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Ozet

Bu arastirmanin amaci 2024 yilinda yenilenen Tiirkiye Yiizyili Maarif Modeli Fen Bilimleri Dersi Ogretim
Programn (3, 4, 5, 6, 7 ve 8. smiflar) ve Sosyal Bilgiler Dersi Ogretim Programin1 (4, 5, 6 ve 7. smiflar)
gbzlem becerisi baglaminda incelemektir. Arastirma nitel arastirma desenlerinden dokiiman analizine uygun
yuriitiilmiistiir. Aragtirmada veri kaynagi olarak her iki dersin 6gretim programi kullanilmistir. Gézlem kavraminin
Fen Bilimleri Dersi Ogretim programinda alan becerileri, kavramsal beceriler, beceriler arasi iliskiler, grenme
¢iktilar1 ve siireg bilesenleri, igerik cergevesi, 6grenme kanitlari, 6grenme Ogretme yasantilari ve farklilagtirma
basliklar1 altinda yer aldigi gériilmektedir. Gozlem kavraminin Sosyal Bilgiler Dersi Ogretim Programinda alan
becerileri, 6grenme ¢iktilar1 ve siire¢ bilesenleri, 6grenme kanitlari, 6grenme 6gretme yasantilar: ve farklilastirma
basliklar1 altinda yer aldig1 goriilmektedir. Fen Bilimleri Dersi Ogretim Programimin dgrenme ciktilar1 ve siireg
bilesenleri gdzlem kavrami baglaminda incelendiginde gozlem kavraminin 22 6gretim hedefinde ve 35 kazanimda
dogrudan yer aldig1 goriilmektedir. Sosyal Bilgiler Dersi Ogretim Programinin 6grenme ciktilar1 ve siire¢ bilesenleri
gozlem kavrami baglaminda incelendiginde gbzlem kavraminin dgretim hedefinde dogrudan yer almadigi sadece 6
kazanimda dogrudan yer aldigi goriilmektedir. Arastirmanin sonucunda fen bilimleri dersi 6gretim programinin
gozlem becerisini kazandirmada kismen yeterli olacagi, sosyal bilgiler dersi 6gretim programinin gézlem becerisini
kazandirmada yetersiz olacagi sonucuna ulasilmistir. Bu sonugtan hareketle her iki 6gretim programina goézlem
becerisini gelistirecek hedefler konmasi 6nerilir.

Anahtar Kelimeler: Gézlem becerisi, 6gretim programu, fen bilimleri, sosyal bilgiler

Abstract

The aim of this study is to examine the Turkish Century Education Model Science Curriculum (grades 3, 4, 5, 6, 7
and 8) and Turkish Century Education Model Social Studies Curriculum (grades 4, 5, 6 and 7), which were renewed
in 2024, in the context of observation skills. The research was conducted with the document analysis method, one of
the qualitative research designs. The curricula of both courses were used as data sources in the study. It is seen that
the concept of observation is included in the Science Curriculum under the titles of field skills, conceptual skills,
relationships between skills, learning outcomes and process components, content framework, learning evidence,
learning and teaching experiences and differentiation. The concept of observation is included in the Social Studies
Curriculum under the titles of field skills, learning outcomes and process components, learning evidence, learning
and teaching experiences and differentiation. When the learning outcomes and process components of the Science
Curriculum are examined in the context of the concept of observation, it is seen that the concept of observation is
directly included in 22 teaching objectives and 35 outcomes. When the learning outcomes and process components
of the Social Studies Curriculum are examined in the context of the concept of observation, it is seen that the
concept of observation is not directly included in the teaching objective, but only in 6 outcomes. As a result of the
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research, it was concluded that the science curriculum was partially sufficient to provide observation skills, while
the social studies curriculum was insufficient to provide observation skills.

Keywords: Observation skills, curriculum, science, social studies.
Giris
Bireyler farkli disiplinlerde gozlem yaparak oOgrenmelerini gergeklestirirler. Sosyal
bilimlerde insanlarin davraniglarinin nedeni, toplumun ritiielleri, gelenek ve gorenekleri,
degerleri gozlemle G6grenilebilir. Fen bilimlerinde teknoloji, doga ve doga olaylar1 hakkinda
bilimsel bilgiye gozlemle ulasilabilir. Tip biliminde hastalarin teshis ve tedavi siirecinde gézlem
siklikla kullanilabilir. Bireyler goézlemleri sonucunda problemlerini ¢6zebilir, 6nemliden

Onemsizi ayirt edebilir, olgu ile algt arasindaki farki gorebilir, arkadaghik iligkilerini
diizenleyebilir, kendini tehlikelerden koruyabilir ve dogru kararlar alabilirler.

Tan ve Temiz (2003) goézlemi bireyin duyu organlariyla veya duyu organlarinin
hassasiyetini artiran arag ve gereclerle objelerin, olaylarin incelenmesi seklinde tanimlamaktadir.
Gozlem, Tirk Dil Kurumunun (TDK) sozliigiinde ise “Bir nesnenin, bir olaymn veya bir
gercegin, niteliklerinin bilinmesi amaciyla, dikkatli ve planli olarak ele alinip incelenmesi,
misahede” seklinde tanimlanmaktadir (TDK, 2025). Gozlem, bireyin bes duyusunu kullanarak
dogal cevredeki nesne ve olaylar1 algilayip bu unsurlar hakkinda bilgi edinmesini saglayan bir
stiregtir (Ash, 1997; Cruz ve Perez, 2015; Lederman, 2007). Bilimsel bilginin olusumunda
gerceklestirilen sistematik gozlemler, bilimsel sorgulama siirecleriyle birlikte teorilerin
sinanmasi ve gelistirilmesi agisindan temel bir rol oynamaktadir (Yiiriimezoglu ve Oztas Cin,
2019). Gozlem hayat boyu siiren bir etkinlik olup 6zellikle cocukluk déonemindeki 6grenmelerde
cok etkilidir. Cocuklarin hayatta kalmak i¢in ihtiya¢ duydugu temel beceridir ( Tan ve Temiz,
2003). Gozlem, her ne kadar dogal bir insan yetisi olarak kabul edilse de cesitli etkinlikler
yoluyla gelistirilebilen bir beceridir (Cuthrell vd., 2016; Schwartz ve Lederman, 2008).
Deneyimi daha az olan bireyler, belirli bir alanda profesyonellerin eylemlerini gbzlemleyerek
neyin degerli oldugunu ve profesyonellerin olaylara nasil tepki verdigini anlarlar (Borich, 2016).

Bireylerin gdzlem becerilerini gelistirebilmeleri i¢in, goézlemin yontemsel yoniini
ogrenmeleri gerekmektedir (Yiiriimezoglu, 2015) Bu da sik tekrarlanan ve giderek daha ayrintili
hale gelen sistematik gézlem uygulamalari yapmakla miimkiin olabilir (Koyunlu Unlii, 2018).
Bireyler, bu siiregte gézlem becerilerini gelistirerek dikkatli ve sistemli bir gdzlemci olmay1
ogrenebilirler (Merriam, 2013). Gozleme yonelik etkinliklerin uygulanmasi, gézlem becerisinin
gelisimine anlamh &lciide katki saglamaktadir (Yiiriimezoglu ve Oztas Cin, 2019). Jasani ve
Saks (2013) tip ogrencilerle yaptifi arasgtirmada golzem becerisinin yapilan baz1 gorsel
etkinliklerle gelistirilebileceini belirtmektedir.

Gozlem becerisinin, aragtirmalarin temelini olusturan ilk basamakta yer almasi ve diger
basamaklara zemin olusturmasi gozlem becerisini bilimsel silire¢ becerileri arasinda en onemli
becerilerden biri haline getirmektedir (Achor ve Shikaan, 2015; Cruz ve Perez, 2015). Basta bilgi
edinmek iizere sosyal ve kisiler arasindaki iliskilerde, iletisim becerilerinde, problem ¢ozme
becerisinde, analiz-sentez ve degerlendirme becerisinde, elestirel diisiinme becerisinde ve
cikarim yapmada gozlem becerisinin Onemi yadsinamaz (Altunbay, 2017). Aym1 zamanda
gozlem becerisi ¢ocuklarda merak uyandirma, arastirma yapma, degiskenlere karar verme,
benzerlikleri ve farkliliklar1 kesfetme, siniflama yapma, olaylarin akis sirasini belirleme, tahmin
etme gibi Ozelliklerin gelismesine de katki sunar (Bell vd., 1997; Tan ve Temiz, 2003). Ayrica
gbzlem becerisi gelismis bir 6grencinin; etkin katilim saglama, rol oynama, drama etkinliklerine
katilma gibi Ozellikleri de gelismistir (Yildiz, 2016). Hatta gozlem becerisi yliksek olan
Ogrencilerin, akademik basar1 diizeyleri ile kavrama yeteneklerinin de genellikle daha yiiksek
oldugu bilinmektedir (Sirig, 2022). Tiim bu nedenlerden dolay1r goézlem becerisi 6zellikle okul
oncesinde ve ilkogretimin ilk kademelerinde Ogrencilere kazandirilmasi gereken beceridir
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(Dokme, 2021). Bu da egitimin kilavuzu olan 6gretim programlar ile gerceklestirilebilir.
Ogretmenlere 6gretim programi rehberlik eder ve dgretmenler burada yer alan 6gretim hedefi,
o0grenme ¢iktilar1 ve siireg bilesenlerine gore etkinliklerini planlarlar.

