nisrofah, 2023). Aile 6grencinin akademik basarisini artirmada
degil aym1 zamanda, 6grencinin motivasyonunu, duygusal iyilik halini, okula aidiyet duygusunu
gibi sosyal-duygusal boyutlar1 da etkilemektedir (Oxford ve Lee, 2011). Ayrica arastirmada
okulun ve Ogretmenin de Ogrenci basarisini etkiledigi sonucuna ulagilmistir. Bu arastirmanin
sonucuna benzer sekilde Nisrofah’da (2023), o6grenci basarisinda okulun durumunun,
Ogretmenlerin niteliginin, miifredatin cocuklarin yeteneklerine uygunlugunun, &6grenme
olanaklarinin ve 6gretim yontemlerinin de 6grenci basarisini etkiledigini belirtmektedir.

Arastirmada sonucuna goére Ogrenci basarisinda Ogretmenlerin; Ogrenci takibi yapma,
rehberlik etme, 6grencinin bireysel 6zelliklerini kesfetme, paydaslarla iletisim yapma, 6grenciye
ilham verme, hedef belirlemede yardimci olma, bireysel Ogrenme yapma, 6grencinin
potansiyelini agiga ¢ikartma, 6grencinin gelisimi destekleme sorumluluklari bulundugu tespit
edilmistir. Aragtirmanin bu sonucunu destekleyen arastirma sonuglari bulunmaktadir (Okudan,
2024). Ogretmenlerin 6grenci basarisinda bircok sorumlulugunun bulunmasinda egitim ve
ogretimi gerceklestirmesinde ana aktor olmasi (Unsal, 2021), dgrencilerin zamanlarmin énemli
bir kismin1 6gretmen goézetiminde gerceklestirmesi (Cooper, 2015), 6gretim uzmani, 6grenmede
rehber ve veri kogu olmasindan kaynaklanmaktadir (Harrison ve Killion, 2007). Ogretmenlerin
ogrenci basarisinda bircok sorumlulugunun bulunmasi ayni zamanda Ogretmenlerin, 6grenci
basarisindaki 6nemini de ortaya koymaktadir (Tschannen-Moran ve Hoy, 2001).

Aragtirmada 6gretmenler, 6grencilere basarili olmalart i¢in kendini motive etmeli, merakhi
olmali, istekli olmali, diizenli kitap okumali, hayal kurmali, hedef belirlemeli, kendi ilgisini
farkinda olmali, sorumluluk sahibi olmali, zaman1 yonetmeli, ne istedigini bilmeli, diizenli tekrar
yapmal1 Onerilerinde bulunmustur. Bu Oneriler 68renci basarisinda 6grencinin de birgok
sorumlulugu bulundugunu gostermektedir. Bu baglamda 6grenci basarisinin biitiinciil bir yapi
oldugu bu yapiyr olusturan, d6gretmen, okul, aile, 6grenci vs. her bir 6genin sorumlulugunu
yerine getirmesi gerektigi soylenebilir. Burada iizerinde durulmasi gereken nokta 6grenci
basarisinda sorumlulugu bulunan 6gelerin bu sorumluluklarinin ne kadarinin farkinda oldugudur.
Ogrenci basaris1 iizerine yapilan tartismalar ¢ogunlukla bir baskasimin sorumlulugunu yerine
getirilmesinin  hatirlatilmast  {izerine yapilmaktadir. Burada yapilmasi gereken Ogrenci
basarisinda sorumlulugu bulunanlarin bu sorumluluklarini ne kadar yerine getirebildiklerine
yonelik 6z degerlendirmedir.

Aragtirma sonuglarina gore asagidaki oneriler gelistirilmistir:

1) Ogretmenlere, rehberlik, iletisim ve Ogrenci takibi gibi alanlarda mesleki becerilerinin
gelistirilmesine yonelik hizmet i¢i egitimler diizenlenebilir.

2) Ogrenci basarisinda ailenin etkisi géz oniinde bulunduruldugunda aile-okul is birligi

giiglendirilebilir. Ailelerin ¢ocuklarinin 6grenme siireclerine aktif katilimini destekleyecek
seminerler ve rehberlik faaliyetleri planlanabilir; aile-6gretmen iletisimi artirilabilir.

3) Ogrenme stratejileri egitimi yayginlastirilabilir. Ogrencilerin planli ders ¢alisma, zamani
etkili kullanma ve bilgiyi beceriye doniistiirme konularinda bilinglendirilmesi i¢in 6gretim
programlarinda bu konulara yer verilebilir.

4) Bu aragtirmada Ogretmenlerin basarili 6grenciye yonelik algilari incelenmistir. Bagka
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aragtirmalarda velilerin ve egitimin diger paydaslarinin basarili 6grenciye yonelik algilar
arastirilabilir.
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Abstract

This study aimed to determine teachers' perceptions of successful students and their views on teacher responsibilities
in student achievement. The phenomenology design (phenomenology) was used from qualitative research designs.
The study group consisted of 16 teachers. Data were collected using a semi-structured interview form developed by
the researchers and analyzed using content analysis. According to the research results, teachers perceived successful
students not only in terms of academic performance but also as individuals with high problem-solving skills, self-
awareness, diligence, goal-setting, strong self-control, responsibility, selflessness, social skills, well-rounded
development, openness to learning, and goal-orientedness. According to the results of the study, it was determined
that teachers have responsibilities in student success, such as monitoring students, providing guidance, discovering
students' individual characteristics, communicating with stakeholders, inspiring students, helping them set goals,
providing individualized learning, revealing students' potential, and supporting student development. Furthermore,
the study found that teachers should motivate themselves to succeed, be curious, be eager, read books regularly,
dream, set goals, be aware of their own interests, be responsible, manage their time, know what they want, and
review regularly.

Keywords: Success, Successful student, Teacher, Teacher Responsibility

Introduction

Due to the broad and multidimensional scope of education, there are many definitions in
the literature. These definitions mostly emphasize the individual, social, political, and economic
functions of education. Among these definitions, Pease (2018) emphasizes the individual
function of education and defines education as a systematic and continuous process that enables
individuals to develop knowledge, skills, values, and attitudes. Although there are different
definitions that emphasize the individual function of education, the common feature of these
definitions is that they accept that one of the basic goals of education is to create desirable
behavioral changes in individuals (Varig, 1984). For education to enable individuals to become
successful, it is necessary to first explain what the concept of success means.

The concept of success can vary according to individuals' expectations, characteristics, the
meaning society attaches to education, and the aims and functions of the education system. In
general terms, the concept of success is the individual reaching a desired state and being able to
transform this state into performance (Wallace, 2009), obtaining what is desired, and achieving
the set goal (Sarier, 2016). Beyond the general definition of success, academic success refers to
obtaining a certain academic grade and achieving set goals (Geng, Karacam, & Aydin, 2015). In
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the Turkish education system, academic success means a student passing their class, continuing
to a higher education institution, and performing well in central exams (YKS, YDS, LGS). In
this context, the criteria for success are the grades obtained by the student in their courses,
learning outcomes, and exam performance (Sama and Tarim, 2007). It can be said that the
concept of success, which has a multidimensional nature, is influenced by many factors, and
each factor is directly or indirectly related to each other. From this perspective, success is not
only related to innate talent but also to the student's effort, interest in learning, and desire for
development (Pease, 2018). Furthermore, student success is not only related to cognitive skills
but also to many factors such as the student's motivation, anxiety level, family structure,
socioeconomic status, school facilities, environmental support, eating habits, and health status
(Ozgiiven, 2002). Teachers are an important factor in student achievement (Okudan, 2024).
Teachers' qualities and behaviors have a direct impact on students' academic achievement
(Darling-Hammond, 2000; Pease, 2018). The teacher's level of knowledge, pedagogical
competence, teaching methods, classroom management skills, and attitudes toward students
significantly shape success (Erduran and Tekin, 2023).

Teachers' capacity for motivation and inspiration also affects student success (Johnson,
2017; Okudan, 2024). Teachers' support for students' intrinsic motivation contributes not only to
their academic success but also to their lifelong passion for learning (Colakoglu, 2002). Teachers
demonstrating a sincere, supportive, and fair attitude increases students' interest in learning,
motivation, and self-confidence, which positively affects success (Erdogdu, 2007; Ozdas, 2019).
How teachers perceive their students, how they define success, and their expectations of
successful students shape the learning opportunities provided to students, the feedback processes,
and classroom interaction, thus significantly determining student success (Pease, 2018; Spradlin,
2023). Teachers' perceptions of successful students affect not only students' cognitive abilities
but also their sense of responsibility, self-discipline, motivation, self-awareness, and social
interaction (Geng et al., 2015). Teachers' perceptions of students significantly affect the level of
success students achieve both academically and socially at school (Pease, 2018). A teacher's
perception of a student as academically successful will also determine their approach to the
student (Hughes, Zhang, & Hill, 2006).