Derslerin 6gretim programlarinda 6grencilere kazandirilacak beceriler arasinda gozlem
becerisi yer almakta ve gozlem becerisini kazandiracak etkinliklere yer verilmesi gerektigi
vurgulanmaktadir (Altunbay, 2017; Taze Karagali, 2021; MEB, 2006; MEB, 2018). Tiirkiye’de
yapilan aragtirmalarda 6grencilerin gézlem yapma konusunda eksikliklerinin oldugu ve gézlem
becerisinin gelistirilmesi gerektigi belirtilmektedir (Cansiz ve Cansiz, 2018; Giilbudak Kilig,
2007; Karsli vd., 2010; Koyunlu Unlii, 2018). Bunun yaninda gdzlem ile ilgili calismalarin daha
cok fen bilimleri alaninda yogunlastigi goriilmektedir (Cetin, 2024; Giilbudak Kilig, 2007;
Koyunlu Unlii, 2018; Yiiriimezoglu, 2015; Yiiriimezoglu ve Oztas Cin, 2019). Gézlem becerisi,
kendisinin tek basma onemli bir beceri olmasi ve birgok beceri ile iligkili olmast nedeniyle
egitim siirecinde ihmal edilmemesi gereken énemli bir beceridir (Altunbay, 2017). Ogrencilerin
gbzlem becerisini gelistirmek i¢in 6gretim programlarinda 6grenme ¢iktilar: ve siire¢ bilesenleri
baslig1 altinda 6gretim hedefi ve 6grenci kazaniminda gbzlem becerisine direkt ve dolayli olarak
yer verilmelidir. Ogretmenler de 6grenme ortamini 6grencilerin gdzlem becerisini gelistirecek
sekilde diizenlemelidir. Ogrencilerin gdzlem becerisini gelistirecek 6grenme dgretme ydntem ve
tekniklerine yer vermelidir (Altunbay, 2017; Tan ve Temiz, 2003). Bu yiizden &gretim
programlarinda gozlem becerisinin yer alma durumunun incelenmesi arastirmaci tarafindan
gerekli gortilmistiir. Bu kapsamda bu arastirmada Tiirkiye Yiizyili Maarif Modeli Fen Bilimleri
ve Sosyal Bilgiler Dersi Ogretim Programlari incelenmistir. Arastirmanin problem ciimlesi Fen
Bilimleri ve Sosyal Bilgiler dersi 6gretim programlarinda gézlem kavraminin yer alma durumlari
nasildir? seklinde olusturulmustur. Bu temel problem cilimlesi baglaminda asagidaki sorulara
cevap aranmigtir?

1. Tiirkiye Yiizyili Maarif Modeli Fen Bilimleri Dersi Ogretim Programinda gdzlem kavraminin
yer alma durumu nasildir?

2. Tiirkiye Yiizyih Maarif Modeli Sosyal Bilgiler Dersi Ogretim Programlarinda gézlem
kavraminin yer alma durumu nasildir?

Yontem

Bu arastirmada nitel arastirma yontemi kullanilmistir. “Nitel arastirma, gozlem, goriisme
ve dokiiman analizi gibi nitel veri toplama yontemlerinin kullanildig, algilarin ve olaylarin dogal
ortamda ve gergekei ve biitiinciil bir bigimde ortaya konmasina yonelik nitel bir siirecin izlendigi
arastirma olarak tanimlanabilir” (Yildirnm ve Simsek, 2013, s. 45). Bu arastirmada Ogretim
programlar1 gozlem kavrami baglaminda incelenmistir. Bu bdliimde arastirma deseni, veri
kaynagi ve verilerin analizi hakkinda bilgi verilmistir.

Arastirmanin Deseni

Bu arastirmada nitel arastirma desenlerinden dokiiman analizi deseni kullanilmistir.
Dokiiman analizi, basil1 ya da dijital materyallerin incelenmesini igeren diizenli ve sistematik bir
yontemdir. (Bowen, 2009). Dokiiman, arastirma oncesi elde edilen resmi kayitlar, mektuplar,
gazeteler, siirler, sarkilar, ortak kayitlar, hiikiimet dokiimanlari, tarihsel dokiimanlar,
giinliikler, otobiyografiler (yasam Oykiisii/60z gecmis) gibi belgelere verilen addir (Merriam,
2013, s. 132). Ayrica kitaplar, dergiler, haritalar, ¢izelgeler, istatistikler, anayasa ve
yonetmelikler, yasal metinler, fotograflar, anilar, roportajlar, saglik ve kamu kayitlari, resimler,
videolar, mesajlar vb. dokuman olarak sayilabilir (Kiral, 2020). Egitim alaninda 06gretim
programlarinin analizi dokliman analizi deseni ile gergeklestirilmektedir (Yildirim ve Simsek,
2013). Dokiiman analizinde amaca ulasabilmek i¢in arastirmacilarin, veri kaynagini iyi tanimasi
ve bu kaynaktan nasil etkili sekilde yararlanacagini bilmesi gerekmektedir (Karasar, 2009). Bu
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arastirmadaki arastirmacinin program gelistirme ve degerlendirme konusunda uzmanligi
bulunmaktadir.

Veri Kaynagi

Bu aragtirmada veri kaynagi olarak 2024 yilinda yenilenen Tiirkiye Yiizyili Maarif Modeli
Fen Bilimleri Dersi Ogretim Program1 (3, 4, 5, 6, 7 ve 8. smuflar) ve Tiirkiye Yiizyilli Maarif
Modeli Sosyal Bilgiler Dersi Ogretim Programi (3, 4, 5, 6 ve 7. smiflar ) incelenmistir (MEB,
2025). Bu iki 6gretim programinin se¢ilmesinin nedeni fen bilimleri alani ve sosyal bilimler
alanmi icermesidir. Bu iki alanin gilincel yasamin her alaninda yer almasidir. Hayat bilgisi,
matematik ve Tlrkce gilincel yasamin diger alanlar1 da ¢alisilabilir. Ancak bu arastirma da bu iki
alan tercih edilmistir. Ayrica bu iki alanda diger alanlara gore (Matematik ve Tiirk¢e) gozlem
becerisinin daha kullanilabilir olmasi da tercih nedenidir. Ayn1 zamanda gozlem becerisinin
kazanilmasi i¢in ilkogretim ¢aginin kritik oneme sahip olmasidir.

Verilerin Analizi

Arastirmada oncelikle inceleme yapilacak dgretim programlart Milli Egitim Bakanliginin
internet sitesinden veri kaynagi olarak elde edilmistir. Daha sonra 6gretim programlarinin hangi
kapsamda incelecegine karar verilmis ve Olgiitler belirlenmistir. Bu aragtirmadaki verilerin
analizinde betimsel analiz kullanilmistir. Betimsel analiz, 6nceden belirlenmis tema ve olgiitler
gore verilerin analizi yapilarak elde edilen bulgular diizenlenmis ve yorumlanmis bir bigimde
okuyucuya sunmak amaciyla yapilir (Yildirim ve Simsek, 2013). Tirkiye Yiizyih Maarif Modeli
Fen Bilimleri Dersi Ogretim Programi (3, 4, 5, 6, 7 ve 8. smmflar) ve Turkiye Yiizyil: Maarif
Modeli Sosyal Bilgiler Dersi Ogretim Program1 (3, 4, 5, 6 ve 7. sinuflar ) programlarinda
gbzlem kavraminin kag¢ defa gectigi bulunmustur. Gozlem becerisi ile 6gretim programda gecen
“gozlem” kavrami arasindaki iligki belirlenmistir. Daha sonra bu kavramin hangi basliklar
altinda, hangi siklikla ne sekilde gectigi ortaya konmustur. Bu sekilde veriler bulgu olarak
tablolastirilmistir. Ayni zamanda 6grenme ¢iktilar1 ve siireg bilesenleri ile ilgili programlardan
direkt alintilara yer verilmistir.