Teachers' perceptions of success play a decisive role not only in individual student
development but also in the quality of education and the direction of the teaching process
(Erduran and Tekin, 2023). Teachers' perceptions of students are a factor that directly affects
both individual success and the quality of the education system in general (Sama and Tarim,
2007). Teachers' perceptions of successful students can influence many factors, from their
approach to students, classroom performance, and the methods and techniques they use, to their
attitudes toward the classroom and school. Furthermore, teachers' perceptions of students also
affect the amount and quality of feedback, praise, help, and accessibility provided to students
(Rubie-Davies, 2007; Rubie-Davies et al., 2015; Urhahne, 2015). In this regard, it can be said
that there is a need for research examining teachers' perceptions of the concept of a successful
student. Despite this need, it can be said that research focusing on teachers' perceptions of
successful students is quite limited. This research includes teacher attitudes toward student
achievement (Celik and Gilindogdu, 2019), the effect of teacher perceptions on student
achievement (Erduran and Tekin, 2023), students' perceptions of overall success and failure
(Celikoz and Giil, 2021), the effect of teachers on students' academic achievement (Okudan,
2024), and factors affecting student achievement (Tasdemir, 2014). Unlike the aforementioned
studies, this research also focuses on what successful students mean to teachers and what their
responsibilities are in student achievement. The rationale for this focus is that teachers have
significant responsibilities in improving students' academic achievement (Engelbrecht, 2013;
Mulholland and Wallece, 2001). This study attempts to identify these important responsibilities.
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Identifying teachers' responsibilities is also expected to contribute to their self-monitoring of
their performance in fulfilling these responsibilities. Based on this self-monitoring, this study is
also expected to raise awareness among teachers to change their practices to improve the
academic achievement of all students. Furthermore, it is thought that revealing the factors
affecting student achievement will also contribute to other stakeholders in education (family,
school administration, etc.) recognizing their responsibilities in student achievement. In line with
the aforementioned importance, the research question was formulated as follows: "What are
teachers' perceptions of successful students and their responsibilities in student achievement?" In
line with this research question, answers were sought to the following questions.

Q-1 What are teachers' perceptions of successful students?

Q-2 What are the factors that affect student success according to teachers' opinions?

Q-3 How do teachers perceive their own roles and responsibilities in student achievement?
Q-4 What are teachers' suggestions for improving student success?

Method

Research Design

This study employed a qualitative research model. Qualitative research can be
defined as a process that uses qualitative data collection techniques such as observation,
interviews, and document analysis, aiming to examine perceptions and events in their
natural settings in a realistic and holistic manner (Yildirnm and Simsek, 2021).
Phenomenology, whose primary aim is to understand human experience (Van Manen,
2007), seeks to reveal individuals' perceptions of an event they have experienced and the
meanings they attach to that event (Creswell, 2016). Phenomenological research
investigates how participants make sense of their experiences and how they reflect on
these experiences (Merriam, 2013). The "phenomena” examined in phenomenological
research can appear in various forms, such as events, experiences, orientations,
perceptions, situations, and concepts in the world we live in (Yildirim and Simsek, 2011).
In this study, the phenomenological design (phenomenology) was used because the aim
was to examine teachers' perceptions of the concept of "successful student.”

Study Group

In the phenomenological design, it is recommended that participants be selected
from individuals who have experienced the phenomenon under investigation and who can
make sense of this experience (Creswell, 2016). In this study, participants were selected
within the framework of purposive sampling. In participant selection, the maximum
diversity sampling method, one of the types of purposive sampling, was preferred in
order to approach the research topic from different perspectives and to reflect the
situation covered by the study from as broad a perspective as possible. Within the scope
of maximum diversity sampling, diversity was ensured in terms of participants' fields,
types of schools they worked in, seniority, and gender. Maximum diversity sampling
allows for a multifaceted understanding of the phenomenon under investigation through
participants with different characteristics (Yildirim and Simsek, 2021).

345



Serkan Unsal & Ilgin Doga YILDIRIM

Demographic information about the study group is provided in table 1.
Table 1
Demographic characteristics of the teachers comprising the study group

Teachers School Worked At Subject Seniority ~ Gender
Participant 1 High School Music 1 year Male
Participant 2 Kindergarten Psychological Counseling and Guidance 16 years Female
Participant 3 Middle School Elementary School Mathematics 4 years Female
Participant 4 Kindergarten Technology and Design 4 years Female
Participant 5 High School Imam Hatip High School VVocational Course 8 Years Female
Participant 6 High School History 5 years Female
Participant 7 Middle School English 4 years Female
Participant 8 High School English 4 years Male
Participant 9 Kindergarten Preschool 5 years Female
Participant 10 Middle School Science 7 years Female
Participant 11 Elementary School Turkish 10 years Female
Participant 12 High School Turkish Language and Literature 13 years Female
Participant 13 Elementary School Grade 18 years Female
Participant 14 Elementary School Psychological Counseling and Guidance 4 years Female
Participant 15 Elementary School Class 25 years Women
Participant 16 Elementary Grade 24 years Female