Gecerlik ve Giivenirlik

Nitel aragtirmalarda gecerlik ve giivenirligini saglamak icin yapilmasi gerekenler;
aragtirma hakkinda ayrintili bilgi verme, uzun siireli etkilesimde bulunma, uzman goriisiine
basvurma, direkt alintilara yer verme, dis denetime acgik olma ve verileri yakindan tanima
seklindedir (Lincoln ve Guba, 1985). Bu arastirmada gegerlik ve giivenirligini saglamak adina
arastirmanin tiim asamalarinin nasil gergeklestigi hakkinda ayrintili bilgi verilmis, veri
kaynaklar1 agiklanmis, arastirmada uzman goriisline basgvurulmus, direkt alintilara yer verilmis
ve dis denetim i¢in arastirmanin verileri bilgisayar ortaminda dosyalanmistir. Bu aragtirmada
aragtirmact analiz ettigi verileri yakindan tanimaktadir. Bu arastirmada veri kaynagi olarak
kullanilan 6gretim programlar1 her arastirmacinin kolayca ulasabilecegi ve kontrol edebilecegi
sekilde MEB’in internet sitesinde sunulmaktadir.

Arastirma Etigi

Bu arastirmanin planlanmasindan, uygulanmasina, verilerin toplanmasindan verilerin
analizine kadar olan tiim siiregte “Yiiksekogretim Kurumlar1 Bilimsel Arastirma ve Yayin Etigi
Yonergesi” kapsaminda uyulmasi belirtilen tiim kurallara uyulmustur. Yonergenin ikinci boliimii
olan “Bilimsel Aragtirma ve Yaym Etigine Aykirt Eylemler” bashigi altinda belirtilen
eylemlerden higbiri gerceklestirilmemistir.

Bu c¢alismanin yazim siirecinde bilimsel, etik ve alint1 kurallarina uyulmus; toplanan veriler
tizerinde herhangi bir tahrifat yapilmamis ve bu ¢alisma herhangi baska bir akademik yayin
ortamina degerlendirme i¢in génderilmemistir.
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Etik Kurul izin Bilgileri

Calisma sistematik alan yazin taramasi, dokiiman inceleme ya da derleme ¢alismasi oldugu
icin Etik Kurul Izni alinmasini gerektiren ¢aligmalar grubunda yer almamaktadir. Bu nedenle
Etik Kurul Izni beyan edilmemistir.

Bulgular

Bu arastirmanin bulgular1 aragtirmanin amacini yansitacak sekilde arastirma sorularinin
sirastyla verilmistir. Dokiiman analizi sonucunda elde edile veriler tablolastirilarak sade ve
anlasilir bir sekilde sunulmustur.

Tiirkiye Yiizyth Maarif Modeli Fen Bilimleri Dersi Ogretim Programinda Gozlem
Kavramna Iliskin Bulgular

Tiirkiye Yiizyili Maarif Modeli Kapsaminda hazirlanan Fen Bilimleri Dersi Ogretim
Programi (3, 4, 5, 6, 7 ve 8. smiflar) gézlem becerileri bakimindan incelendiginde dncelikler
igerigin gdzleme uygun hazirlanmasi icerik g¢ergevesi bash@i altindan “Ogrenme-6gretme
uygulamalar1 diizenlenirken gozlemlenebilen durumlara yonelik 6grencilerin  deneyim
kazanabilecekleri etkinlikler se¢ilmelidir. Dogrudan gozlemlenemeyen durumlar igin ise uygun
gorsel, model, animasyon ve simiilasyonlar gibi dijital iceriklerin 6grenme ortamlarina dahil
edilmesi saglanmalidir.” seklinde aciklama yer almaktadir. Bunun yaninda her sinif diizeyinde
Ogrencilerin gezi ve gdzlem yapabilecegi Okul Temelli Planlama adi altinda okul dis1 etkinlikler
icin 6 ders saati programda yer almaktadir. Ayrica Tiirkiye Yiizyili Maarif Modeli Kapsaminda
hazirlanan Fen Bilimleri Dersi Ogretim Programinda gozlem Tablo 1°de belirtildigi sekilde yer
almaktadir.

Tablo 1
Fen Bilimleri dersi 6gretim programinda gézlemin yer alma durumlari

Gozlemin programda yer aldigi bashklar Gozlemin programda yer alma sekli f
Alan becerileri Bilimsel gozlem ve bilimsel gozleme dayali tahmin 13
Kavramsal beceriler Gozleme dayali tahmin 5
Beceriler arasi iligkiler Gozlemleme 18
Ogrenme ciktilarl Ogretim hedefi Ogretim hedefinde direkt yer almak 22
ve siireg bilesenleri  Kazanimlar Kazanimda direkt yer almak 35
Igerik cercevesi Anahtar kavramlar Kavram olarak yer alma 1
Ogrenme kanitlart Olgme ve degerlendirme Gozlem formu kullanma, performans gorevinde yer 4
alma
Ogrenme 6gretme Temel kabuller Ogrencilerin konu ile ilgili gdzlemleri oldugunu kabul 8
yasantilari etme
Koprii kurma Gozlemleri ile ¢evresindeki olaylart iliskilendirme 8
Ogrenme dgretme Kazanimlarin gézlemlerle nasil kazandirilacagin 130
uygulamalari aciklama
Farklilagtirma Zenginlestirme Farkli konuda gozlem yapma 6nerilmekte 5
Destekleme Gozleme dayali ek etkinlik yaptirma 4

Tablo 1 incelendiginde goézlem kavraminin fen bilimleri 6gretim programinda alan
becerileri, kavramsal beceriler, beceriler arasi iligkiler, 6grenme ¢iktilar1 ve siire¢ bilesenleri,
igerik cergevesi, 6grenme kanitlari, 6grenme Ogretme yasantilar1 ve farklilastirma bagliklari
altinda yer aldig1 goriilmektedir. Fen Bilimleri 6gretim programi alan becerisi baglhigi altinda
gozlem Bilimsel gozlem ve bilimsel gozleme dayali tahmin seklinde 13 defa yer almstir.
Kavramsal beceriler bagligi altinda gozleme dayali tahmin seklinde 5 defa, beceriler arasi
iliskiler baglig1 altinda gdzlemleme 18 defa yer almistir.

Tiirkiye Yiizyili Maarif Modeli Kapsaminda hazirlanan Fen Bilimleri Dersi Ogretim
Programinin 6grenme ¢iktilar1 ve siire¢ bilesenleri gézlem kavrami baglaminda incelendiginde
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gozlem kavraminin 22 6gretim hedefinde ve 35 kazanimda direkt yer aldigi goriilmektedir.
Ogretim programindan direkt alinan &rnek 6gretim hedefleri; toprak olusumuna ve yapisina
iliskin bilimsel gozlem yapabilme, bir kaynaktan ¢ikan 1s18mm her yonde dogrusal bir yol
izledigini gozlem yoluyla agiklayabilme, Sinir sisteminin gorevlerini model iizerinde
gozlemleyebilme ve varliklarin hareket durumlarini gézleme dayali tahmin edebilme seklindedir.
Ogretim programinda yer alan kazanimlardan direkt alintilar; varliklarm hareketinin ve sekil
degistirmesinin nedenine iliskin gdzleme dayali olan 6nermeleri karsilastirir, siirtlinmeyi artiran
ve azaltan durumlara iligskin gbzlemleri sonucunda modelini gelistirir, bir kaynaktan ¢ikan 1s181n
izledigi yolu gozlemleyerek niteliklerini tanimlar, fiziksel anlamda yapilan isin farkli 6rneklerini
gozlemleyerek verileri toplar ve kaydeder ve problemin ¢oziimiine yonelik gozleme ve veriye
dayali tahmin yiiriitiir seklindedir.

Gozlem igerik cercevesi kapsaminda anahtar kelime olarak 6gretim programinda bir defa
yer almaktadir. Ogrenme kanitlar1 bashigi altinda dlgme ve degerlendirme igin gdzlem formu
kullanilmast ve gozleme dayali performans 6devi verilmesi dgretim programinda dort defa yer
almaktadir. Ogretim programinda égrencilerin konu ile ilgili gozlemleri oldugunu kabul etme 8
yerde, gozlemleri ile ¢cevresindeki olaylar iligkilendirme yani koprii kurma 8 yerde gecmektedir.
Ogretim programida yer alan 6grenme Ogretme uygulamalarinda &grencilerin kazanimlar
kazanabilmesi igin yapilmasi istenen agiklamalarda gozlem 130 defa gegmektedir. Ogretim
programinda zenginlestirme ve destekleme farklilastirma baslhig altinda yer almaktadir. Ogretim
programinda 5 yerde zenginlestirme adma farkli konularda goézlem yapma Onerilirken,
destekleme adina 4 yerde gozleme dayali ek etkinlik yaptirma onerilmektedir.

Tiirkiye Yiizymh Maarif Modeli Sosyal Bilgiler Dersi Ogretim Programinda Gézlem
Kavramina iliskin Bulgular

Tiirkiye Yiizyitlh Maarif Modeli Kapsaminda hazirlanan Sosyal Bilgiler Dersi Ogretim
Programi (4, 5, 6 ve 7. Smiflar) gdzlem becerileri bakimindan incelendiginde oncelikle 6grenme
kanitlart (6lgme ve degerlendirme) bashigr altinda gozlem formunun Olgme araci olarak
kullanilabilecegi belirtilmektedir. Ogrenme-6gretme yasantilarinda gezi gozlem etkinlikleri
yapilabilecegi degerlere uygun yasantilarin gézlemlenebilmesi ve deneyimlenebilmesi amaciyla
okul i¢i ve okul dis1 6grenme ortamlarindan da yararlanilmasi gerektigi vurgulanmaktadir.
Bunun yaninda her smif diizeyinde oOgrencilerin gezi ve gozlem yapabilecegi Okul Temelli
Planlama adi1 altinda okul dis1 etkinlikler i¢in 6gretim programda 5 ders saati yer almaktadir.
Ayrica Tiirkiye Yiizyili Maarif Modeli Kapsaminda hazirlanan Sosyal Bilgiler Dersi Ogretim
Programinda g6zlem Tablo 2’°de belirtildigi sekilde yer almaktadir.

Tablo 2
Sosyal Bilgiler dersi 6gretim programinda gozlemin yer alma durumlari

Gozlemin programinda yer aldigi1 bashklar Gozlemin programinda yer alma sekli f
Alan Becerileri Gozleme veya Deneyime Dayali Ongoriide Bulunma 2
Ogrenme ¢iktilart ve  Ogretim hedefi Ogretim hedefinde direkt yer almak --
stirec bilesenleri Ogrenci kazanimlari Kazanimda direkt yer almak 6
Ogrenme Kanitlart Olgme ve degerlendirme ~ Godzlem formu kullanma, performans gorevinde yer 15
alma
Ogrenme 6gretme Koprii kurma Gozlemleri ile ¢evresindeki olaylart iliskilendirme 5
yasantilari Ogrenme &gretme Kazanimlarin gézlemlerle nasil kazandirilacagim 32
uygulamalar1 aciklama
Farklilagtirma Destekleme Gozleme dayali ek etkinlik yaptirma 2

Tablo 2 incelendiginde gozlem kavraminin sosyal bilgiler dersi 6gretim programinda alan
becerileri, 6grenme ¢iktilar1 ve siire¢ bilesenleri, 6grenme kanitlari, 6grenme 6gretme yasantilar
ve farklilastirma basliklar1 altinda yer aldigi goriilmektedir. Sosyal bilgiler 6gretim programi
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alan becerisi baslig1 altinda gézlem; gézleme veya deneyime dayali 6ngoriide bulunma seklinde
2 defa yer almistir.

Tiirkiye Yiizyllh Maarif Modeli Kapsamida hazirlanan Sosyal Bilgiler Dersi Ogretim
Programinin 6grenme c¢iktilar1 ve siire¢ bilesenleri gozlem kavrami baglaminda incelendiginde
gbdzlem kavraminin 6gretim hedefinde direkt yer almadigi goriilmektedir. Kazanim baglaminda
incelendiginde 6 kazanimda gdzlem kavraminin yer aldigi goriilmektedir. Ogretim programinda
yer alan kazanimlardan direkt alintilar; ge¢misten giiniimiize ¢ocuk oyun ve oyuncaklarinin
ozelliklerini kanit, gézlem ve/veya deneyimlere dayali olarak siralar, oyun ve oyuncaklarin
zaman igerisinde degismeyen 6zelliklerini kanit, gozlem ve/veya deneyime dayali olarak siralar,
oyun ve oyuncaklarin zaman igerisinde degisen Ozelliklerini kanit, gézlem ve/veya deneyime
dayali olarak siralar, gozlem ve deneyimlerinden yola ¢ikarak ekonomik faaliyetleri ve
meslekleri iligkilendirir, tasarladig: tirliniin yatirim ve pazarlama alanlarina iliskin gozlemlerine
dayal1 tahminlerde bulunur ve bilimsel ve teknolojik gelismelerin giiniimiizdeki toplumsal hayata
etkilerine iliskin kanit, gozlem ve deneyimleri iliskilendirir seklindedir.

Ogrenme kanitlari bashgr altinda 6lgme ve degerlendirme igin gézlem formu kullanilmast
ve gozleme dayali performans ddevi verilmesi sosyal bilgiler 6gretim programinda 15 defa yer
almaktadir. Ogretim programinda gozlemleri ile g¢evresindeki olaylar iliskilendirme yani kdprii
kurma 5 yerde ge¢mektedir. Ogretim programinda yer alan 6grenme 6gretme uygulamalarinda
Ogrencilerin kazanimlar1 kazanabilmesi i¢in yapilmasi istenen agiklamalarda gézlem 32 defa
gecmektedir. Ogretim programinda zenginlestirme ve destekleme farklilastirma baslhigi altinda
yer almaktadir. Ogretim programinda destekleme adina 2 yerde gdzleme dayali ek etkinlik
yaptirma onerilmektedir.

Bu arastirmada Tiirkiye Yiizyili Maarif Modeli Fen Bilimleri Dersi Ogretim Programi (3,
4, 5, 6, 7 ve 8. simflar) ve Tiirkiye Yiizyilh Maarif Modeli Sosyal Bilgiler Dersi Ogretim
Programi (3, 4, 5, 6 ve 7. smuflar ) gézlem kavrami baglaminda karsilastirildiginda fen
bilimleri dersi 6gretim programinin sosyal bilgiler dersi 6gretim programindan ¢ok daha nitelikli
oldugu belirlenmistir. Fen Bilimleri Dersi Ogretim Programinda gozlem kavrami 333 defa
kullanilmigken Sosyal Bilgiler Dersi Ogretim programinda 71 defa kullanilmigtir. Fen Bilimleri
Dersi Ogretim Programinin; kavramsa beceriler, beceriler arasi iliskiler, dgretim hedefi, anahtar
kavramlar, temel kabuller, farklilagtirma basliklar1 altinda yer alan gézlem, Sosyal Bilgiler Dersi
Ogretim Programinda bahsedilen basliklarda yer almaktadir. Her iki programda ortak baghklar
altinda yer alan gozlem kavraminin sayisina bakildiginda Fen Bilimleri Dersi 6gretim
Programinda yer alan gdzlem kavrammin sayisinin Sosyal Bilgiler Dersi Ogretim Programinda
yer alan sayisina gére hemen hemen her baslik altinda ¢ok fazla oldugu goriilmektedir. Sadece
ogrenme kanitlari dlgme ve degerlendirme bashg: altinda Sosyal Bilgiler Dersi Ogretim
Programinda gozlem kavraminin fazla kullanildigi (4/15) goriilmektedir.

Tartisma Sonug ve Oneriler

Gozlem kavrami Fen Bilimleri Dersi Ogretim programinda alan becerileri, kavramsal
beceriler, beceriler arasi iliskiler, 6grenme ciktilar1 ve siire¢ bilesenleri, igerik gercevesi,
O0grenme kanitlari, 6grenme 6Zretme yasantilari ve farklilastirma basliklart altinda yer aldigi
goriilmektedir. Fen Bilimleri Dersi Ogretim Programmin dgrenme ciktilar1 ve siireg bilesenleri
gozlem kavrami baglaminda incelendiginde gozlem kavraminin 22 6gretim hedefinde ve 35
kazanimda direkt yer aldigi goriilmektedir. Fen Bilimleri 6gretim programi goézlem becerisi
baglaminda degerlendirildiginde her ne kadar gozlem becerisi ile ilgili 68retim hedefi ve
kazanimi Ogretim programinda yer alsa da kismen yeterli goriilmektedir. Tiirkiye’de yapilan
arastirmalarda bu arastirmanin sonucunu destekler sekilde Ogrencilerin gozlem yapma
konusunda eksikliklerinin oldugu tespit edilmistir (Cansiz ve Cansiz, 2018; Giilbudak Kilig,
2007; Karsli vd., 2010; Koyunlu Unlii, 2018). Yine bu arastirmanin sonucunu destekler sekilde
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Oguz Unver ve Yiiriimezoglu (2009) yaptig1 ¢alismada bilginin olusumunda goézlem énemli bir
yer tutmasina ragmen, bilim egitiminde gozlem temelli bilgiye az yer verildigini tespit
etmislerdir. Fen alanindan bu eksikliklerin giderilmesi i¢in Yiiriimezoglu ve Oztas Cin (2019)
yaptig1 arastirmada dogadaki fraktal desen kullanilarak c¢ocuklarin gozlem becerilerinin
gelistirilecegini belirtmektedir.