Table 1 shows that the study group consists of a total of 16 participants from different
fields. Fourteen of the participants are female and two are male, with professional experience
ranging from 1 to 25 years. In terms of disciplines, four are classroom teachers, two are
psychological counselors, two are English teachers, one is a mathematics teacher, 1 science
teacher, 1 Turkish language teacher, 1 Turkish language and literature teacher, 1 history teacher,
1 music teacher, 1 technology and design teacher, 1 preschool teacher, and 1 vocational high
school teacher.

Data Collection Tool

In phenomenological research, the main objective is to understand the experiences related
to the phenomenon under investigation directly and firsthand, so the most common data
collection tool is the interview technique (Y1ldirim and Simsek, 2021).

A semi-structured interview form was used to collect data in this study. In the process of
developing the interview form, the literature was reviewed to create a pool of questions that
could answer the questions in the research problem. The opinions of field experts were sought to
ensure the scope and content validity of the prepared questions. The interview form consists of
two parts. The first part contains four questions aimed at determining the demographic
characteristics of the participants, and the second part contains four questions aimed at revealing
teachers' perceptions of "successful students.” The interview questions are as follows:

Q-1 What are teachers' perceptions of successful students?
Q-2 What are the factors that influence student success according to teachers' opinions?
Q-3 How do teachers perceive their own roles and responsibilities in student success?
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Q-4 What are teachers' suggestions for improving student success?
These are the questions.

It was assumed that using semi-structured interview questions would allow participants to
express their own experiences and perceptions of these experiences without limitation and that
teachers would directly reveal their personal perceptions.

Data Collection Process

Data were collected in March-April 2025. Interviews were conducted face-to-face in
environments deemed appropriate by the participants, and each interview lasted an average of
20— 25 minutes. Verbal and written consent was obtained from participants on a voluntary basis,
and ethical rules and confidentiality principles were strictly observed during the research
process. The interviews were audio-recorded with the participants' permission; at the same time,
the researcher took notes on important points during the interview process. The audio recordings
obtained were transcribed and converted into written text after the interviews. All data were
anonymized and used solely for research purposes.

Data Analysis

The data obtained from the semi-structured interviews were analyzed using content
analysis. Content analysis brings together similar data within the framework of specific concepts
and themes and interprets them in a way that forms a meaningful whole (Yildirim and Simsek,
2021). The analysis process includes the stages of coding the data, deriving themes from the
codes, defining the themes, and interpreting them (Ilgar, 2014).

In the first stage, the data obtained from the interviews were carefully read to create codes,
and then the relationships between the codes were examined to create more abstract themes.
Both theoretical frameworks in the field and participant statements were used in naming the
codes and themes (Metin and Unal, 2022). Finally, the codes and themes were presented in
tables, with direct quotations from participant statements and interpretations.

Validity and Reliability

Validity and reliability studies in qualitative research are conducted under the headings of
credibility, transferability, confirmability, and consistency (Yildirim and Simsek, 2021). The
studies conducted to ensure validity and reliability in this research are explained below.

Credibility

In this study, in order to reliably present the perceptions of successful students, the
research process was described in detail, and the characteristics of the participants were
presented in detail. This enabled readers to develop their own judgments about the integrity and
reliability of the research (Creswell, 2025). In addition, expert opinion was sought to increase the
validity of the findings, and the data obtained were organized in line with the recommendations
of two field experts (Merriam, 2013).

Transferability

In qualitative research, the transferability of findings to different contexts is important
rather than generalization (Arslan, 2022). Therefore, each stage of the study has been described
in detail, findings related to successful student perceptions have been explained
comprehensively, and clear, understandable language has been used. Furthermore, the use of
purposive sampling methods in the research is another way to ensure transferability (Arslan,
2022). In this regard, the maximum sampling method, one of the purposive sampling methods,
was used in this research to ensure transferability.
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Consistency

To ensure consistency, the data analysis process was conducted independently by two
researchers, and the codes obtained were compared to reach a consensus (Creswell, 2016). Thus,
the differences in the themes obtained regarding successful student perceptions due to researcher
subjectivity were minimized. Furthermore, to ensure consistency, examples from the data
obtained during the research process were presented directly in the findings section without any
interpretation.