Gozlem kavrami Sosyal Bilgiler Dersi Ogretim Programinda alan becerileri, 6grenme
ciktilar1 ve siire¢ bilesenleri, 6grenme kanitlari, 6§renme 0gretme yasantilar1 ve farklilastirma
basliklar1 altinda yer aldig: gériilmektedir. Sosyal Bilgiler Dersi Ogretim Programinin dgrenme
ciktilart ve siire¢ bilesenleri gézlem kavrami baglaminda incelendiginde gozlem kavraminin
ogretim hedefinde direkt yer almadigi sadece 6 kazanimda direk yer aldig1 goriilmektedir. Sosyal
bilimlerde bilimsel siireg, becerilerinden biri olan gozlemden bilgi edinmede, rol model almada,
aragtirma-incelemelerde vs. siklikla yararlanilmaktadir. Bu yiizden 6gretim programinda goézlem
becerisini kazandiracak etkinliklere yer verilmelidir (Altunbay, 2017). Sosyal Bilgiler Dersi
Ogretim Programi gdzlem becerisi baglaminda degerlendirildiginde &gretim programinin
yetersiz oldugu goriilmektedir. Cetin (2024) yaptig1 arastirmada bu arastirmanin sonucunu
destekler sekilde gozlem becerisinin daha ¢ok fen alanindaki arastirmalarda yer aldigi sosyal
bilimlerde gdzlem becerisine yeterince onem verilmedigini belirtmistir. Gozlemin birincil
ogrenme kaynagi olmadig kiiltiirlerde ¢cocuklar 6grenmek i¢in gézlemden daha ¢ok agiklamalara
giivenmeye tesvik edilir (Eberbach ve Crowley, 2009). Bu durum sosyal olaylarda olgunun
Oniine agiklamalarla alginin gegmesine neden olabilir. Bireyler gozlemlerinden ¢ok agiklamalara
giivenerek algiya diisebilirler. Bu durumun gerceklesmemesi i¢in Ozellikle sosyal bilimler
dersinde bilimsel gézlemi yapabilecek bireylerin yetistirilmesi dnemlidir.

Arastirmanin sonucunda her iki 6gretim programi gézlem kapsaminda degerlendirildiginde
Ogretim programlarinin tam anlamiyla yeterli olmadigi ve gelistirilmesi gerektigi sonucuna
ulagilmistir. Tiirkiye’de yapilan arastirmalarda bu arastirmanin sonucunu destekler sekilde
Ogrencilerin gézlem yapma konusunda eksikliklerinin oldugu belirtilmektedir (Cansiz ve Cansiz,
2018; Giilbudak Kilig, 2007; Karsli vd., 2010; Koyunlu Unlii, 2018). Gozlem, giinliik yasamin
bir pargasi (Erden, 2011) ve temel bilgi kaynagidir (Maral vd., 2012). Ogrenmek, veri toplamak,
iletisim kurmak ve degerlendirme yapmak icin genellikle gozlemden faydalanilmaktadir (Cetin,
2024). Gozlem, bilimsel arastirmalarin ilk basamaginda yer almakta (Lind, 2000) ve diger
basamaklar i¢in zemin olusturmaktadir (Achor ve Shikaan, 2015; Cruz ve Perez, 2015). Gozlem
sonuglarma gore bellekte karsilastirma, smiflama, denence kurma, uygulama, kestirme,
degerlendirme yapma gibi bir¢ok islem yapilmaktadir (Bell vd., 1997; Tan ve Temiz, 2003).
Bilimsel bir gozlem yapmanin Ogrencilerde kanit toplama, fikirlerini organize etme,
etraflarindaki diinya hakkinda agiklamalarda bulunma ve oneriler gelistirme konusunda
ogrenmeler saglamaktadir (Oguz Unver ve Yiiriimezoglu, 2009). Nesneleri tanimlayan farkli
tirden Ozellikleri kesfetmek ve bunlara erigsebilecek teknolojik araglar tasarlamak, nesne
hakkinda daha fazla bilgi toplamak ve sinirlarini genisletmek, farkli duyulardan gelen verileri bir
biitiin olarak gérmek ve duyular1 destekleyen araglar kullanmak, nesneleri ve olgulari
biitiinlestirmek, nesneden elde edilen her veriyi kavramsal ¢er¢evede matematige dayali olarak
gorsellestirmek ve anlamlandirmak, glinlimiiz bilimsel gézlem paradigmasinin temel kilometre
taslarini olusturur (Yiirtimezoglu, 2006). Bu yiizden gozlem beceri 6grencilere kazandirilacak en
onemli beceriler arasinda yer almaktadir (Altunbay, 2017). Bu da 6gretim programlarinda
gdzlem becerisinin yer almasi ile miimkiin olabilir. Ogretim programlari egitimin kilavuzudur
(Doganay, 2008). Bu nedenle gozlem becerisini kazandiracak etkinlikler 6gretim programinda
yer almalidir (Altunbay, 2017).

Aragtirmanin sonucunda fen bilgisi dersi Ogretim programinin goézlem becerisini
kazandirmada kismen yeterli oldugu sonucuna ulagilmistir. Ogretim programinda ozellikle
O0grenme ciktilar1 ve siire¢ bilesenleri basliginda goézlem becerisini kazandiracak Ogretim
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hedefine ve 68renci kazanimlarina yer verilmesi programin olumlu yonlerinden biridir. Bunun
yaninda 6grenme yasantilarindan 6grenme 6gretme uygulamalarinda gozlem faaliyetlerini igeren
etkinliklerin Onerilmesi yine programin goézlem bakimindan olumlu yonlerinden biridir.
Ogrenme kanitlarinda dlgme ve degerlendirme etkinlerinde gok az gdzlem formu kullanilmas:
gozlem kapsaminda programin eksikligi olarak degerlendirilebilir. Ogretim programinda her ne
kadar gozlemle ilgili kavramlar yer alsa da yeterli oldugu diisiiniilmemektedir.

Arastirmanin diger bir sonucu ise Sosyal Bilgiler Dersi Ogretim Programinin gdzlem
becerisini kazanmada yetersiz oldugu sonucuna ulasilmistir. Gozlem kavrami Fen Bilimleri
Ogretim Programinda hemen hemen tiim basliklar altinda yer alirken Sosyal Bilgiler Dersi
Ogretim Programinda birgok bashk altinda yer almamustir. Ogretim programinda o6zellikle
o0grenme c¢iktilar1 ve siire¢ bilesenleri bashiginda gozlem becerisini kazandiracak oOgretim
hedefine hi¢ yerilmemesi ve Ogrenci kazanimlarinda da ¢ok az yer verilmesi Ogretim
programinin gozlem becerisini kazandirmada yetersiz olacagr kanisini olusturmaktadir.
Toplumsal yasamda ¢ogu 6grenmelerin gozlem ve taklit yoluyla 6grenildigi diisiintildiigiinde
gbzlem becerisi gelismemis bireylerin 6zellikle toplumsal kurallarin, ritiiellerin, degerlerin,
gelenek ve goreneklerin  Ggrenilmesinde problemler yasamast muhtemeldir. Bunlarin
kazandirilacag1 dersin daha ¢ok sosyal bilgiler dersi oldugu varsayildiginda dersin 6gretim
programinin gézlem becerisini kazandirmaya yonelik olmas1 gerekmektedir.

Bu arastirmanin verileri Tiirkiye Yiizyili Maarif Modeli Fen Bilimleri Dersi Ogretim
Programi ve Tiirkiye Yiizyili Maarif Modeli Sosyal Bilgiler Dersi Ogretim Programinda yer alan
gbzlem becerilerinin yer alma durumlari ile sinirhdir.

Oneriler

Tiirkiye Yiizyili Maarif Modeli Fen Bilimleri Dersi Ogretim Programimnda gdzlem
becerisini gelistirecek ogretim hedefine, kazanimlara, alan becerilerine, etkinlik uygulamalarina
daha ¢ok yer verilmelidir.

Tiirkiye Yiizyth Maarif Modeli Sosyal Bilgiler Dersi Ogretim Programini gozlem
becerisini gelistirecek 6gretim hedefine, kazanimlara, alan becerilerine, etkinlik uygulamalarina
daha ¢ok yer verilmelidir.