Verifiability

Storing data in a way that can be examined by others is one way to ensure confirmability
(Yildirnm and Simsek, 2021). To achieve this, the raw documents from the data collection
process were filed, and the data transferred to a Word file were stored on a computer. This made

the findings of the study open to external review, ensuring that they could be tracked and audited
independently of the researcher's subjectivity (Creswell, 2016).

Findings

This section of the study presents the findings that emerged from the content
analysis process of the data obtained through the semi-structured interview form. As
part of the data analysis, the participants' statements were first carefully read, divided
into meaningful units, and coded under themes. Subsequently, findings that could
answer the research questions were organized according to these themes and supported
with direct quotations. In this section, the findings are presented systematically within
the framework of themes and codes.

Teachers' Perceptions of Successful Students

Figure 1 presents the themes and codes of the findings obtained to determine
teachers' perceptions of successful students.
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Figure 1

Figure 1 shows that teachers define successful students not only by their academic
performance but also as individuals who are highly skilled at problem solving, self-
aware, hardworking, goal-oriented, self-disciplined, responsible, self-sacrificing,
socially skilled, well- rounded, open to learning, and goal-oriented.

Teachers perceive students with problem-solving skills as successful students.
Regarding this topic, K13's opinion is, "I can describe a successful student as a happy
person with strong communication skills, problem-solving skills, and self-confidence."
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Under the theme of self-awareness, K4 expresses the perception of a successful
student who is aware of their own potential with the statement: "Being aware of their
own potential, having expectations from work, life, and future life, and at the same time
being eager to learn new information."

Teachers perceive students with high self-regulation skills as successful. Within
the theme of students with high self-regulation skills, there are codes for being
hardworking, goal-oriented, responsible, and self-sacrificing. Regarding the
hardworking code, K14's opinion is, "For me, a successful student is one who works
hard and puts in effort.” For the goal-setting code, K10 states, "A successful student is
someone who has goals, thinks about their future, takes important steps in life, is
patient, and moves forward with confidence." Regarding the teacher's view that
perceives a disciplined student as successful, "For me, a person who has achieved
discipline in their life defines success." There are many teachers who define a
responsible student as successful, and K6 expresses this view as follows: "I can also say
a person who is aware of their responsibilities. Of course, a student who is aware of
their responsibilities and acts accordingly achieves good success and is both happy and
successful.” Under the code for making sacrifices, K11 expressed their views as
follows: "For me, it means a person who knows their responsibilities, has goals, and
makes many sacrifices for their dreams."

Teachers define successful students as individuals with social skills. Under this
theme, the code "high communication skills" emerged. Regarding this situation, K13's
opinion is: "I can describe a successful student as a happy personality with high
communication skills, problem- solving skills, and developed self-confidence."

Under the theme of students showing multidimensional development, students
who value success in different areas were perceived as successful. The views of K7, K8,
and K15 on this theme emphasize that student success is not only academic success but
also success in social, artistic, and sporting areas. K15's view on this subject is, "For
me, success is not just academic success. Success is a whole. It is about behavior,
adapting to society, and being aware of one's abilities."

Within the theme of openness to learning, successful students are seen as eager to
learn. In this context, K1 and K3's statements reveal that students stand out as
individuals who are curious about new information, inquisitive, and eager to learn. K1
expressed the view that "For me, a successful student is an eager and curious student. It
is a student who constantly adds to their knowledge."

Factors Affecting Student Achievement According to Teacher Opinions

The second question addressed by the study was to reveal teachers' opinions on
the factors that influence student success. To this end, teachers' opinions were analyzed
and presented in figure 2.
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Figure 2 shows that teachers' opinions on the factors affecting student success are
grouped under the themes of family, teacher, school, personal, social, and
environmental factors.

Under the Family Factor theme, factors affecting student success include family
support, the family's level of education, and family monitoring. K12 expressed the
following views on the impact of family support on student success in school: "The
most important thing is the family. A student who is loved and supported by their family
can be successful if they want to." In addition, regarding the impact of family
monitoring on student success, K5 stated: "Family, environment, friends, and school
have an impact. If the family takes an interest in their child, the child will be successful;
otherwise, their success will be negatively affected.”

Under the theme of Personal Factors, students' internal motivation, goal-setting
skills, mental competence, desire to learn, and ability to use learning strategies are
factors that affect student success. In this context, K7 stated, "Among the factors
affecting student success, motivation level, the ability to use effective learning
strategies, regular study habits, student-teacher communication, and family support
play an important role,” emphasizing that having internal motivation and being able to
use learning strategies are important elements for success. The goal- setting behavior
emphasized by K8 also stands out as a factor shaping the student's academic process.
K8 expressed the following views: "First, the student needs to know what they want. Of
course, for this to happen, the student must be aware of what they want, the family must
provide the student with the necessary freedom and support to create this awareness,
society must accept the student, and the teacher must guide the student." K3 and K12
viewed eagerness to learn as a factor affecting student success. K3 expressed this
situation as follows: "If the child has no desire to learn and the family does not support
the child, the teacher will not be very effective at some point." K7, who perceives
students who can use learning strategies as successful, expressed the view that "Among
the factors affecting student success, motivation level, the ability to use effective
learning strategies, regular study habits, etc., play an important role."

Under the theme of Socioeconomic Factors, it was stated that the social
environment, working conditions, and socioeconomic conditions in which students find
themselves have an impact on success. K13 emphasized the importance of a supportive
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social environment for students, stating, "The richer and more diverse the physical and
spiritual environment in which they grow up between the ages of 0-6, the more
successful they will be." K11 stated that working conditions directly affect student
success, saying, "Financial factors affect it, the family environment affects it. The
opportunities provided for work affect it. The more the comfort zone increases, the more
success increases to a certain extent. This can be achieved with a certain level of
comfort without getting the child too used to luxury.” In addition, K9, K10, and K11
stated that socioeconomic factors are decisive in the student's educational process. K9
described this situation as follows: "Being socioeconomically disadvantaged can
negatively affect student success.”

Under the theme of Environmental Factors, the presence of role models stood out.
K1 and K9 emphasized that having a role model for students to look up to is a factor
that increases motivation for success. K9 supported this by stating, "All the people the
student spends time with in their daily life, within their family and community, guide
their behavior. These people determine the student's vision."

The teacher factor theme includes codes related to student-teacher communication
and teacher guidance. K7, K13, and K14 stated that effective communication between
students and teachers has a positive effect on success. K14 explained, "Students who
develop positive relationships with their teachers listen to them and participate in
class." K8 expressed the impact of the teacher's guidance role on the student's academic
success with the following words: "The student must be aware of what they want, the
family must provide the student with the necessary freedom and support to create this
awareness, society must accept the student, and the teacher must provide guidance to
the student.”

Teachers' Perceptions of Their Role and Responsibilities in Student Achievement

The third question addressed by the research is to reveal teachers' views on what
responsibilities they have in student achievement. To this end, views on the teacher's
responsibilities in student achievement were analyzed and presented in Figure 3.
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Responsibilities teachers must fulfill in student achievement

When examining figure 3, teachers' responsibilities are defined under the themes of
monitoring students, getting to know students, providing guidance, planning the teaching
process, and possessing professional skills.
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The theme of monitoring students expresses that the teacher should continuously support
and guide students' development with the sentence K14 “The teacher should accept the student
as a whole in social, emotional, and physical terms and support the student to develop these
areas.” In this context, the teacher's role in monitoring students’ lessons is expressed in K3:
“Fundamentally, it is to provide the basic academic knowledge that they should already have. In
addition, the teacher's role includes reinforcing and providing feedback on the student's attitude,
behavior, and achievements, as well as monitoring lessons.” Identifying deficiencies and helping
to remedy them is explained by K5 as follows: “They should guide the student to achieve their
dreams. Depending on the child's situation, it is necessary to intervene to remedy deficiencies
identified in a timely manner so that the child can achieve their dreams. The teacher has a great
responsibility here in terms of discovering the student.”

The theme of getting to know the student involves discovering the student's individual
characteristics. Discovering the student's talents and guiding the student in various ways is
expressed by K13 as follows: "The teacher should know their student well. They should establish
an emotional bond with them. They should respect their student. They should provide guidance.
Teachers should not focus solely on core subjects. They must identify areas where their students
are successful, even if only to a small extent, discover their talents, direct them towards that
area, and give all their students a sense of achievement.”

K9 explains how to provide proper guidance as follows: "In cooperation with the family,
efforts should be made to help the student reach their full potential. They should strive to
increase their success through guidance and proper direction throughout the process.” K12
explains helping with goal setting as follows: “Teachers should first show the way, help with
goal setting, and then provide their students with the methods and materials needed for
academic success."