Bu arastirmada Tiirkiye Yiizyili Maarif Modeli Fen Bilimleri Dersi Ogretim Programi ve
Sosyal Bilgiler Dersi Ogretim Programini gozlem becerisi bakimindan incelenmistir. Diger
branslarinda 6gretim programi gézlem kapsaminda incelenebilir.

Bu arastirmada Tiirkiye Yiizyili Maarif Modeli Fen Bilimleri Dersi Ogretim Programi ve
Sosyal Bilgiler Dersi Ogretim Programlari 6grencilere kazandirilacak diger 21.yiizy1l becerileri
kapsaminda incelenebilir.

Tiirkiye Yiizyili Maarif Modeli Fen Bilimleri Dersi Ogretim Programi ve Sosyal Bilgiler
Dersi Ogretim Programlarmin dgrencilere gozlem becerisi kazandirma yeterli ya da yetersiz
oldugunu anlamak i¢in program uygulamaya konulduktan sonra boylamsal ve deneysel
arastirmalar yapilabilir.

Bildirim
Tesekkiir: Bulunmamaktadir.
Yazar Katkilari: Makale tek yazarlidir.
Cikar Catismasi: Y azar, herhangi bir ¢ikar ¢atismasinin bulunmadigini beyan etmektedir.

Finansman: Bu ¢alisma i¢in herhangi bir finansal destek alinmamustir.
Tez ve Konferans Beyani: Bu ¢alisma 6zgiin bir arastirmadir.
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Abstract

The aim of this study is to examine the Turkish Century Education Model Science Curriculum (grades 3, 4, 5, 6, 7
and 8) and Turkish Century Education Model Social Studies Curriculum (grades 4, 5, 6 and 7), which were renewed
in 2024, in the context of observation skills. The research was conducted with the document analysis method, one of
the qualitative research designs. The curricula of both courses were used as data sources in the study. It is seen that
the concept of observation is included in the Science Curriculum under the titles of field skills, conceptual skills,
relationships between skills, learning outcomes and process components, content framework, learning evidence,
learning and teaching experiences and differentiation. The concept of observation is included in the Social Studies
Curriculum under the titles of field skills, learning outcomes and process components, learning evidence, learning
and teaching experiences and differentiation. When the learning outcomes and process components of the Science
Curriculum are examined in the context of the concept of observation, it is seen that the concept of observation is
directly included in 22 teaching objectives and 35 outcomes. When the learning outcomes and process components
of the Social Studies Curriculum are examined in the context of the concept of observation, it is seen that the
concept of observation is not directly included in the teaching objective, but only in 6 outcomes. As a result of the
research, it was concluded that the science curriculum was partially sufficient to provide observation skills, while
the social studies curriculum was insufficient to provide observation skills.

Keywords: Curriculum, observation skills, science, social studies.

Introduction

Individuals learn through observation in various disciplines. In the social sciences, the
reasons behind people's behavior, societal rituals, traditions, customs, and values can be learned
through observation. In the natural sciences, scientific knowledge about technology, nature, and
natural phenomena can be obtained through observation. In medical science, observation is
frequently used in the diagnosis and treatment process of patients. As a result of their
observations, individuals can solve their problems, distinguish between important and
unimportant matters, see the difference between fact and perception, regulate their friendships,
protect themselves from dangers, and make informed decisions.

Tan and Temiz (2003) define observation as the examination of objects and events by an
individual using their senses or tools and equipment that enhance the sensitivity of their senses.
The Turkish Language Association (TDK) dictionary defines observation as “the careful and
planned examination and study of an object, event, or fact in order to understand its qualities”
(TDK, 2025). Observation is a process that allows an individual to perceive objects and events in
the natural environment using their five senses and to gain information about these elements
(Ash, 1997; Cruz, 2015; Lederman, 2007). Systematic observations, carried out in the formation
of scientific knowledge, play a fundamental role in the testing and development of theories,
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along with scientific inquiry processes (Yiiriimezoglu & Oztas Cin, 2019). Observation is a
lifelong activity and is particularly effective in childhood learning. It is a basic skill that children
need for survival (Tan & Temiz, 2003). Observation, although considered a natural human
ability, is a skill that can be developed through various activities (Cuthrell et al., 2016; Schwartz
& Lederman, 2008). Individuals with less experience can understand what is valuable and how
professionals react to situations by observing the actions of professionals in a particular field
(Borich, 2016).

To improve their observation skills, individuals need to learn the methodological aspects of
observation (Yirimezoglu, 2015). This can be achieved through repeated and increasingly
detailed systematic observation practices (Koyunlu Unli, 2018). Through this process,
individuals can develop their observation skills and learn to be attentive and systematic observers
(Merriam, 2013). Implementing observation-oriented activities significantly contributes to the
development of observation skills (Yiiriimezoglu & Oztas Cin, 2019). Jasani and Saks (2013), in
their research with medical students, indicate that observation skills can be improved through
certain visual activities.

Observation skills, being the first step forming the foundation of research and laying the
groundwork for other steps, make observation skills one of the most important skills among
scientific process skills (Achor & Shikaan, 2015; Cruz, 2015). The importance of observation
skills cannot be denied, especially in acquiring information, social and interpersonal
relationships, communication skills, problem-solving skills, analysis-synthesis and evaluation
skills, critical thinking skills, and inference (Altunbay, 2017). At the same time, observation
skills contribute to the development of characteristics such as arousing curiosity in children,
conducting research, making decisions about variables, discovering similarities and differences,
classifying, determining the sequence of events, and making predictions (Bell et al., 1997; Tan &
Temiz, 2003). Furthermore, a student with well-developed observation skills also has improved
characteristics such as active participation, role-playing, and participation in drama activities
(Yildiz, 2016). It is even known that students with high observation skills generally have higher
levels of academic achievement and comprehension abilities (Sirig, 2022). For all these reasons,
observation skills are a crucial skill that should be instilled in students, especially in preschool
and the early stages of primary education (Dokme, 2021). This can be achieved through
curricula, which serve as the guide for education. The curriculum guides teachers, and they plan
their activities according to the teaching objectives, learning outcomes, and process components
included in the curriculum.

Observation skills are among the skills to be acquired by students in the curriculum, and it
Is emphasized that activities that will develop observation skills should be included (Altunbay,
2017; Taze Karagali, 2021; MEB, 2006-2018). Research conducted in Turkey indicates that
students have deficiencies in observation and that observation skills need to be developed
(Cansiz & Cansiz, 2018; Giilbudak Kilig, 2007; Karsh et al., 2010; Koyunlu Unlii, 2018). In
addition, it is observed that studies related to observation are mostly concentrated in the field of
science (Cetin, 2024; Giilbudak Kilig, 2007; Koyunlu Unlii, 2018; Yiiriimezoglu, 2015;
Yiiriimezoglu & Oztas Cin, 2019). Observation skills are an important skill that should not be
neglected in the education process because it is a skill that is important in itself and is related to
many other skills (Altunbay, 2017). To improve students' observation skills, teaching programs
should directly and indirectly include observation skills under the headings of learning outcomes
and process components, as well as instructional goals and student achievements. Teachers
should also organize the learning environment in a way that enhances students' observation
skills. They should incorporate learning and teaching methods and techniques that will improve
students' observation skills (Altunbay, 2017; Tan & Temiz, 2003). Therefore, the researcher

deemed it necessary to examine the inclusion of observation skills in teaching programs. In this
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context, the Science and Social Studies Curriculums of the 21st Century Turkish Education
Model were examined. The research question was formulated as: To what extent is the concept
of observation included in the Science and Social Studies curricula? In the context of this
fundamental problem question, the following questions were addressed:

1. To what extent is the concept of observation included in the Science Curriculum of the
Turkish Century Education Model?
2. To what extent is the concept of observation included in the Social Studies Curriculum of the
Turkish Century Education Model?

Method

This research employed a qualitative research method. “Qualitative research can be defined
as research that uses qualitative data collection methods such as observation, interviews, and
document analysis, following a qualitative process aimed at presenting perceptions and events in
their natural environment in a realistic and holistic manner” (Yildirim & Simsek, 2013, p. 45). In
this research, curricula were examined within the context of the concept of observation. This
section provides information about the research design, data source, and data analysis.

Research Design

This research utilized a document analysis design, a qualitative research method.
Document analysis is a systematic and organized method involving the examination of printed or
digital materials (Bowen, 2009). A document is defined as official records, letters, newspapers,
poems, songs, shared records, government documents, historical documents, diaries,
autobiographies (life story/curriculum vitae) obtained before the research (Merriam, 2013, p.
132). Additionally, books, magazines, maps, charts, statistics, constitutions and regulations, legal
texts, photographs, memoirs, interviews, health and public records, images, videos, messages,
etc., can be considered documents (Kiral, 2020). In the field of education, the analysis of
curricula is carried out using the document analysis design (Yildinm & Simsek, 2013). To
achieve the objective in document analysis, researchers need to be well-acquainted with the data
source and know how to use it effectively (Karasar, 2009). The researcher in this study has
expertise in program development and evaluation.