The theme of planning the learning process involves the teacher organizing the lesson
process effectively. In this regard, the teacher explains K4, which relates to instilling a work
ethic and teaching how to use knowledge, as follows: “They should impart knowledge and teach
how to use it, instilling a work ethic.” Effective teaching is explained by K7 as follows:
“Teachers should provide an effective teaching environment to increase student success and
focus on students' individual learning needs...” Teaching study methods and techniques is stated
by K10 as follows: “They should teach and guide them on study methods and techniques.” AS an
example of the code for considering student needs, K15 states the view that “While teaching
within the framework of the given plan and program, they should also consider student needs.”
K2 explains the importance of creating a positive classroom environment with the sentence,
“Teachers should be supportive. They should create a positive learning and classroom
environment.” The code for keeping up with lessons is explained by K6 as follows: “Teachers
should be responsible, keep up with their lessons, care about their students, and cover the topics
well.” The implementation of programs is supported by K16 with the statement: “The plan
program should be implemented on time, subject evaluations should be made, and feedback
should be given.”

The theme of possessing professional skills encompasses the teacher's responsibility and
cooperation with the family. In this context, K6 expressed the following opinion regarding the
code of responsibility: “Teachers should be responsible, prepare their lessons, and care about
their students. They should cover the topics well.” The code for collaborating with stakeholders
encompasses the teacher's strong collaboration with the students' parents. In this process, K9
explains the teacher's collaboration with the family as follows: “They should strive to help the
student reach their full potential in collaboration with the family.” K14 supports this with the
view that “They should develop positive relationships with students and their parents.”
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Teachers' Recommendations for Improving Student Achievement

The fourth question addressed in the research is to reveal teachers' views on how
students can be successful. To this end, teachers' views on how students can be
successful were analyzed and presented in figure 4.
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Teachers' views on student success

Figure 4 shows that teachers' suggestions for student success relate to the student,
learning strategies, the teacher, the learning environment, social activities, and the
family.

Regarding the theme related to the student, codes such as self-motivation,
curiosity, willingness, regular reading, imagination, goal setting, awareness of one's
own interests, and responsibility were identified. Regarding this code of willingness,
K12 stated, "First of all, they must believe in what they are going to do and want to do
it. 1 don't believe that anything unwanted or forced will lead to success. To develop
desire, they must determine why they are working and what their goal is with the help of
teachers and family.” Regarding regular reading, K4's view is: "By making a daily plan,
repeating, reading books regularly, learning to use knowledge, making lasting learning
through coding, and turning knowledge into skill." Regarding the goal-setting code, K5
explains, "An individual who knows what they want is someone who has dreams and is
aware of their contributions to themselves and society. If what they achieve is their
goal, then it is success. But if we want to achieve the goal we want, then it is failure. If
children have no dreams, then the greatest success is to improve the environment where
they do not dream.” Regarding the code that students should know what they want, K8
states: "A student is successful to the extent that they can comfortably recognize their
desires and wishes without being under pressure from society and family, see what
opportunities are available to them, and receive the necessary guidance and direction
from teachers. When these conditions are met, a student moves forward on the path to
success.” K14 expresses the importance of being aware of one's own interests and
taking responsibility with the following words: "Students can achieve success by
recognizing and developing their own talents and interests. In addition, developing a
sense of responsibility and support from the student's environment are necessary for the
student to achieve success."

Regarding the theme of learning strategy, K7 stated the following about the code
for planned study: "To be a successful student, the student must acquire regular study
habits, manage time effectively, learn to take notes, and demonstrate active
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participation to understand the learning process. Furthermore, they should not hesitate
to ask questions and should ask their teacher for help on topics they need.” K4 explains
how to address learning deficiencies as follows: "I see this with my own students too.
Very few students focus on the topics or problems they cannot do and try to do them.
However, the main thing that needs to be done to increase success is to fill in the gaps
and correct mistakes. If progress is desired, this is the main issue that needs to be
focused on." For the code "Regular repetition should be done,” K11 stated, "By setting
goals, knowing how much to work on what, being aware of their responsibilities, and
progressing in a planned and programmed manner, they can achieve success.
Furthermore, when they do their daily and monthly reviews, success is inevitable as
they strive to reach their goals."

The theme related to teachers focuses on the support and guidance students
receive from their teachers and their environment. Regarding the code that teachers
should collaborate with stakeholders, K6 stated the view that "Students, families, and
teachers should collaborate.” The code that teachers should provide guidance is
explained by K8 with the words, "Teachers are successful to the extent that they can
provide the necessary guidance and direction." Regarding the theme of family, K13
expressed the view that the student's opinions should be made to feel valued, stating,
"Children raised in a democratic family, whose opinions are valued, are more likely to
be successful.”