Data Source

In this research, the updated Science Curriculum (grades 3, 4, 5, 6, 7, and 8) and the Social
Studies Curriculum (grades 3, 4, 5, 6, and 7), both revised in 2024, were examined as data
sources (Ministry of National Education, 2025). The reason for choosing these two curricula is
that they encompass both science and social sciences. These two fields are relevant to all aspects
of daily life. While life skills, mathematics, and Turkish language can also be studied in other
areas of daily life, these two fields were preferred for this research. Furthermore, the fact that
observation skills are more applicable in these two fields compared to others (mathematics and
Turkish language) is another reason for their selection. Finally, the primary school age is
critically important for acquiring observation skills.

Data Analysis

In this research, the curricula to be examined were first obtained as a data source from the
Ministry of National Education's website. Then, the scope of the curricula to be examined was
decided, and criteria were determined. Descriptive analysis was used in the analysis of the data
in this research. Descriptive analysis is conducted to present the findings, obtained by analyzing
the data according to predetermined themes and criteria, in an organized and interpreted form to
the reader (Yildirim & Simsek, 2013). The number of times the concept of observation appears
in the Turkish Century Education Model Science Curriculum (grades 3, 4, 5, 6, 7, and 8) and the
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Turkish Century Education Model Social Studies Curriculum (grades 3, 4, 5, 6, and 7) was
determined. The relationship between observation skills and the concept of “observation” as used
in the curricula was determined. Then, it was revealed under which headings, how frequently,
and in what way this concept appears. In this way, the data were tabulated as findings. Direct
quotations from the programs regarding learning outcomes and process components were also
included.

Validity and Reliability

To ensure the validity and reliability of qualitative research, the following measures should
be taken: providing detailed information about the research, engaging in long-term interaction,
consulting expert opinions, including direct quotations, being open to external auditing, and
having a thorough understanding of the data (Lincoln & Guba, 1985). In this research, to ensure
validity and reliability, detailed information was provided on how all stages of the research were
conducted, data sources were explained, expert opinions were consulted, direct quotations were
included, and the research data was filed electronically for external auditing. The researcher in
this study has a thorough understanding of the data being analyzed. The curricula used as data
sources in this research are available on the Ministry of National Education’s website in a way
that is easily accessible and verifiable by any researcher.

Research Ethics

Throughout the entire process of this research, from planning and implementation to data
collection and analysis, all the rules specified in the “Guidelines for Scientific Research and
Publication Ethics in Higher Education Institutions” were followed. None of the actions listed
under the second section of the guidelines, titled “Actions Contrary to Scientific Research and
Publication Ethics,” were committed.

During the writing process of this study, scientific, ethical, and citation rules were
followed; no alterations were made to the collected data; and this study was not submitted to any
other academic publication medium for evaluation.

Ethics committee approval information

Since this study is a systematic literature review, document review, or compilation, it does
not fall into the category of studies requiring Ethics Committee approval. Therefore, Ethics
Committee approval has not been declared.

Findings

The findings of this research are presented in the order of the research questions, reflecting
the purpose of the study. The data obtained from the document analysis are presented in a simple
and understandable way by tabulating them.

Findings Regarding the Concept of Observation in the Science Curriculum of the 21st
Century Turkish Education Model

When the Science Curriculum (Grades 3, 4, 5, 6, 7, and 8), prepared within the scope of
the Turkish Century Education Model, is examined in terms of observation skills, the priorities
are that the content should be prepared in a way that is suitable for observation. Under the
content framework heading, it is stated that “When organizing learning-teaching practices,
activities should be selected that allow students to gain experience in observable situations. For
situations that cannot be directly observed, appropriate visuals, models, animations, and
simulations should be included in the learning environments.” In addition, 6 lesson hours are
included in the program for extracurricular activities under the title of School-Based Planning,
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where students can conduct field trips and observations at each grade level. Furthermore,
observation is included in the Science Curriculum prepared within the scope of the Turkish
Century Education Model as indicated in Table 1.

Table 1.
The incorporation of observation into the science curriculum

The topics covered in the observation program How observation is included in the program f
Field skills Scientific observation and prediction based on 13
scientific observation
Conceptual skills Observational estimation 5
Relationships between skills Observation 18
Learning outcomes and Teaching objective To be directly involved in the teaching 22
process components objective
Outcomes To be directly involved in the achievement 35
Content framework Key concepts Placement as a concept 1
Ogrenme kamitlari Evidence of learning Using observation forms, participating in 4
performance tasks
Learning and teaching Basic assumptions Acknowledging that students have observations 8
experiences on the subject
Building a bridge Connecting observations with events in the 8
environment
Learning and teaching  Explaining how learning outcomes can be 130
practices achieved through observation
Differentiation Enrichment It is suggested to make observations on 5
different topics
Supporting Conducting additional activities based on 4

observation

Table 1 shows that the concept of observation is included in the science curriculum under
the headings of field skills, conceptual skills, relationships between skills, learning outcomes and
process components, content framework, learning evidence, learning-teaching experiences, and
differentiation. Under the field skills heading in the science curriculum, observation appears 13
times in the form of scientific observation and prediction based on scientific observation. Under
the conceptual skills heading, it appears 5 times in the form of prediction based on observation,
and under the relationships between skills heading, observation appears 18 times.

When the learning outcomes and process components of the Science Curriculum, prepared
within the scope of the Turkish Century Education Model, are examined in the context of the
concept of observation, it is seen that the concept of observation is directly included in 22
teaching objectives and 35 learning outcomes. Examples of teaching objectives directly taken
from the curriculum are: being able to make scientific observations regarding soil formation and
structure, being able to explain through observation that light emanating from a source follows a
linear path in all directions, being able to observe the functions of the nervous system on a
model, and being able to predict the movement of objects based on observation. Direct excerpts
from the learning outcomes in the curriculum are: comparing observation-based propositions
regarding the cause of the movement and shape change of objects, developing a model based on
observations of situations that increase and decrease friction, defining the characteristics of light
emanating from a source by observing its path, collecting and recording data by observing
different examples of work done in a physical sense, and making observation and data-based
predictions for solving a problem.

Within the content framework, the keyword “observation” appears once in the curriculum.
Under the heading “Evidence of Learning,” the use of observation forms for measurement and
evaluation, and the assignment of observation-based performance tasks are mentioned four times
in the curriculum. The curriculum mentions acknowledging that students have made
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observations related to the topic eight times, and connecting observations with surrounding
events (i.e., bridging the gap) eight times. In the curriculum’s teaching and learning practices,
observation is mentioned 130 times in the explanations required for students to achieve learning
outcomes. Enrichment and support are included under the heading “Differentiation.” The
curriculum suggests making observations on different topics for enrichment in five instances,
while suggesting additional observation-based activities for support in four instances.

Findings Regarding the Concept of Observation in the Social Studies Curriculum of the
21st Century Turkish Education Model

When the Social Studies Curriculum (Grades 4, 5, 6, and 7), prepared within the scope of
the Turkish Century Education Model, is examined in terms of observation skills, it is primarily
stated under the heading of learning evidence (measurement and evaluation) that the observation
form can be used as an assessment tool. It is emphasized that field trips and observation activities
can be conducted in learning-teaching experiences, and that both in-school and out-of-school
learning environments should be utilized to observe and experience experiences consistent with
values. In addition, under the heading of School-Based Planning, 5 lesson hours are allocated in
the curriculum for out-of-school activities where students can conduct field trips and
observations at each grade level. Furthermore, observation is included in the Social Studies
Curriculum prepared within the scope of the Turkish Century Education Model as indicated in
Table 2.

Table 2.
The incorporation of observation into the social studies curriculum

Topics included in the observation program How the observation was included in the f
program
Field Skills Prediction based on observation or experience 2
Learning outcomes and process  Teaching objective To be directly involved in the teaching
components objective
Student achievements To be directly involved in the achievement 6
Evidence of Learning Measurement and Using observation forms, participating in 15
evaluation performance tasks
Learning and teaching Building a bridge Connecting observations with events in the 5
experiences environment
Learning and teaching Explaining how learning outcomes can be 32
practices achieved through observation
Differentiation Supporting Conducting additional activities based on 2

observation

Table 2 shows that the concept of observation is included in the social studies curriculum
under the headings of field skills, learning outcomes and process components, learning evidence,
learning and teaching experiences, and differentiation. Under the field skills heading in the social
studies curriculum, observation appears twice, in the form of making predictions based on
observation or experience.