Results and Discussion

This study aimed to examine teachers' perceptions of successful students and their
views on teacher responsibilities in student achievement. The study concluded that
teachers' perceptions of successful students are not limited to academic performance but
also include multidimensional factors such as self-awareness, responsibility, social
skills, and goal setting. This result parallels Sarier's (2016) research, which emphasized
that student success cannot be reduced to exam grades alone. Similarly, Ozcan and
Keskin (2024) also revealed that the concept of success encompasses affective, social,
and cognitive dimensions. Therefore, the results of this study largely coincide with the
multidimensional perception of student success in the literature. Additionally, self-
regulation skills, such as the student's ability to manage their own learning process and
to set goals and act in a planned manner towards these goals, are other characteristics
that teachers consider when perceiving a successful student. Furthermore, similar to the
results of this study, Geng, Karagam, and Aydin (2015) also state that discipline, self-
confidence, and communication skills are decisive in the perception of success,
alongside academic performance. Teachers defined successful students not only as those
who learn information, but also as individuals who can use what they have learned,
work in a planned manner, manage time effectively, and progress towards their goals. In
other words, teachers perceive successful students as individuals with self-regulation
skills. This result is consistent with Aktan's (2012) research, which emphasizes the role
of self- regulation skills in success. Contrary to the results of this study, there are studies
that include personal characteristics such as patience and openness to criticism in
teachers' perceptions of successful students (Ozdas, 2019).

A noteworthy finding in the study is that possessing social skills also plays a role
in teachers' perceptions of successful students. This result is similar to the information
stated in Erdogdu's (2007) study that social skills are factors that complement academic
achievement. However, there are studies in the literature that show that teachers'
perceptions of successful students may differ. Spradlin (2023) noted that some teachers
perceive quiet, rule-abiding students as successful, while they perceive active,
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questioning students as less successful. Differences in teachers' perceptions of
successful students may stem from many variables, such as teachers' pedagogical
beliefs, student expectations, experiences, subject area, and school environment.
Furthermore, teachers' desire for students to not only achieve high grades but also to
become disciplined, responsible, confident individuals with strong communication skills
(Geng, Karagam & Aydin, 2015) may have contributed to the variation in their
perceptions of student success. In the study, teachers viewed the family as an important
factor in student success. Similar to the results of this study, there are studies on the
effect of the family factor on success (Gobena, 2018; Nisrofah, 2023). The family
affects not only the student's academic success but also social- emotional dimensions
such as the student's motivation, emotional well-being, and sense of belonging to the
school (Oxford and Lee, 2011). In addition, the study concluded that the school and the
teacher also affect student success. Similar to the results of this study, Nisrofah (2023)
states that the condition of the school, the quality of teachers, the suitability of the
curriculum to children's abilities, learning opportunities, and teaching methods also
affect student achievement.

The study found that teachers have responsibilities in student achievement,
including monitoring students, providing guidance, discovering students' individual
characteristics, communicating with stakeholders, inspiring students, helping them set
goals, providing individualized learning, revealing students' potential, and supporting
student development. There are research results that support this finding (Okudan,
2024). Teachers have many responsibilities in student achievement because they are the
main actors in education and teaching (Unsal, 2021), students spend a significant part of
their time under teacher supervision (Cooper, 2015), and teachers are teaching experts,
learning guides, and data coaches (Harrison and Killion, 2007). The fact that teachers
have many responsibilities in student achievement also highlights the importance of
teachers in student achievement (Tschannen-Moran and Hoy, 2001).

In the study, teachers suggested that students should motivate themselves to
succeed, be curious, be eager, read books regularly, dream, set goals, be aware of their
own interests, be responsible, manage their time, know what they want, and review
regularly. These suggestions show that students also have many responsibilities for their
own success. In this context, it can be said that student success is a holistic structure and
that each element that constitutes this structure, such as teachers, schools, families, and
students, must fulfill their responsibilities. The point to emphasize here is the extent to
which the elements responsible for student success are aware of these responsibilities.
Discussions on student success are mostly based on reminding others to fulfill their
responsibilities. What needs to be done here is a self-assessment of the extent to which
those responsible for student success are able to fulfill their responsibilities.

Based on the research findings, the following recommendations have been developed:

1) In-service training programs can be organized for teachers to enhance their
professional skills in areas such as counseling, communication, and student
monitoring.

2) Considering the impact of families on student success, family-school cooperation can
be strengthened. Seminars and guidance activities can be planned to support families'
active participation in their children's learning processes; communication between
families and teachers can be increased.

3) Learning strategy training can be made more widespread. These topics can be

355



Serkan UNSAL & Ilgin Doga YILDIRIM

included in teaching programs to raise students’ awareness of planned study,
effective use of time, and converting knowledge into skills.

4) This study examined teachers' perceptions of successful students. Other studies could
investigate the perceptions of parents and other stakeholders in education regarding
successful students.
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