When the learning outcomes and process components of the Social Studies Curriculum,
prepared within the scope of the Turkish Century Education Model, are examined in the context
of the concept of observation, it is seen that the concept of observation is not directly included in
the teaching objective. When examined in the context of learning outcomes, it is seen that the
concept of observation is included in 6 learning outcomes. Direct quotations from the learning
outcomes in the curriculum are as follows: students list the characteristics of children's games
and toys from the past to the present based on evidence, observation, and/or experience; students
list the unchanging characteristics of games and toys over time based on evidence, observation,
and/or experience; students list the changing characteristics of games and toys over time based
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on evidence, observation, and/or experience; students relate economic activities and professions
based on their observations and experiences; students make predictions based on their
observations regarding the investment and marketing areas of the product they design; and
students relate evidence, observations, and experiences regarding the effects of scientific and
technological developments on contemporary social life.

The use of observation forms for measurement and evaluation and the assignment of
observation-based performance tasks under the heading of learning evidence are mentioned 15
times in the social studies curriculum. Connecting observations with events in the environment
(building bridges) is mentioned 5 times in the curriculum. Observation is mentioned 32 times in
the explanations required for students to achieve learning outcomes in the teaching and learning
practices included in the curriculum. Enrichment, support, and differentiation are included under
the heading of enrichment and support in the curriculum. The curriculum suggests conducting
additional observation-based activities in two places as a form of support.

This study compared the Science Curriculum (Grades 3, 4, 5, 6, 7, and 8) and the Social
Studies Curriculum (Grades 3, 4, 5, 6, and 7) based on the Turkish Century Education Model,
and found that the Science Curriculum is significantly more qualitative than the Social Studies
Curriculum in terms of the concept of observation. The concept of observation was used 333
times in the Science Curriculum, while it was used only 71 times in the Social Studies
Curriculum. Observation, which appears under the headings of conceptual skills, relationships
between skills, teaching objectives, key concepts, fundamental assumptions, and differentiation
in the Science Curriculum, is also included under the aforementioned headings in the Social
Studies Curriculum. Looking at the number of times the concept of observation appears under
common headings in both curricula, it is seen that the number of times the concept of
observation appears in the Science Curriculum is significantly higher than in the Social Studies
Curriculum, across almost every heading. It is observed that the concept of observation is used
excessively in the Social Studies Curriculum under the heading of measuring and evaluating
learning evidence (4/15).

Discussion, Outcomes and Recommendations

The concept of observation is included in the Science Curriculum under the headings of
field skills, conceptual skills, relationships between skills, learning outcomes and process
components, content framework, learning evidence, learning-teaching experiences, and
differentiation. When the learning outcomes and process components of the Science Curriculum
are examined in the context of the concept of observation, it is seen that the concept of
observation is directly included in 22 teaching objectives and 35 learning outcomes. When the
Science Curriculum is evaluated in the context of observation skills, although teaching objectives
and learning outcomes related to observation skills are included in the curriculum, it is
considered only partially sufficient. Research conducted in Turkey supports the results of this
study, finding that students have deficiencies in making observations (Cansiz & Cansiz, 2018;
Giilbudak Kilig, 2007; Karsli et al., 2010; Koyunlu Unlii, 2018). Similarly, supporting the results
of this research, Oguz Unver & Yiiriimezoglu (2009) found in their study that although
observation plays an important role in the formation of knowledge, observation-based
knowledge is given little emphasis in science education. In order to address these deficiencies in
the field of science, Yiiriimezoglu & Oztas Cin (2019) stated in their research that children's
observation skills can be improved by using fractal patterns in nature.

The concept of observation is included in the Social Studies Curriculum under the
headings of field skills, learning outcomes and process components, learning evidence, learning-
teaching experiences, and differentiation. When the learning outcomes and process components
of the Social Studies Curriculum are examined in the context of the concept of observation, it is
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seen that the concept of observation is not directly included in the teaching objectives, but is
directly included in only 6 learning outcomes. Observation, one of the scientific process skills in
social sciences, is frequently used in acquiring information, taking role models, research and
investigations, etc. Therefore, activities that will develop observation skills should be included in
the curriculum (Altunbay, 2017). When the Social Studies Curriculum is evaluated in the context
of observation skills, it is seen that the curriculum is insufficient. Cetin (2024), in her research,
supports the result of this study, stating that observation skills are more frequently used in
research in the natural sciences, and that sufficient importance is not given to observation skills
in social sciences. In cultures where observation is not the primary source of learning, children
are encouraged to rely more on explanations than on observation to learn (Eberbach & Crowley,
2009). This situation can cause perception to overshadow facts in social events, with
explanations often leading to misinterpretations. Individuals may fall prey to perception, relying
more on explanations than on observations. To prevent this, it is crucial to train individuals,
especially in social science courses, to conduct scientific observations.

The study concluded that both curricula, when evaluated within the scope of observation,
are not fully adequate and need improvement. Research conducted in Turkey supports this
finding, indicating that students have deficiencies in observation skills (Cansiz & Cansiz, 2018;
Giilbudak Kilig, 2007; Karsli et al., 2010; Koyunlu Unlii, 2018). Observation is a part of daily
life (Erden, 2011) and a fundamental source of information (Maral et al., 2012). It is commonly
used for learning, data collection, communication, and evaluation (Cetin, 2024). Observation is
the first step in scientific research (Lind, 2000) and lays the groundwork for other steps (Achor
& Shikaan, 2015; Cruz, 2015). According to observation results, many processes such as
comparison, classification, hypothesis formation, application, estimation, and evaluation are
performed in memory (Bell et al., 1997; Tan & Temiz, 2003). Making a scientific observation
enables students to learn how to gather evidence, organize their ideas, make explanations about
the world around them, and develop suggestions (Oguz Unver & Yiiriimezoglu, 2009).
Discovering different types of characteristics that define objects and designing technological
tools to access them, gathering more information about the object and expanding its boundaries,
viewing data from different senses as a whole and using tools that support the senses, integrating
objects and phenomena, visualizing and interpreting each piece of data obtained from the object
within a conceptual framework based on mathematics, constitute the fundamental milestones of
today's scientific observation paradigm (Yiriimezoglu, 2006). Therefore, observation skills are
among the most important skills to be acquired by students (Altunbay, 2017). This can be
achieved by including observation skills in the curriculum. Curricula are the guide for education
(Doganay, 2008). Therefore, activities that develop observation skills should be included in the
curriculum (Altunbay, 2017).

The study concluded that the science curriculum is only partially sufficient in developing
observation skills. One positive aspect of the curriculum is the inclusion of instructional
objectives and student achievements aimed at developing observation skills, particularly under
the headings of learning outcomes and process components. Furthermore, the suggestion of
activities involving observation in learning experiences and teaching practices is another positive
aspect of the curriculum in terms of observation. However, the limited use of observation forms
in measurement and evaluation activities can be considered a deficiency in the curriculum
regarding observation. Although the curriculum includes concepts related to observation, it is not
considered sufficient.

Another finding of the research is that the Social Studies Curriculum is inadequate in
developing observation skills. While the concept of observation is included in almost all subjects
in the Science Curriculum, it is absent in many subjects in the Social Studies Curriculum. The

fact that the curriculum does not include any teaching objective to develop observation skills,
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especially under the headings of learning outcomes and process components, and that it gives
very little emphasis to them in student achievements, creates the impression that the curriculum
is insufficient in developing observation skills. Considering that most learning in social life
occurs through observation and imitation, individuals with underdeveloped observation skills are
likely to experience problems, especially in learning social rules, rituals, values, traditions, and
customs. Assuming that the subject to teach these is social studies, the curriculum should be
geared towards developing observation skills.

The data for this research is limited to the inclusion of observation skills in the Science
Curriculum and the Social Studies Curriculum of the Turkish Century Education Model.

Suggestions

The Science Curriculum of the 21st Century Turkish Education Model should place more
emphasis on teaching objectives, learning outcomes, field skills, and activity applications that
will develop observation skills.

The Turkish Century Education Model's Social Studies Curriculum should place more
emphasis on teaching objectives, learning outcomes, subject-specific skills, and activity
applications that will develop observation skills.

This research examined the Science and Social Studies curricula within the framework of
the 21st Century Turkish Education Model, focusing on observation skills. Curriculum analysis
for other subjects can also be conducted using observation.

This research examines the Science and Social Studies curricula within the framework of
the 21st Century Turkish Education Model, considering them in relation to other 21st-century
skills that students will acquire.

Longitudinal and experimental studies can be conducted after the Turkish Century
Education Model Science and Social Studies curricula are implemented to determine whether
they adequately or inadequately equip students with observation skills.
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